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NEW YORK CITY COUNCIL

DATE: Thursday, December 7, 2017
BY: Ayanna Behin, President of the Community Education Council for District 13 in Brooklyn
***
Hello, my name is Ayanna Behin. Three years ago, I testified before this body as a PTA
president and attached a report from the Century Foundation for you to read. In it, Halley Potter
wrote:
“Most K-12 education reforms are about trying to make “separate but equal” schools for rich
and poor work well. The results of these efforts have been discouraging.”
At the time, we were advocating for a tool that would allow school principals to use controlled
choice to set aside seats for students based on race, economics, and/or ability to address
segregation and increase diversity of all kinds in our schools.
Today, I am the President of the Community Education Council for District 13 in Brooklyn. Our
District is large and incredibly diverse – racially, economically, and socially. Our schools
include children from Bed Stuy, Park Slope, Fort Greene, Clinton Hill, Brooklyn Heights and
DUMBO. Like many of the other school districts in New York City, this puts us on the front
lines of the mission to consciously desegregate our schools by every metric. For us, this is not
just a conversation, it is a daily reality for students and families, for a community that is striving
to overcome the mistakes of our past and chart a better course for our future.
As the home of 2 controlled choice schools, we have seen how controlled choice works and we
encourage you to keep it as one of many tools to unravel the deliberate institutionalization of
racism, classism and sorting of students into winners and losers.
In the 3 years since your last hearing on diversity, we have learned a lot about how deeply
entrenched segregation is and how a parent’s fears that the “right” K class will lead to the right
college for their student while the “wrong” class will lead to a lifetime of poverty and pain
continue to perpetuate a system that while flawed is not irredeemable. Our schools are filled
with dedicated and talented teachers and administrators, caring and committed families and most
importantly children that are eager to learn.
We can desegregate our schools. By continuing to shine a light on the fact that our schools were
segregated on purpose and can only become desegregated on purpose. We need to make sure
that our definition of diversity remains broad to include diversity in many forms – racial,
economic, gender and ability. But, we must make sure that our clear intention to integrate our
schools is not diluted by these other goals.
Diversity is not enough, we need anti-racist pedagogy in the classrooms, which starts with
teacher training and classroom observation, as well as providing teachers with the tools to teach,
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including books. We need to rethink the way that our schools are financed so that our schools
are equitably resourced. In our district, parent choice has made the difference in desegregating
some of our schools. An admissions process with integration as a factor could speed this along.
This must go hand in hand with Schoolwide Enrichment, adding curriculum and pedagogy that
makes schools more attractive and helps them do a better job of meeting the needs of a diverse
student body is a critical factor that should not be overlooked.
We do not need to reinvent the wheel, the how and why of desegregation has been measured,
debated, and detailed. With the authority, tools, and effective oversight, each district should be
able to begin implementing an array of desegregation programs today. None of them will be
perfect, but they can move us closer to the vision of an equitable and integrated school system
that serves the needs of every student well regardless of income level, race or ability. We can
build on each success and modify programs as needed to give each child an opportunity to shine.
Thank you for your time.

2

Testimony of the New York Immigration Coalition and
Flanbwayan Haitian Literacy Project
Oversight Hearing: “Diversity in New York City Schools”
December 7, 2017
Thank you to the members of the Council for convening this hearing and to Chairman Dromm
for his continued leadership for immigrant communities. This testimony is submitted by Kim
Sykes, Director of Education Policy at the New York Immigration Coalition (NYIC) and Darnell
Benoit, Director of Flanbwayan Haitian Literacy Project.
The NYIC is an umbrella policy and advocacy organization with over 200 members across New
York State, and we aim to achieve a fairer and more just society that values the contributions of
immigrants and extends opportunity to all. We fight to increase English language learners’
(ELLs’) and immigrant students’ access to a quality education and to expand opportunity for
their parents to be engaged.
The mission of Flanbwayan Haitian Literacy Project is to transform the lives of Haitian
newcomer youth through education and leadership development and to raise awareness of
immigrant education issues both in the community and citywide. Since its founding in 2005,
Flanbwayan has supported over 600 Haitian newcomer youth to graduate high school by
ensuring that they are appropriately placed into schools that have the capacity and resources to
meet their unique needs as English Language Learners (ELLs). As part of this work,
Flanbwayan has led Your School, Your Choice, a campaign informing newcomer immigrant
youth and families about how to enroll in high school in New York City and gathering stories
regarding the barriers that they face.

Woven within the diversity in schools issue is the question of which students get access
to “good schools” or schools best positioned to meet their needs. Newcomer English
Language Learners (ELLs) face challenging issues that put them at a disadvantage
from the very beginning in accessing those schools because they are often enrolling
“over the counter” through Family Welcome Centers.[1] While the DOE has made some
progress in recent years and has recently taken steps toward working together to
improve Family Welcome Centers’ ability to support immigrant families, we feel it’s
important to raise challenges immigrant families have been experiencing in order for
Council to have a full picture of the diversity in schools issue. If we want to increase the
number of ELL students who enroll in schools with quality instruction that are

