










































































































































New York City Council 

Committee on Education 

Oversight: Breaking the Testing Culture: Evaluating multiple pathways to determine student 

mastery 

September 24, 2019 

 

Thank you for holding this hearing and for the option to submit testimony, since I cannot be there 

in person.   

I know there are many who can speak to research-based alternatives to standardized 

testing.  What I would like to focus on is how our society’s reliance on these tests harms 

individuals and our culture on a psychological level and ultimately impacts the survival of 

democracy and the planet. This standardized testing exacerbates human impulses to 1)compete 

(for resources), 2) to develop values (perceive meaning) that are individualistic rather than 

community-based and 3) to habitually label the performance (good or gifted, average etc) of 

young children that prematurely defines their identity and oftentimes causes harm.  In these 

prefascist times and climate crisis, education can play a significant role for the good— if schools 

model inclusion, there’s an opportunity to shape future citizens who will prioritize care over 

greed, care for each other and the earth.   

Asher Price writes in the Atlantic 9/19/19: “Standardized testing remains complicated- and 

perhaps inevitably tainted- by this country’s legacy of racism”. This author recently found long-

hidden documents that “reveal the University of Texas’ blueprint for slowing integration during 

the civil-rights era.” (keeping black students out). 

It’s institutionalized segregation that is so damaging to all.  As Nicole Hannah-Jones wrote this 

week on Twitter, “You don’t have to be “racist” in order to fight to maintain policies & institutions 

that disadvantage black people because maintaining them advantages you personally. Your 

personal racism is irrelevant.” @nhannahjones 9/19  

Standardized tests are barriers to real opportunities.   I do not/cannot care exclusively about my 

white child’s education, because what kind of hypocritical, toxic message would that send to a 

child in a “progressive” family/city that claims the values of equality, dignity and justice for all.  I 

support alternatives to standardized testing to remove barriers to the fulfillment of a successful, 

liberated democratic society.   

 

Thank you, 

Nina 

Nina Miller 

D2 Parent of a 7th grader at Wagner Middle School 
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TO: Council Member Treyger and members of the Education Committee 
 
FROM: Peter Goodman 
             Ed in the Apple: Blogging on the Intersection of Education and Politics 
 
RE: City Council Education Committee Oversight Hearing:  Breaking Testing 
Culture: Evaluating multiple pathways to determine student mastery. (September 
24, 2019) 
 
 
In 2002 the Congress passed and the President signed the reauthorization of the 
Elementary and Secondary Education Act of 1965, the new law, No Child Left 
Behind (NCLB), required test in Mathematics and English for all children in 
grades three to eight. In spite of increasing dissatisfaction with the testing 
requirement the law was reauthorized numerous times. In 2015 the Congress 
passed and the President signed the Every Student Succeeds Act (ESSA 
http://www.nysed.gov/essa). The Leadership Conference on Civil Rights insisted 
that the testing requirements remain in the bill arguing that to remove the 
requirements would remove scrutiny of the subgroup achievement gaps. 
 
In 2010 New York State, under the leadership of State Commissioner John King 
adopted the Common Core State Standards and the state tests were aligned to 
the Common Core. The proficiency rates dropped precipitously. King also 
promulgated a policy that linked teacher evaluation to state test results. 
 
The tests became increasingly unpopular. The tests were challenged by 
education experts, the teacher union and parents. The parent opt-out movement 
emerged, this year 16% of students opted out of the tests. The opt-outs are 
concentrated on Long Island, only a handful of schools in New York City 
participate in opt-outs. 
 
Federal regulations require 95% student participation, and, if the participation 
rates fall below 95% the state must take actions to encourage greater 
participation. The state has taken minimal actions. 
 
Opt Out leaders have urged the state to take more aggressive actions to 
challenge the required tests, with $1.6 billion in federal aid at stake the state has 
abided by federal requirements. 
 
The state separated teacher evaluation from results; however, schools are sorted 
by test scores. In the months and weeks leading up to the late April/early May 
tests schools spend an increasing amount of time preparing students to take the 
state tests.  
 
The results of the tests are not available until mid August. 
 

http://www.nysed.gov/essa
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Some schools construct error matrices, the most common incorrect answers and 
ask teachers to emphasize that particular skill; however, the tests test 
“standards,” not content. 
 
ESSA does contain a section allowing for states to apply for waivers from annual 
testing, although no funds are provided. Two states are currently conducting 
alternative assessments in addition to the required tests awaiting the approval of 
the feds. New Hampshire is using performance tasks and Louisiana is moving to 
content-based instead of Common Core-based tests.  
 
Regent Cashin has asked the commissioner to explore the possibility of exploring 
pilot alternative assessments for school districts or clusters of schools. The 
suggestion did not gain traction with the board. 
 
In 1996 the Board of Regents, after pressure from the business community 
moved from dual high school diplomas, the local and the Regents diploma to a 
single Regents diploma. The local diploma requires passing Regents 
Competency Tests (RCT), tests at about the ninth grade level. The single 
Regents diploma was phased in over a number of years. 
 
There is a safety net for Students with Disabilities, a 55% passing grade and the 
possibility of an appeal to the superintendent. The Board has also created a 
number of other pathways, called the 4 + 1, allowing students to offer four 
Regents exams and a multiple pathway area.  (See graduation requirements 
http://www.nysed.gov/curriculum-instruction/general-education-and-diploma-
requirements) 
 
Forty high schools in New York City have received waivers from Regents exams 
since the sixties. The schools are clustered in the Performance Based 
Assessment Consortium (http://www.performanceassessment.org/)  Students 
must pass the English Regents plus providing a portfolio of student work and 
defend their work at a roundtable of teachers and critical friends. 
 
The state of Vermont spent ten years experimenting student portfolios and finally 
abandoned the experiment; the variation in the grading of portfolios from teacher 
to teacher could not be resolved. 
 
The Regents have embarked on a two year student of high school graduation 
requirements and exit criteria. This year each judicial district (In NYC each 
borough) will host a meeting led by a member of the Board of Regents to explore 
the issues. (See “Graduation Measures in NYS”  
https://www.regents.nysed.gov/common/regents/files/Full%20Board%20-
%20Graduation%20Measures.pdf) A blue-ribbon commission will present 
recommendations to the board, and, in the spring of 2021 the board will take 
action. A more specific calendar will be announced in the coming months. 
 

http://www.nysed.gov/curriculum-instruction/general-education-and-diploma-requirements
http://www.nysed.gov/curriculum-instruction/general-education-and-diploma-requirements
http://www.performanceassessment.org/
https://www.regents.nysed.gov/common/regents/files/Full%20Board%20-%20Graduation%20Measures.pdf
https://www.regents.nysed.gov/common/regents/files/Full%20Board%20-%20Graduation%20Measures.pdf
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Thousands of students, beginning prior to kindergarten take the Gifted and 
Talented tests. The mayoral-appointed School Diversity Advisory Group has 
recommended phasing out G & T classes. 
 
At the August Education Summit Chancellor Carranza announced another round 
of testing that he called “Edustats,” students would take an unspecified number 
of additional tests and teachers would be provided with “prescriptions” for each 
student. The Department posted a number of Edustats positions on their website.  
 
I suggest that the Council discuss these issues with organization whose mission 
is to conduct research on NYC Schools 
 
Jim Kemble, the Research Alliance for NYC Schools 
https://research.steinhardt.nyu.edu/research_alliance/mission 
 
 
 
 

https://research.steinhardt.nyu.edu/research_alliance/mission
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Erica Potter 

 

 When I was 12 I was introduced to New Utrecht High School while watching my brother 

on stage in Little Shop of Horrors. I was instantly drawn to the connection the cast on stage, 

which led me to apply to New Utrecht myself. I think even before deciding New Utrecht was the 

school I wanted to go to, I knew this theater family was what I needed, and still continue to need 

in my life. I’ve always considered myself confident, independent, and willing to speak up for 

myself as well as others. My theater family introduced me to Peer Medication, which I did for 

the majority of my high school career, and Conflict Negotiation in my Junior, and senior year 

when the program was introduced.  