adequately equipped to meet their needs, one step we need to take is addressing the
barriers to making informed enrollment choices that newcomer immigrant families often
face at Family Welcome Centers[2].
Issues at Family Welcome Centers have not been given the visibility that inequities
within the formal high school choice[3] process have received. (This spring alone, high
profile coverage in The New York Times[4] and Chalkbeat[5] rightly brought to light
significant problems around high school choice.) This limited focus ignores a critical
facet of the broader discussion around why only some students get access to an
education that meets their needs.
ELLs in New York City lag far behind their peers for whom English is a first language,
evinced by the fact that merely 31% graduate (compared with 73% of all students);
further, their state test scores are in the single digits realm [6]. Only 8.5% of ELLs are
prepared for college and careers[7]. ELLs have extraordinary potential, outperforming
their native-English-speaking peers when they get the right support [8], making this a
particularly devastating situation.
Many ELLs encounter a first hurdle at one of the DOE’s Family Welcome Centers.
There are a range of barriers facing newcomer immigrant families in finding a good
match at Family Welcome Centers. While Family Welcome Centers have made some
important improvements, they still routinely fall short of providing families with essential
information and an opportunity to discuss ELL program options and the corresponding
rights in this context[9] for students soon-to-be identified as ELLs[10]. Staff fail to engage
immigrant families in a conversation regarding the student’s interests, family’s
preferences, and nature of the enrollment process - resulting in uninformed parents and
ELLs being sent to schools that do not meet their needs.
The Centers themselves often lack cultural competency and are largely considered by
community leaders and members as uninviting at best to immigrant families. They often
treat immigrant families in a deeply disrespectful manner that further discourages ELL
parents’ active participation in identifying the most appropriate program and school for
their child or speaking up for their child’s interests. Though difficult to measure,
qualitative feedback from community leaders indicates that these dynamics serve as a
marked disincentive for immigrant families to more fully engage or place trust in the
public school system.
The end result is that newcomer immigrant families are not given a real chance to put
their child in a “good” school - one with programs the family believes will give that child
a likely opportunity to succeed - because the family was not given the opportunity to
have a conversation about what a “good” school means for them.
Research has demonstrated the inequitable outcomes of students enrolling through
Family Welcome Centers. In their 2013 report Over the Counter, Under the Radar[11],

the Annenberg Institute for School Reform studied enrollment through the city’s
enrollment offices outside of the high school choice process. Children and families who
enroll outside the choice process, or over-the-counter (OTC), are among the school
system’s highest-need students, including newly arrived immigrants. The report found
that these students are “disproportionately assigned to struggling high schools and high
schools that are subsequently targeted for closure or are undergoing the closure
process.” As such, the highest-need students are concentrated in struggling high
schools that are often ill-equipped to serve them.
Given the disparate outcomes for ELLs and their distinct needs, as well as Family
Welcome Centers’ role as the main avenue through which immigrant families learn
about and are assigned schools outside of standard application periods, there is a
strong imperative to ensure that every opportunity is leveraged to enroll them in schools
with programs best equipped to support them.
Community leaders have long seen that the quality of the match between an ELL and
their school matters tremendously for their success, and data underpin this as well. New
York City boasts a number of strong schools committed to serving ELL and immigrant
students - notably, International High Schools, which cater to serving newcomer
immigrant youth. That the graduation rates for students from International High Schools
are notably higher than those of ELL students from other New York City high schools
underscores what is possible for ELLs when they are enrolled in schools that can meet
their needs.[12] While the supply of such schools is certainly not unlimited and part of the
equation, we must leverage the system we have now to ensure that each ELL gets the
best, most informed match possible because their family was given a chance to
understand the enrollment process and the programmatic and school options, and to
advocate for them.
We look forward to working with the DOE to improve Family Welcome Centers’ ability to
partner with immigrant families to make informed enrollment placements and thereby
improving the quality of education for ELLs who would otherwise attend schools and
programs ill-equipped to meet their needs.
We thank Council for this opportunity to provide testimony.

[1]

Family Welcome Centers are the DOE’s borough-based enrollment offices that enroll newcomer immigrants in preK programs through high school in New York City.
[2]

Newcomer immigrant families enrolling students in high school must enroll at Family Welcome Centers if they
missed the high school choice process. Newcomer families with a zoned school enrolling students in elementary or
middle school may enroll at their zoned school. Thus while issues at Family Welcome Centers are relevant for
families enrolling across grades, they are particularly acute for high school families, who have no other option .

[3]
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Through this process, 8 graders submit a list of high schools that they would like to attend. The DOE then
matches student with a school, based on the student’s preferences and additional criteria.
[4]

www.nytimes.com/2017/05/05/nyregion/school-choice-new-york-city-high-school-admissions.html

[5]

www.chalkbeat.org/posts/ny/2017/06/06/city-to-eliminate-high-school-admissions-method-that-favored-familieswith-time-and-resources/
[6]
[7]
[8]

http://schools.nyc.gov/Accountability/data/GraduationDropoutReports/default.htm
http://usny.nysed.gov/docs/reform-agenda-hearing-testimony-nyc.pdf
New York City Department of Education, News Release, October 12, 2011

[9]

ELLs have a legal right to special supports to develop English proficiency, such as the right to choose among
different English language development program options, including English as a New Language (formerly ESL) and
bilingual programs.
[10]

Family Welcome Centers cannot formally identify ELLs; this happens at the school where the student is placed.
However, Family Welcome Centers can, and have been obligated to under New York City’s Corrective Action Plan,
provide information on ELL programs and rights to families due to longstanding issues in this area.
[11]
[12]

http://www.annenberginstitute.org/sites/default/files/OTC_Report_Summary.pdf
http://internationalsnps.org/results/student-results/
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December 11, 2017
VIA E-MAIL (HEARINGS@COUNCIL.NYC.GOV)
Jonathan Ettricks
Director, Legislative Documents Unit
New York City Council
253 Broadway, 7th Floor
New York, NY 10007
Re:

Civil Service & Labor Committee Hearing Notices

Dear Mr. Ettricks:
I am writing on behalf of Monta Bolles, Patrick Thompson, Julie Kirkpatrick and myself to inform you
that we will be unable to attend the Civil Service & Labor Committee Hearing tomorrow afternoon due
to other commitments. Moreover, your letter references “USIC Underground Safety Contractor
Workers' Unfair Pay and Benefits.” The fact that you have already determined USIC is “unfair” cannot
help but lead us to determine that you have reached a conclusion and our testimony would be given little
consideration.
Despite what the CWA has apparently communicated to you, I can assure you that USIC has been
negotiating with CWA in good faith for the better part of two years. Communications from council
members reference several topics including wages, sick time, vacation and on-call, all of which have
been points of our extensive negotiations and all to which USIC has offered several creative solutions,
which, to date, CWA has rejected.
We believe we have made significant progress towards reaching a contract, particularly over the last six
months. Our next bargaining session is scheduled for January 16th, and this session (like the four
preceding it) will be conducted with the assistance of an experienced federal mediator. We are hopeful
that the mediator will be able to help both sides reach agreement on a fair and reasonable contract,
which allows USIC to remain competitive while meeting the needs of its customers and its Locate
Technicians in New York City and Long Island.