 Of course I was still just a high school student, I was a temperamental adolescent, but to 

this day I never been in a physical fight, and never knew many people that were. You see what 

these classes taught me were skills to deescalate situations, ways to present my frustrations 

through words while not offending others; ways to recognize my own emotion; and most 

importantly, who I could go to when I had any type of conf with myself, or anyone else. I was 

programs like Peer Mediation that paired students together that never would have socialized 

otherwise, like a 5’ tall caucasian theater girl and a 6’2 African American Football Player to 

solve conflicts between other students. 2 students who typically would never have spoken to 

each other otherwise just due to cultural differences, who became the best of friends, myself and 

Darnell are still friends to this day. Peer Mediation made it OK to talk about “the weird stuff’ the 

periods, the missed periods, feeling uncomfortable when someone of a different color gets on the 

elevator, recognizing that feeling, knowing that everyone has it, and that it’s ok, but that it’s 

about how we treat that person on the elevator. Peer Mediation and Conflict Negotiation caught 

me that we all have bad days, we all have our own stories, and chances are, the “big black man” 

that I’m afraid of on the elevator is equally as afraid of me.  

 Like a lot of students, I didn’t have the most stable childhood. My safe space was my 

school. My comfort zone was being on stage, acting as someone completely different because it 

meant that just for that time, no matter how long it was, I got to be someone else, I got to be 

somewhere else, living a different life. Theater gave me a voice, and if you knew me, I was the 

one one stage who never needed a microphone. After Columbine there was an incident in our 



 

  2 of 2 

school where there were rumors of a list, with specific people, and I remember going to the 

teachers I trusted the most the tell them, who encouraged me to go to the Dean, who was 

terrifying, and we had an open discussion in the assembly later that day with pretty much the 

entire school. In order to discuss our fears, our hurt, and our frustration. I told the person I was 

the one who reported her, and I reported her because I didn’t know her well enough, and it was 

nothing personal, but if anyone was going to threaten my family, I couldn’t just let that go, 

regardless of who they were or how they were going to feel about me as a result of my actions.  

On September 11th I was sitting in English class with one of my best friends from theater, spent 

the rest of the day with my friends from Theater and Conflict Negotiation, I remember not 

wanting to go home because I was more comfortable with the the family these groups allowed 

me to create instead of going home to my own.  

 As an adult and a result of every program I was involved in, I am a Licensed Social 

Worker in State if New York and as of recently, am entering into the school system to become a 

part of every staff member that has changed my life and inspired me to do the best I can in this 

world and help others. These programs made me the advocate that I am today. These programs 

create families for students who don’t have any, or want different ones. These programs were a 

crucial part on saving lives in New Utrecht High School. These programs give life to students 

who may feel like they don’t have ones worth living.  



Good morning, 

I wanted to share my story and how much the theater guild did for me. I attended New Utrecht 
high school and was part of the theater guild during my time there and I would say it was the 
best thing that happened to me. I was raised by my grandmother who became ill and I had to 
go live with my mother who was abusing alcohol and drugs as well as she was dealing with 
mental health issues. When I met Sara Steinweiss who ran the theater guild it was like an angel 
was put in my path. The theater guild was my way to escape my reality and if it were not 
because of that I do not know where I would be today. The theater guild allowed me to be part 
of a family who cared, there was a foundation established that I could never get from home. At 
one point my apartment burned down and I was living in it for over 6 months the theater guild 
allowed me to put all my problems aside once I got on stage and those lights went on the 
energy and love on that stage would make up for everything else going on. When I entered high 
school, I was angry and bitter because of what was going on at home I remember people would 
ask me why I would not smile but little did they know the struggle I went through day in and 
day out to make it to school. I was also part of an improv class which also allowed me to be 
whomever I felt like being the moments we shared in that class encouraged me to go to school. 
School was a requirement but the theater guild was my escape from all the negative and as 
much as I wish there was no one else who had to experience the things I did the reality is that it 
is life, why not give others the opportunity to take shelter in programs like the theater guild 
which would encourage them to never give up like it did with me. 