US.115511504.01

Jonathan Ettricks
Very truly yours,
FAEGRE BAKER DANIELS LLP

Cynthia K. Springer

US.115511504.01
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December 11, 2017

Subject: Prof. NoIiwe Rooks : Statement for the NYC City CounciI Education Committee Hearing 12/7

As literary agent for Professor NoIiwe Rooks,, author of the recently published book CUTTING
SCHOOL: Privatization, Segregation, and the End of Public Education
I am honored to submit the foIIowing statement for today's hearing on her behalf.
Thank you.
--------Cornell University Professor NoIiwe Rooks reminds us in her new book CUTTING SCHOOL:
Privatization, Segregation, and the End of Public Education, published by The New Press,
publishers also of The New Jim Crow, that New York City has struggled with school segregation
and the inequality that results since the days of the 1954 Supreme Court Brown vs Board of
Education decision, when Black parents and civil rights activists urged city officials to institute
desegregation plans, and white parents and politicians protested plans to bus Black and Puerto
Rican students from Harlem to Staten Island.
In her book CUTTING SCHOOL Rooks also reminds us of the damage done by education
systems marked by any kind of inequality: students educated in wealthy schools perform weII as
measured by standard educational benchmarks. Students educated in poor schools do not. As
Rooks writes, ‘Racial and economic integration is the one systemic solution that we know
ensures the tide wiII lift aII educational boats equally.
Further, Rooks warns us in CUTTING SCHOOL of the danger of offering different educational
content to poor children, such as a focus on vocational education for the poor and idiosyncratic
forms of educational funding and delivery such as cyber education. While not ensuring
educational equality, such separate, segregated and unequal forms of education have provided
the opportunity for businesses to make a profit selling schooling.
Rooks caIIs this specific form of educational profit ‘segrenomics.’ Segrenomics, or the
business of profiting specifically from high levels of racial and economic segregation is on the
rise. Educational practices based on segrenomic practices trickle downward from the wealthy
and weII connected to poor communities and those of color.
In New York City, we have seen this, Rooks points out, in the rise of what she calls
‘contemporary company schools’ such as the IBM partnership begun in 2011 for a sixyear organizational structure for high schools, whereby corporate employers help to shape the
curriculum and students leave with a traditional high school diploma, a community coIIege
degree and possibly a job by the time they graduate. 96 percent of the 520 students first enrolled
in this program were Black or Latino. By 2014, IBM announced they were on track to open 60
such schools, and companies such as Microsoft and Con Edison began to consider opening
their own company schools. Governor Cuomo then announced that 16 such schools would open
statewide by this year.

Rooks argues that this is vocational education by another name, as weII as an example of a more
utilitarian form of segregated education of the sort that has long been overprescribed for young
people in struggling circumstances. While we are still waiting to see if this form of education
segrenomics actually benefits the students for whom it was designed, Rooks gives the last word
in her book to two students from poor neighborhoods. One of them, Dwight, now a graduate of
Princeton, grew up in the South Bronx, in an aII-Black neighborhood, a mix of African
Americans, Afro Caribbean including Latinos and West Africans. Dwight has four
recommendations, which Rooks would like to pass along to the Education Committee. Dwight
says that if he could ‘wave a wand', that is, not worry about costs or politics, he would prescribe
not the practice of segrenomics but four essential things: 1) smaIIer class sizes, 2) an extended
school year, 3) an extended school day [aII things that wealthier schools have] and 4) teachers
who either live in or do community service in the community, and thus know the kids - and their
parents - outside of school and recognize them 'as humans as opposed to data or obnoxious
people', and know the neighborhood not as hostile territory, but as the community it is.
Thank you.
-------

Professor Rooks is reachable at nrooks@cornell.edu
Her personal site is: http://noliwerooks.com
She is on twitter as @nrookie
my best,
Diana Finch
—
Diana Finch Literary Agency
116 West 23rd St, Suite 500
New York, NY 10011
917-544-4470
diana.finch@verizon.net
www.facebook.com/DianaFinchLitAg
Twitter: @DianaFinch

Testimony to the City Council Education Committee
from members of Teens Take Charge
Thursday, December 7, 2017
***

To learn more about our work, watch the video of our testimony, and read additional
student testimony from public events we have hosted, visit teenstakecharge.com.

E-mail: teenstakechargenyc@gmail.com
Facebook & Instagram: @teentstakechargenyc

Taylor McGraw:
Thank you for the opportunity to testify this afternoon. My name is Taylor McGraw. I host a
podcast about school segregation called The Bell, and I facilitate a student-led group called Teens
Take Charge that fights for educational equity alongside Integrate NYC and other courageous
student leaders.
For the record, I’m disappointed that the seats in front of us are less full than the seats behind us. I
hope we can find another forum to make sure that the right people are hearing the messages that
these students have.
I used to teach history, so I want to start there. July 24, 1956. New York Times. Front page headline:
City’s Schools Open a Major Campaign to Spur Integration. This is two years after the Brown v. Board
decision, which compelled city leaders to form an integration commission out of a “moral
obligation.” In the spring of ‘57, the board of education unanimously adopted the commission’s
sweeping plan to integrate schools. It included deep structural changes that would have transformed
an unequal school system. The plan was to be in “full force” within a year’s time.
But, white segregationist mothers and fathers made sure it never happened. These parents claimed
they weren’t opposed to “natural integration” – just give it more time, they said. It’s funny – also in
1957, a segregationist governor in Arkansas said the same thing, as justification for blocking nine
black teenagers from entering an all-white high school. The hypocrisy could not have been more
plain.
As far as I can tell, the difference between whites in the South and whites in the North is that the
northerners have been far more successful at maintaining segregation. The biggest crime is that sixty
years later, we teach students about what happened in Little Rock, but we don’t teach them what
happened in New York City or Chicago.
Today, we are in a position that none of us would have chosen but all of us – including the mayor –
must confront. The schools here are still segregated. And they aren’t segregated because of 400 years
of American history – they’re segregated because segregationist policies continue. Selective and
specialized high school admissions are segregationist policies. Gifted and Talented programs are
segregationist policies. School assignment zones have been drawn, in many cases, to maximize
segregation.
We must teach students of color that these policies are the reason they have inferior resources in
their schools. We must teach white students that these policies are the reasons they have outsized
access to an elite education. Otherwise, students will continue to think that the conditions in their
1