 

Respectfully, 

 

Trina Nurse  

<trinanurse@gmail.com> 

 

  



Hi,  

 

I am a black parent and I am writing because I SUPPORT THE TESTING CULTURE AND DO NOT 

VIEW IT AS EVIL OR RACIST LIKE YOU CORRUPT OPPORTUNISTS HAVE PORTRAYED IT.  

 

We need standardized testing first and foremost to measure how our children are doing and 

where they need help.  Getting rid of "testing culture" just because we don't like the results is 

like throwing away the newspaper because we don't like the news - it hides the problem rather 

than fixes anything.  

 

I support higher educational outcomes for our children, and I am shocked that the NYC Council 

is happy with >80% of NYC's black and latino high school graduates not being able to read at a 

4th grade level - these graduates will never find good work and are entering society completely 

helpless financially.  They will get preyed upon by unethical car dealers and bankers (who know 

these kids can't do math) and this creates an even larger problem over time.  

 

Just think about the massive benefits to society if we can raise our children's average math & 

reading levels to 12th grade instead of 4th grade - without testing, we cannot measure and fix 

anything.  

 

Moreover, I support SHSAT schools - they are no different than sending the best athletes to the 

best training grounds to get even better.  We are underrepresented not because of direct 

racism or white supremacy, as some clueless ivory tower social justice activists like to think, but 

because our leaders have deemed it wise to keep lowering classroom standards in our poorest 

neighborhoods such that disastrous outcomes are inevitable.  For instance, ideas like 

restorative justice that lack common sense are holding entire mostly black classrooms back for 

the sake of a distressed minority of children who should be helped without disrupting or 

delaying the education of others.  

 

What you have now are leaders and activists seeking a quick fix for a major crisis that HAS NO 

QUICK FIX.  Getting rid of tests to hide an answer we don't like is NOT a fix.  Getting rid of 

entrance exams to some of the country's greatest schools on the basis of supposed racism is 

NOT a fix (are all those hard working asians racist?  I don't think so.  Many of them start out 



even poorer than us).   Who are the idiots who think shuffling some asians and whites into our 

schools would help anyway?   

 

I decry the tearing down of academic excellence simply because our leaders are failing our 

kids.  An average 4th grade reading level for black high school graduates is a sign of utter 

incompetence from the DOE - instead of preaching from a soapbox all day, both Deblasio & 

Carranza would be well served by actually working to improve overall educational level of our 

children, which should not be hard.   

 

I support academic excellence so I support school testing.   

 

If you dismantle G&T, school testing, and SHSAT, you are simply further dumbing down our 

classrooms rather than addressing root problems.  Again, we are beset not by white supremacy, 

but by utter incompetence from the DOE.  

 

Regards, 

 

Jermaine Warren 

 

<jermaine.warren@outlook.com> 

 

  



September 23, 2019  

Dear NYC Council, 

The grades 3-8 New York State standardized testing program is a farce and should be 
abolished.  Recent “changes” to it have been meaningless. Since 2013, when Common 
Core-aligned high stakes ELA (English-language arts) and math tests were first 
introduced, I’ve been documenting their negative impact on student learning on my 
blog: criticalclassrooms.wordpress.com.   