schools are normal, that if they get more they must be worth more and that if they get less they must
be worth less. We must teach them that this is not a meritocracy, it is a caste system.
When we teach students this truth, when our leaders aren’t afraid to use the term “segregation,” and
when we stop cowering to the pocketbooks of white power, we won’t need hearings like this
because we will all understand that integration is the same “moral obligation” that your predecessors
recognized sixty years ago. And until we finally meet that obligation, we will continue denying
hundreds of thousands of black and Hispanic children the equitable education we keep promising
them but which they have never seen.
Pilot programs and incremental steps were not the answer in 1957 and they’re not the answer now.
We don’t need another commission or task force to study the issue. Adults have screwed this up for
decades. It’s time to listen to the students and let them lead the way.
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Jederick Estrella:
Good afternoon, my name is Jederick Estrella. I’m a senior at Victory Collegiate High School and a
member of Teens Take Charge.
When it came to whether I would attend college I always knew that it was what I was fighting for. I
didn’t know at the time if I was fighting to go to college for myself or my immigrant family from
Dominican Republic. Coming here to this country from Dominican Republic, I didn’t expect to be
so split. Watching shows on television one would think all high schools across the country are full of
this so-called “integration.” I came to realize that it was quite the opposite. It isn’t daytime television
and there isn’t any commercial breaks after this dramatic scene. I’m a son of two modest,
hardworking immigrants, but it’s apparent we’re not lucky enough.
I didn’t get into the pristine high school in Manhattan. Instead, I got a school in Canarsie. I didn’t
get the school with kids of different backgrounds, I got a school that is 88.6% black. Ironic that
most of us aren't college ready.
When it concerns safety, I don’t even get that sense of security at my school. It was December 20,
2016. This is 3rd period, and about a few minutes from class coming to an end. All I can hear are
books being shuffled into bags and overall chatter. Then all we hear is a sharp crack and a slam. A
bullet fires into the room and all of us collectively huddle under desks. Glass lands on the floor.
Some kids at this point are commando crawling out of the room. I felt like I was on a battlefield. As
if I had to prove to someone that this education was worth receiving. Like I was at war with
something I couldn’t see.
That AP Biology teacher quit, and I wonder where she is today. I wonder if she’ll ever teach at a
school like mine again.
I task you with spending a day in our shoes. Clear your schedules. Get testimony from students that
go to these “bad schools.” Especially the ones you oversee in your districts that fall behind, because
they need your help. They’re students just like me, going to schools just like me, trying to make
something out of themselves just like me.
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Dulce Marquez:
Good afternoon, my name is Dulce Marquez. I’m a senior at New Heights Academy Charter School
and a member of Teens Take Charge.
This year I am taking Calculus. In my high school, Calculus is the most challenging math class
available. Our Calculus teacher shared with us recently a statistic from The Atlantic: “Despite the fact
that Latino kids make up a quarter of all public-school students and black children comprised more
than 15 percent of students that year, just a third of high schools where at least three-fourths of
students were black and Latino offered calculus.”
As we allowed this to sink in, she continued, “We don’t have textbooks. The textbooks from last
year were too broken and in such ugly state that they cannot longer be used. So hopefully our school
will soon order our new textbooks.”
The majority of the students in my Calculus class are girls and all of the students in the room are
Latino or African-American. So, why did my teacher share this statistic with us? She also showed us
a picture of a Calculus class at a more privileged school. The students in the picture didn’t look like
us. In fact, they were white. The majority of the students in the class were boys, holding calculators
and textbooks. In our class, we often have a shortage of calculators and some of them hardly even
work.
I am here to talk about the shortage of supplies and resources at my school. I am here to represent
my classmates, to represent my school, and represent the group of people called the “minority” but
are actually the Majority.
My class is the epitome of the future environment of classrooms. My question to you today is, Why
is it that if our classrooms of tomorrow will look like my Calculus class, why are we not fighting for
these classes to have the best of resources?
According to this article by The Atlantic, “the report found that high schools with high numbers of
black and Latino students were less likely to offer physics, chemistry, and even algebra II.”
Why is it the we offer less opportunities to the minorities but then blame them for the detrimental
effects of non-educated people in the American economy? I am here because I don’t want to just
ask these questions. I want to solve them.
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Written testimony submitted by Teens Take Charge
members who could not attend in person:
Wyatt Perez
Senior, Eagle Academy for Young Men
Every time I see large groups of Caucasian teenagers on the train, there are usually two reasons why:
the Yankees are playing or the kids from Bronx Science have been dismissed.
On the hourlong trip from my public high school on the outskirts of the South Bronx to a college
prep program in lower Manhattan, I see the Bronx Science students get off the train at 86th or 59th
Street. Like everyone who has ever been on a train before, I sometimes peek at what the passenger
next is reading, watching, etc. As my head aches at the thought of thick practice SAT packets
awaiting me, Bronx Science kids quickly pack up their complex work into their Herschel bags and go
home to rest up.
Later, after two hours of supplemental instruction in math and english, my friends and I will take the
train back north and get off at 167th Street or Burnside Avenue. We might make it home by nine.
All of this work is done with hopes of attending the same prestigious colleges as the Bronx Science
kids – that is, if we receive enough financial aid.
The average household income for 86th Street’s zip code is about $340,000. Burnside’s zip code?
$31,000. The differences in school funding are also two distant numbers. Contributions from
parents, alumni, and other private funders give schools like Bronx Science more resources than
others. My school, which is located in between a mental health center and a halfway house, seems to
exist in a funding desert.
New York City, known for its diversity and embrace of immigrants, has one of the most segregated
school systems in the country. Although the high school admissions process theoretically gives all
students lots of choices, low-income black and Latino students end up clustered in the same schools
year after year. Meanwhile, students at selective or specialized high schools are mostly white or Asian
and affluent. Out of the 5,078 students that got accepted into specialized high schools this year, only