Over the years, I’ve painted a grim picture of how grades 3-8 state testing, despite the 
New York City Department of Education’s claim that the tests are just one academic 
measure, lies at the heart of schooling in New York City.  In many schools, particularly 
Title I schools with low test scores, most decisions revolve around tests and test scores. 
Curriculum, including The Teachers College Reading and Writing Project, closely 
resembles test prep.  There are fewer opportunities for enrichment, project-based 
learning and play, and teachers have little freedom to teach.  In addition, testing 
students annually in grades 3-8 is excessive and unnecessary. The state tests are 
poorly designed, confusing and developmentally inappropriate.  Test scores are 
manipulated by the state therefore rendering them unreliable.   

Our multilingual learners, officially called English-language learners (ELLs), are 
particularly burdened by state testing.  The NYSITELL, an assessment we use to 
identify ELLs, is essentially a content-based reading comprehension test that doesn’t 
accurately reflect a student’s proficiency in English. For example, it assumes that a 
beginning first grader is already reading and writing.  If this is not the case, an English-
proficient student could unnecessarily be labeled an ELL.  

ELLs are required to take an annual English-language proficiency assessment called 
the NYSESLAT.  The NYSESLAT is arguably worse than the state ELA test, and it’s 
comprised of four testing sessions, which means four days of testing.  For example, the 
kindergarten NYSESLAT has 57 questions.  The reading passages are largely non-
fiction, and some of the topics are obscure, outside of the students’ everyday life 
experiences.  Like the NYSITELL, the NYSESLAT is more of a content assessment 
than a true language test. It’s also excessive in its use of close reading. The listening 
section, for example, requires students to listen to passage excerpts over and over 
again.  Testing at the proficiency level is the primary way an ELL can exit the ENL 
(English as a New Language) program. I have students that will remain at the advanced 
(expanding) level on the NYSESLAT because they don’t score well on standardized 
tests, and they will have to take the NYSESLAT year after year.  Like the Common Core 
ELA test, the results of the NYSESLAT tell me nothing about what my students know, 
and preparing them for these absurd tests takes away from authentic and meaningful 
learning.   

In her latest book, We Want to Do More Than Survive: Abolitionist Teaching and the 
Pursuit of Educational Freedom, Bettina L. Love argues that our schools should be 

https://criticalclassrooms.wordpress.com/


places where students thrive, not just survive.  Centering schooling on highly flawed 
state tests, that aren’t even created by teachers, is not thriving.  In fact, it is “spirit-
murdering,” to use Love’s term. Teachers, principals and students are feeling more 
demoralized than inspired.  School does not have to be this way. There are viable 
alternatives to annual standardized testing. We must demand an end to the current 
standardized testing program in New York.  Our students deserve so much better than 
what they are currently getting.   

Sincerely, 

Katie Lapham 

NYC public school teacher and parent 

Brooklyn, NY 

Email: katielapham1@gmail.com  

Blog: https://criticalclassrooms.wordpress.com 

 

mailto:katielapham1@gmail.com
https://criticalclassrooms.wordpress.com/


Dear Committee, 

 

I.am deeply grateful that you are holding this hearing on high stakes testing in NYC schools and 

affording me the opportunity to testify. The ill effects of high stakes testing are framed as an 

issue relevant to certain populations (ELLs, students with housing insecurity, children of color, 

students with IEPs). And it is true that these populations are effected disproportionally. However 

I would like to suggest that testing effects every child in the public education system, their 

intellectual and emotional development, their understanding of learning, not to mention future 

prospects (career, higher education etc). 

 

I am the mother of a fourth grader who is not an English Language Learner, nor does he have an 

IEP. He comes from a family who supports him in his education and prizes inquiry. I want to 

bring his story before the committee as an example of the far reaching effects of testing on our 

system. Because of the dismal scores on standardized tests, the common core curriculum has 

transformed kindergarten from a year of acclimation and play into what once was reserved for 

1st grade. In this attempt to ‘make up’ for these poor outcomes, children have been deprived of a 

crucial year of development through play that could potentially instill a lifelong love of learning 

and intellectual curiosity alongside greater socialization. My son was not ready to read and write 

in kindergarten and repeated attempts to instill, cajole or force him to learn produced merely 

passing results (so he didn’t have to repeat K). In first grade when he was developmentally ready 

he started reading easily. A month later when it suddenly clicked why writing could be of use 

that too followed.  

 

Our kindergarten experience was only amplified in third grade, his first testing year. Although 

we go to a school that claims not to teach from the beginning of the year we experienced another 

shift. We saw homework and content changing all not so subtly geared to the test. This is in 

addition to the actual test prep months in the classroom. The week of the tests the entire 3rd 

grade and its usually jubilant teachers seemed "shell shocked". In a year where personal curiosity 

and interests flourish, students were required to master rote lessons that seemed out of reach for 

many. This is not a condemnation of our teachers as they try to work around this but the amount 

of resources necessary to get some kids over this hurdle does not allow for enough individual 

focus on each student. In this year my son when from a kid who’s grand wish at the beginning of 

the year was to learn long division to saying that he hated math. In this year, I witnessed many of 

his friends say (this is a quote) ‘school is jail’. 

 

Instead of trusting teachers to evaluate children’s needs and children to learn at their own pace 

standardized testing forces everyone fall in line with unattainable and counterproductive 

requirements. I want to clearly state that from the moment my child stepped into kindergarten he 

has been effected by testing. Standarized tests waste valuable lesson time, devalue personal 

engagement and a teacher’s professional assessment skills and cost millions of dollars. 

Standardized tests are actively destroying the seeds of intellectual curiosity. In a system where 

resources are scarce this is not where our focus should be to create lifelong learners and happy, 

valuable members of society. 

 

Many Thanks, 

Tamara Gayer 



Thank you for accepting my testimony to be entered into the record. 

 

Testing for mastery has been used now for over two decades, and has been accelerated in NYS under 

the roll out of Common Core.  The purpose is to improve reading skills for those at risk.  In NYS, students 

with learning disabilities still have the ‘test read’ accommodation in order to try and pass high stakes 

regents exams.   It seems that testing for reading ability is not solving the issues around reading ability if 

we still need to have ‘test read’ for students with language based disabilities.  The resources used to 

develop and administer the tests should be used to place reading specialists into every school.  Reading 

specialists would insure that students are screened (not a meaningless on-line test) for language based 

disabilities and reading delays.  Reading specialists would also be tasked with providing students with 

reading instruction, including Orton-Gillingham, comprehension, phonics and fluency. 

 

At the high school level, students who struggle with test anxiety, language based disabilities, and other 

learning issues, but have the cognitive skills to hold down a job, study a trade, or go on to the right 

college are tied to passing five high stakes exams which are offered three times a year.   This is an 

expensive endeavor in NYS with little benefit.  Yes, students should be held to a high standard of 

meaningful curriculum, but passing five regents exams should not be the barrier to a high school 

diploma and the chance for a fulfilling and meaningful life.  Retaking regents exams, or being mandated 

into AIS to develop test taking strategies take away students opportunities in other classes including 

vocational, arts, or additional classes in a subject area that is meaningful to the student. 

 

 

Thank you, 

 

Christine Zirkelbach 

Hudson Valley Parent Educator Initiative 



I am a former Community Education Council member of District 2 and a current member of Community 

Board 4’s Arts, Education and Culture Committee. I have an eighth grader who attends one of the city’s 

segregated screened middle schools in District 2. 

 

My child’s school is a perfect example of a high stakes testing environment. The focus on test scores and 

grades exacerbates the anxiety that middle school aged children already feel due to puberty and peer 

pressure. One of the ways the school measures student anxiety is by viewing the number of times 

students log in daily to check their scores on the online grading system. My child who loved her 

elementary years is now dogged by the notion that her test results are a determining factor of success 

or failure because “that’s all the school cares about.” As a result, she has become adept at test taking 

having picked up on strategies in memorization. The problem is that memorization is not learning and I 

am concerned that my child is losing sight on the value of education and mastery of content.  