524 are black or Latino – in a school system where 7 in 10 students are black or Latino. At
Stuyvesant High, considered the city’s best, only 13 of the 1,000 available seats were given to black
students.
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My school is 96% black or Latino and 82% of the students meet the requirements for free or
reduced price lunch. The school promotes helping students of color from low-income backgrounds
graduate and redefine statistics. But the inferior academic instruction at my school, layered on top of
years of inferior instruction in elementary and middle schools, cripples students’ chances. My peers
perform poorly on Regents Exams and SATs, evidence that they are missing out on material
essential for college success.
My school is one of at least 45 high schools in New York City with above average graduation rates
that mask college readiness rates below 20%. At my school, 51% of the class of 2016 graduated and
went on to college; however, only 9% were “college ready” based on CUNY’s standards. The same
graduating class at Bronx Science had a 100% graduation rate and a 100% college readiness rate. My
school’s average SAT score was an 816. Bronx Science? 1389.
Evidently, there are sharp contrasts between the education provided to affluent and low-income
students. The idea of educational equality is flawed in the sense that a child’s early years, which are
the most essential to one’s education, depend largely on a family’s income. Even if schools were
“equal,” they could not compensate for years of being at a disadvantage. The problem is, schools
widen those existing inequalities.
The admissions test for specialized high schools is flawed. I’ll admit that I took the test a few years
ago and did not do well enough to get accepted, but the exam is not an accurate measure of a
student’s ability to perform well at a specialized high school. It is moreso empirical evidence of the
achievement gap. Specialized high schools should take more factors, such as academic portfolios and
personal statements, into consideration when managing admissions.
I'll continue to make the most of the opportunities that have come my way. As I start my senior year
of high school, I think of my competition, the Bronx Science kids of the world. I think of the kids
who have grown up in the 86th Streets of other states and countries. For now, I may only see them
on the train, but next fall, I’ll see them at freshman orientation.
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Sabrina DuQuesnay
Senior, Brooklyn College Academy
I will remember those who fought for racially integrated schools in a segregated nation,
Those who, rather than stand on the sidelines, took active participation.
Children are robbed of their opportunity to succeed lacking the tools,
Because they live in an area which forces them to go to low-achieving schools.
In my old middle school, 8% of students met standards on the state math test, that's 8%, imagine
the number of those who didn’t pass yet.
I’m lucky now to go to a high school that prepares me, yet what about the rest, what about treating
them fairly?
My zoned high school 18K635, has a 15% College and career readiness rate, may I ask why?
Prominent Gang affiliations coloring our hallways with shades of red and blue, the irony, that's apart
of the cops light color, too.
We’re not all too different, yet not exactly the same, but should our socioeconomic difference be
justified as blame, that students miss the opportunity for a quality education, based solely on the fact
that they reside at a particular location?
We must not be acquiescent. Ready to accept the time for change is gone.
Should not our schools reflect the diversity which we as a city pride ourselves upon?
We must question: What do well-funded schools have, that underfunded schools don’t?
Better yet, what can well-off students do that underprivileged students won’t?
In this sense, we all have equal capabilities, yet it’s educational inequity that limits these
opportunities.
New York has one of the most segregated school systems – housing projects and economic
backgrounds determining the rate of success. The school funds are unequally spread, leading to
unequal resource access.
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James Coleman, former president of the American Sociological Association, in 1966 published a
report outlining a study of school performance and race relations. The study found that minority
students performed better in racially integrated schools, that students had increased academic
preparation, with access to these tools.
I remember in middle school not being able to bring textbooks home, weird tasting water ever
present at the fountains. Students prosper on the other side of this economic divide, yet we are
rendered inert at the end of this mountain.
Young elementary school students lack textbooks in phonology, then are expected to ace the
grammar section of the SAT.
Seemingly drain-like, the money and resources flow to one side, as so with this delicate sea of
equality, does one see a change in tide.
No afterschool programs increasing potential disruptive behavior. We are the change we seek, yet
our apparent success is rooted in failure.
They say that it's residential income segregation—the separation of residents by income and the
isolation. The neighborhoods are split, racially segregated, access to better schools determined by
location.
Since racially and economically segregated housing leads to racially and economically segregated
neighborhood schools, we can increase integration through policies that lead to more integrated
neighborhoods.
It’s not just me, but the children we raise, it’s more than the past that we are fighting to erase.
Lest we forget that it's the past that we must remember to face, in times of adversity, we forget that
it's commonplace to ignore the problems, ignore the fact that kids need stimulation, recreational
programs, resources to aid in their communication.
We have a duty not only to ourselves, but to the future generation, to help the young minds stand
steady on a solid foundation, first by taking active roles in our communities instead of supporting
mere narrations, and when change is stagnant, we organize demonstrations. To teach the kids that
we are more than our past mistakes, that under pressure we’ll persevere because we are well aware of
the stakes.
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That despite the obstacles, despite the politics and more, we are willing to fight this inequitable war,
that the right to a proper education should be granted to all, because united we stand but divided we
fall.
Let us be remembered, not for lack of contribution, but as men and women of a society that when
given problems, found solutions. Let us not be remembered as dwellers of the past, but as present
and future thinkers whose legacy will forever last.
I will remember those who fought for integrated schools in a segregated nation.
Those who, rather than stand on the sidelines, took active participation.
Those who are willing to fight for students to go to quality schools regardless of learning mode.
Those who understand that obtaining an education should not be determined by performance, race,
tax bracket, or zip code.
I will remember those who will fight to ensure they are well informed.
Those who are willing to help change the system that we undeniably formed.
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Yacine Fall
Freshman Class President, Smith College
2017 graduate of Beacon High School