 

I have also witnessed first hand how high stakes testing is contributing to the segregation of District 2 

schools. As you know, wealthier and more resourced parents with access to tutoring in their 

neighborhoods are preparing their children as early as three years old for the G&T exam and entry to 

G&T programs serve as a pipeline to screened middle schools. I know parents with kids in G&T programs 

that are struggling because they were not properly assessed due to the nature of the test and need to 

rely on tutors their entire elementary school years to remain in the program. The reliance on a single 

test method at four years old (or any age) is not a proven method to accurately assess aptitude, which is 

why universities use multiple measures. As a result of District 2 screening methods, which are not 

standardized by the DOE or transparent to families, my child is separated from her Black and Latino 

sister and brothers. In a school of 300 students, there isn’t a single Black boy. 

 

High stakes testing in District 2 has created a gladiator like atmosphere where parents compete for 

bragging rights to what they perceive as the best schools. This admissions process is a disservice to our 

children who are not being prepared to live and work in a global economy. The question remains, what 

are we going to do about it? 

 

I appreciate your time, passion and commitment to ensuring that every New York City child receives a 

high quality education. 

  

Best, 

 

Josephine Ishmon 

 



September 27, 2019 

 

Testimony regarding the amount of testing in our NYC schools 

 

To the NYC Department of Education, Chancellor Carranza and Mayor de Blasio: 

 

 

Endless and non-stop amounts of testing our children does not improve their education or their test 

results. What the DoE is considering is yet an additional misuse of our public dollars and our children's 

time to gather data and other information that will not give these children a better educational 

experience. A clear waste of money and time, parents and teachers can agree that hands on, engaging 

curriculum will give better results and a more full life to students. Students living in poverty with lack 

of resources do not need more testing, they need more opportunities. Teachers are the best resource for 

how our children are doing in school, and smaller class sizes will guarantee better results. 

 

I was not a good test taker. I was, however, extremely talented in the arts and above all, learned through 

doing. Most children learn best and can explain what they learn best by being shown and then 

explaining what they experienced. (Most grown ups are the same way). When a child's day, or even 4 

times per year, is spent taking measurements, the range of what is taught becomes limited. We as 

parents do not want to see our children's learning environment shrink to even fewer offerings. Where is 

the recess? Where is the PE? Where are the Arts? Creating a rich environment and smaller class sizes is 

the secret to better learning, not testing, testing, testing. To some, this is no secret, but perhaps this is 

lost in the Department of Ed. 

 

I wish those in the DoE would actually hear the voices of educators, parents, and students who are 

clamoring for more experiential learning and less testing. The bureaucrats in the DoE seem completely 

disconnected from what the honest to goodness needs are for students. The willingness to spend money 

for more testing while services to students and teachers are being cut is not only short sighted, but 

frankly abusive. Kids who are not engaged in their school life will end up on the streets and finding 

ways to distract themselves from the boredom of testing. If you really cared about these children and 

their future, you would spend more time and money in ways that nurture, not torture children. Where 

are the voices of those on the ground, not those sitting in offices removed from real school life?  

 

We can show that graduation rates in the Consortium schools and their student's success in getting into 

college is superior to schools that focus on testing. At the elementary level, there are schools that do not 

focus on testing and those students rise to the top as they are constantly engaged in real learning. For 

once, the DoE should put the needs of students first, focus on fully funding our schools and outfitting 

all students with enrichment programs, and keep their interests out of the pockets of the testing 

corporations. NYC kids have been tested to death, and still, communities of under-served children 

suffer. Stop testing and give these communities the tools to succeed instead! 

 

Respectfully submitted, 

 

Janine Sopp 











New York City Council 

Committee on Education 

Oversight: Breaking the Testing Culture: Evaluating multiple pathways to determine student 

mastery 

September 24, 2019 

 

Dear City Council members: 
 
Thanks to Council Member Treyger for highlighting the importance of this issue. I'm honored to 
have the chance to respond as a former school and college counselor, as an author, writer, 
researcher, and professor of School Counselor Education for 27 years, 22 of those in the Bronx at 
CUNY's Lehman College.. There is no agreed upon definition of intelligence. There is no 
agreement about the best type of testing nor assessment in K-16 education. There is, however, 
an extraordinary history of racism and classism and sexism and ableism that has shrouded the 
testing industry ever since inception. The best assessments for students of all ages include 
multiple measures--never one test score. Yet, too many colleges (including CUNY, where I teach), 
NYC's specialized high schools, and many more use one standardized test as a measure of who 
gets in and who does not. This is wrong. There is no educational theory that backs it up and plenty 
of research that shows how damaging it is to students of color, women, persons with disabilities, 
bilingual students, and students of multiple nondominant identities. Who backs it include the 
folks with the greatest wealth, privilege, and power, who have traditionally used standardized 
testing to game the system at the loss of less powerful and less privileged voices. If we wish to 
be truly equitable, we'd ban all standardized testing and seek out authentic assessment instead-
-essay exams, project-based learning, narratives, all used by progressive educators worldwide to 
challenge the testing hierarchy. Some schools have gone grade-less using narrative evaluations 
instead. So there is no reason to continue using bad tests that discriminate against students by 
race, class, and gender. Please feel free to reach out to me if you have any further questions. 
 
Warmly and best, 
 
Stuart Chen-Hayes, Ph.D., NCC, LCPC (IL) Professor/Program Coordinator, Counselor 
Education/School Counseling CUNY Lehman College CLLSE Dept., Carman Hall B-20, 
250 Bedford Pk Blvd W, Bronx, NY 10468 
stuartc@lehman.cuny.edu 
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New York City Council Committee on Education  
Oversight Hearing on Breaking Testing Culture:  

Evaluating multiple pathways to determine student mastery  
September 24, 2019 

 
We would like to thank the New York City Council Committee on Education for 
holding this important oversight hearing on Breaking Testing Culture: Evaluating 
multiple pathways to determine student mastery. 
 
We testify today to highlight the need for more equitable and meaningful ways for 
all students, including students with disabilities, to be evaluated on mastery of 
topics and indicators of college and career readiness. The determination of a 
student’s mastery and/or ability to graduate should be based on the results of 
multiple types of performance assessments, not just the results of standardized 
tests, such as the Regents exams.  
 
New York State is one of only eleven states in the country that require students to 
pass an exit exam in order to graduate. Regents exams should not be the only 
criteria in deciding who gets to receive a diploma. Many students with disabilities in 
New York City struggle with passing the five Regents exams or approved 
alternatives despite knowing the content well and having competitive GPAs. 
 
INCLUDEnyc (formerly Resources for Children with Special Needs) has worked with 
hundreds of thousands of individuals since our founding 36 years ago, helping 
them navigate the complex special education service and support systems, so that 
young people with disabilities can be included in all aspects of New York City life. 
 
Over the years, we have directly helped many families and young people with 
disabilities and we have seen countless students with Individualized Education 
Programs (IEPs) not receive Regents diplomas. Typical reasons include the lack of 
available Regents instruction or individualized academic support for students with 
IEPs. Often we have seen these students failing a Regents exam by merely a couple 
points, denying them a diploma in New York. 
 
We believe there should be more flexibility in how students are assessed. We 
recommend Performance Based-Assessments (PBAs) for students that maintain the 
same high academic standards as Regents exams, but allow students to 
demonstrate their knowledge and mastery based on their individual learning style. 

-more-   



 
  

PBAs assess students in different ways, such as writing research papers, oral 
presentations, performing arts, or compiling a portfolio. Including objectively 
reviewed PBAs for student assessment in New York will help close the twenty-four 
percent graduation gap between general education students and students with 
disabilities in the City. 
 
Thank you for taking the time to consider these important matters. We look 
forward to working with you to improve equity and access for all students with 
disabilities in New York City.  
 
Sincerely, 
 
 
 
Barbara A. Glassman 
Executive Director 
 
 

 
