To whom it should concern:
I live in the center of Harlem where I attended middle school, but now I go to an elite public high
school in midtown. Two different worlds. Only 5 miles apart.
At my high school 93% of students graduate college ready. At my zoned school in Harlem? 7%. I
was one of few students in my middle school to go through the entire high catalogue to find a high
school outside of my neighborhood with more resources. I didn’t realize that an A in Harlem was
not the same as an A in a majority white high school on the upper west side. I had to go through
this process on my own as a low income child of immigrants who did not understand the American
education system. At age 13, I had to create my own definition of a good high school, not knowing
that the high school I attended would largely impact my future college and career.
In my school, I have the privilege of walking through unlocked doors.
Security guards sit in a corner, smiling, wishing us good morning.
Vast hallways, white walls, high ceilings, bright lights.
My own textbooks that I can bring home if I need to.
Multiple recording studios.
Professional 600 dollar cameras that I can rent for a day.
A psychiatrist is offered.
Vegans are accommodated.
Teachers do not have to teach to a test and have flexibility in creating their own lessons, where
group discussions about current events are far more common than multiple choice exams.
I go to a school where the majority of students are white, and I wonder how I made it there despite
living in a neighborhood where opportunity is slight. Where teachers only stay in schools for 2 years
before deciding they’ve had enough. Where poverty is high and expectations are low, and I cannot
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help but think, what made it this way? What happened in 5 miles that determined who got to
graduate, who went to college, who got to explore their talents, who learned to question?
To whom it should concern, there’s a plague of poverty in my neighborhood that eats at our
schools. To whom it should concern, there are two different worlds only five miles apart. Please tell
me what happened.
P.S. I’ve always been told that I had to work two times as hard. I put in extra work and hours into
academics and studying so I would not end up at my local high school where I would be cast away
as a statistic. I worked through the system to find ways to open up doors for myself; going through
ancient books to find the rules to a foreign game.
I was a black girl who was the daughter of immigrants with education the only hope of redefining
her life. But it seemed like the bar was always set out of reach for people like me and most of our
time was spent elevating ourselves to reach the bar instead of figuring out how to surpass it. It was
remarkable that I “beat the odds” and thought I’d find greener grass, but instead I was introduced to
an elite education system that had no space for me.
I walked into a school where my black and brown peers struggled to stay afloat and were barely
passing their classes. I came into a school where we were made to leave our identities and struggles
out of the classroom. My elite school thought diversity ended when you put black and white
students together and did not create a space for us to learn from those identities. No one told me
about the rooms and spaces I would need to create for myself in order to survive. I remember a
teacher saying he wouldn’t learn to say the correct pronunciation of my name and another one going
as far to calling me an “illegal refugee” within school walls.
The system tells us that getting into elite institutions is the goal to have a better education, but they
do not know how to incorporate black and brown identities into their classrooms. I wonder why the
more elite opportunities I can attain the more I feel I have to leave parts of me behind.
I am useful beyond numbers, so I ask: when will you be able to find talented black and brown
students, and love us, too?
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Haby Sondo
Freshman, Boston University
2017 graduate of Manhattan Center for Science and Mathematics
To whom it should concern:
High School Musical has always sent chills to my body. The lights, the excitement, the way the
characters swiftly moved their bodies, gliding through the hallways of their marble white high school
floors. The clean white locker rooms and the picturesque white cafeteria with the blood red trays
and the well-prepared meals always made me envious.
That’s because I am a product of the South Bronx, the product of a middle school across the street
from the 169th projects.
I walked through metal detectors every day before I got into school, and inadvertently normalized
the idea of getting shot or stabbed on my way there.
After all, Mohamadou was cornered with a knife and forced to give up his winter coat in exchange
for his life.
Sebastian, Landry, and Moses were beaten up at parks after school. Ibn went to prison.
My little sister, Madina, and her friends saw their classmate's lifeless body on the concrete outside of
her school.
So, you see, there was a part of me that knew that no matter where I ended up for high school,
those picturesque TV scenes would never be my high school reality. I was not Troy, Gabriella, or
Sharpay, and I would never attend High School Musical.
I was 12-year-old Haby who knew she had to get out of her neighborhood, the Haby who put an
unwavering faith in the high school directory guide which was supposed to serve as my escape from
of the dangers I faced in middle school, the guide which was to assure my entrance into a borough
where my middle school fears could disappear.
The guide failed me. I was wrong.
I became a victim to the same environment, but with a different name.
My reality is gym lockers with brown rust.
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My reality is the suffocating phenomenon known as poverty present on a daily basis.
It is evident that my school is in the middle of a war zone in Spanish Harlem, of people and students
fighting their way out of the slums, the cracked roads, the weakened infrastructure, and the
increasing poverty rates which work to strangle the community.
I often hear the voices of authoritative figures in my head screaming, "the only escape from your
environment is an education, don't take it for granted!" But how can I, how can my brothers and
sisters of the South Bronx "beat the odds" if our education system is broken?
I believed all my teachers were going to be like Erin Gruwell in the movie Freedom Writers, a
teacher with an unwavering devotion to helping students open their minds to a limitless world of
knowledge capable of bringing them to places they’d never imagined.
I believed that my intelligence would be measured by my ability to convey my thoughts through
descriptive language, or the sophistication of my literary analysis.
This again was not my reality.
My reality is a teacher who spent class periods discussing how much he would have to pay for child
support and custody battles with the mother of his child rather than teaching 9th grade students
about the wonders of human organisms.
My reality is a teacher who rarely assigned homework or classwork and assigned grades based off
what the students asked him to give them.
My reality is an AP teacher who tells her students who don't feel prepared enough to take the AP
exam that their only job is to not disturb those who are.
My reality is a teacher telling me that I plagiarized a paper due to the sophistication of my writing.
My reality is a system in which four months of hard work is overshadowed by a series of midterms
exams which account for 50% of my grade.
My reality is a set curriculum in which teachers are restricted to only teaching for a Regents exam, as
if a three hour test is enough to sum up what a student has retained from the entire school year, as if
a student's complex intelligence can be accurately assessed by bubbling A, B, C, or D.
High School Musical and its false hopes are an unreachable dream.
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High school musical no longer sends chills to my body.
High School Musical is not my reality.
A public school in desperate need of reform is my reality.
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Sherard Stephens
Freshman, Vanderbilt University
2017 graduate of Hostos-Lincoln Academy
To whom it should concern:
I go to a underprivileged high school snuggled in the South Bronx. The walls are painted a
depressing shade of tan. Like many high schools in low-income areas, we share our building with
another school. During transitions, the narrow hallways are as crammed and slow-moving as the
huge line leading to my old middle school’s single metal detector – a daily reminder of the lack of
resources that schools in the Bronx have and of the way we were viewed as thugs before children
that are excited to receive an education.
My high school is always disorganized. Instead of posting my class schedule for the semester
beforehand, I must join a never-ending line on the first day of each semester. This disorder has left
me stuck taking double periods of gym this semester, all because someone overlooked the fact that I
needed to fulfill four gym credits in order to graduate. So, I sit in the gym bleachers most afternoons
chatting it up with my friends about our prom arrangements, scroll down my Instagram feed a
thousand times, and do my best to dodge errant volleyballs and basketballs.
Fortunately, my freshman year, I went into my guidance counselor’s office and asked her how I
could challenge myself outside of the not-so-difficult curriculum that my school offered. She
recommended a college prep program called Sponsors for Educational Opportunity, which would
help supplement the inadequate education my school provides. I applied. I got in.
I immediately noticed that I was becoming a different student amongst my peers. I was being taught
techniques and concepts that I had never laid eyes on before in school. I walked into my regular
high school classes with the confidence to answer all of the questions posed by my teacher. I found
myself writing on the board and teaching my classmates faster ways to solve math problems. I was
ahead.
By the end of my tenth grade year I finished all of my New York State Regents requirements. In
eleventh grade, I worked toward getting my Advanced Regents Diploma by taking the LOTE
Spanish Comprehension Exam and the Physics Regents. I was ahead up until the moment I walked
into my guidance counselor’s office one Tuesday afternoon and she was singing a different tune.
The tune of me not being able to graduate if I didn’t waste time sitting on bleachers in a hot gym 90
minutes a day, five days a week.
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Despite all of this, my hard work outside of school has earned me a full scholarship to a top-tier
university this fall. I’m excited. But as I look around the gym, where boys try their hardest to play
basketball, all I can think is that they will never have that opportunity. And it isn’t their fault.
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Tonie Chase
Freshman, Boston College
2017 graduate of Benjamin Banneker Academy
To whom it should concern:
Growing up in East New York, Brooklyn, my mom knew of one decent public school where she
wanted to enroll me. This school was an 8 minute walk from my house, but it was “out of my
district” so I couldn’t attend.
She found out about the Achievement First charter school network, “AF”, and in three weeks’ time
we sat for the lottery calling. My number got called, my mom jumped with joy, and I shrunk into my
seat with embarrassment. I was only 5, so I didn’t quite understand what this could mean, but to my
mom, it like she knew AF could be my ticket to success. Other schools in my neighborhood were
low-performing, and AF schools in other parts of Brooklyn were praised. I joined the first
graduating class of the new East New York location.
The rules were strict and specific, literally down to the color of my socks. Nevertheless, my
foundation at Achievement First helped me value education. Although my school was 100% black
or Hispanic, and predominantly low-income, I don’t recall feeling disadvantaged compared to my
wealthier, white counterparts, not that I met them, but I was aware of the achievement gap. I
actually began to see my privilege of AF when I learned that we outperformed public schools on
state tests. And even though we tested often, I didn’t feel like exams were shoved down my throat
or that I was just learning to pass an exam and make AF look good.
Toward the end of middle school, my older sister told me that not all public schools were terrible
and failing, so I decided I wanted to venture out and try something new. When I explained this to
the AF high school principal in our interview, she kindly “warned” me that I would be better off
continuing at AF. Then I found Benjamin Banneker Academy in the high school directory and read
the description of the unique extracurriculars and academic programs. Other reviews boasted of the
Afro-centric theme of the school.
Soon after I started freshman year, I realized the Banneker on paper didn’t match Banneker in real
life. The directory outlines pre-professional tracks available to students, like pre-engineering, but
some teachers at Banneker hadn’t even heard of this. Africa Tours had stopped running because of
new pressure from administration, and the student government disappeared after elections.
Even though Banneker has a decent post-secondary enrollment rate, our actual level of preparedness
for college is questionable. Getting good grades is mostly based on the completion of an
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assignment--not the quality or effort, which leads to an environment where students just want the
right answers instead of trying to improve their skillsets.
I’m not saying all charter schools are better than all traditional public schools--both have their
benefits. But why is that at every step of my journey, I have had to search for opportunities beyond
what was provided to me? Why do I feel like my education was not sufficient without the
competitive programs I found my way into? Why is my school’s end goal to prepare students for
college, yet it instills qualities of mediocrity?
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My daughter attended a PreK in a local public school. I chose the school because it was diverse - with a
rare occurrence of an almost equal mix of black, latinx, asian and white students. The school was
unofficially soliciting parents' preferences for teachers. In conclusion what ended up happening was
that many of the white students congregated into one classroom, with a white teacher. I realized over
the summer that a lot of parents were putting in a preference for one particular teacher, but I was
extremely disappointed in the Fall when we started school that the principal did not make it a priority
to keep the separate classrooms diverse.

We stayed at the school for 1.5 weeks and transferred into another school that was higher up on our
list. We noticed a somewhat similar situation at the PreK in the new school as well. As we were
transferring into the school a couple of parents told us they had heard negative things about Teacher
XXX. We ended up in the classroom of Teacher YYY, but it is noticeable that Teacher XXX has the
highest number of black and brown students.

My concern is that schools are unofficially soliciting teacher preferences from higher income and
wealthier families, but not sharing that opportunity with families of color and/or lower income
families. I also do not see any intention by the administration to adequately mix up the students so
that classrooms are equal in terms of race, class, and special needs.

Best,
Stacie Johnson

Testimony Submitted by Shino Tanikawa
Hearing on Diversity in Our SChools
December 7, 2017
Thank you for the opportunity to submit this testimony on diversity in our schools. I am a
parent of two children, the younger of whom is still in public school. I have served on the
Community Education Council for District 2 since 2009 and am currently the Vice President and
the Chair of the CECD2 Diversity Committee. I also served as the Chair of the Equity & Diversity
Working Group of the Education Council Consortium, an organization comprised of CEC and
Citywide Council members. This Working Group worked with the Department of Education on
issues of diversity and school integration.
I share this testimony as a parent of color and as a racial justice advocate. This testimony does
not represent the views of the CECD2 or its committee or the Education Council Consortium.
All through my two daughters’ school choice process for middle and high schools in New York
City, student diversity was an important criterion for choosing schools. I believed (and still do)
that a school is where my children can meet people who are unlike them, learn diverse cultures
and perspectives and embrace differences. I thought such personal experiences are
prerequisite to children becoming aware and compassionate adults who can work toward
dismantling racism. I also wanted my privileged children to understand their privilege in hopes
of curtailing their entitlement. Unfortunately it is becoming increasingly difficult to find a
school that has racially diverse students or a school that is engaged in transformative
multicultural education that is rooted in anti-racism work. My younger daughter was extremely
lucky to have attended a District 2 middle school that has the racial and socioeconomic diversity
and was starting on the path to anti-racist pedagogy.
I see school integration as a small but significant step toward dismantling institutional racism
that exists in our public school system. I do not mean to suggest people who work in the
system are racist or are intentionally perpetuating a racist system. But the fact remains, our
public school system is a racist system. Schools are where we nurture the future generation and
through education we can change course for our society. I am keenly aware that like any
meaningful anti-racism work, school integration will be hard and painful. But there are many of
us who are willing to do the hard work. I ask that the members of the City Council join forces
with parents and advocates to begin making real changes in the public school system and hold
the Mayor accountable to his promise of dismantling the tale of two cities.

Language matters. I want us all to use terminology that acknowledges the problem and reflects
the work ahead of us. We, as the City, must first acknowledge and accept that our public
school system is deeply segregated by race and class. We must also recognize that diversifying
schools is not the goal: creating an anti-racist public school system is. We also need to redefine
school integration to mean more than student enrollment. School integration entails culturally
relevant pedagogy, equitable resource allocation, racially diverse teacher workforce, and
student discipline rooted in racial justice in addition to student enrollment. The student group,
IntegrateNYC, has very eloquently spelled out what school integration should be.
School segregation is a systemic problem that requires systemic solutions. As recommended by
the Education Council Consortium, I support the idea of creating an office of school integration
with a Deputy Chancellor whose sole duty is to oversee school integration efforts. I also
support requiring every community school district to develop a school integration plan that is
developed in a community-driven process. Furthermore race and institutional and structural
racism must be addressed explicitly in all school integration efforts and planning.
Any initiative that addresses school integration must involve both parents and students in a
meaningful and collaborative manner. Parents’ and students’ voices are often forgotten or
unheard. Yet, we are the ones who experience the consequences of the segregated system.
Parents bring a wealth of knowledge to the table. It is not necessarily academic knowledge but
parents’ lived experiences give authenticity and reality to the discourse. Parents are also not
beholden to any special interest groups: we volunteer our time and answer to no one but our
children. I thank the City Council for creating an opportunity for parents and students to share
their stories and ideas through the public hearing process. But please also help us find more
ways to collaborate with policy makers.
School integration is also not just about Black, Latino and white students. While we make up
only 15% of the student population, Asian students are very much a part of this conversation.
While our story is complicated largely because of the model minority myth (yes, it is a myth),
Asian parents and students must be active participants in this process and their voices must be
included. The process of inclusion must be intentional and culturally relevant: a method that
works for white parents (e.g., public hearing) is likely not the right method to reach Asian
parents. I believe partnering with CBOs in this effort would be critical.
Examining racial and socioeconomic integration of schools will necessarily lead to issues
broader than education, such as housing, economic development, and neighborhood
preservation, to name a few. We all know how housing segregation contributes to school
segregation. We also know that there are communities of color that are fearful of

gentrification (and rightfully so). Clearly it is not possible to fix our public school system
without addressing related and intertwined issues such as housing, job training and creation,
criminal justice, and social services. Our schools do not exist in a vacuum. The complexity of
the problem and the typical siloed approach to problem solving (i.e., each city agency is focused
on its own mandate) paralyze us into inaction. But, rather than throwing our hands up and say
we cannot undo 400 years of racism, we need to face this head on. After all we are New
Yorkers. We have grit. We are stubborn and do not give up easily. We have the brightest and
the most creative among us to solve seemingly insurmountable problems. As a city, we aspire
to be a trailblazer on many fronts. We should be a trailblazer in creating a truly democratic city
free of racism. I urge the Mayor and the City Council to create an interagency task force with
civic leaders, parents and students to begin developing ways to dismantling the tale of two
cities in earnest.
I love and believe in the vitality of our City. I know we can do better. I’m here to do my part
along with hundreds of other public school parents. Let’s create a tale of one city.

Testimony by Shino Tanikawa, Chair, Community Education Council District 2 Diversity
Committee
Hearing on Diversity in Our School
December 8, 2017
Thank you for the opportunity to submit the testimony on Diversity in Our Schools. I am the
Manhattan Borough President’s appointee to the Community Education Council District 2 and
currently serve as the Vice President of the CECD2 as well as the Chair of the CECD2 Diversity
Committee (the Diversity Committee). I wanted to take this opportunity to share what we have
done in District 2 on the issue of diversity in schools.
Although I write this testimony as the Chair of the Diversity Committee, this testimony is not an
official testimony of the Community Education Council District 2.
The Diversity Committee originally began as the Middle School Committee which examined the
admissions process for District 2 middle schools. Discussions during Committee meetings often
turned to equity of access and who has advantage in the middle school choice process. Largely
due to the nature of the conversations in the Middle School Committee, the CECD2 voted to
officially change the Middle School Committee to the Diversity Committee in July 2016. I
wanted to share some of the accomplishments and activities of the CECD2 and the Diversity
Committee to illustrate how diversity in our schools has become a pressing issue.
Forums
We have titled these forums as Conversation on Integrating Our Schools to be explicit about our
intent on framing this issue as a school integration issue. To date, we have held two forums.
The Relationship Between Academic Tracking and Segregated Schools (April 2016)
We invited Carol Burris (National Education Policy Center) and Halley Potter (the Century
Foundation) to share their research on de-tracking and benefits of diverse classrooms
respectively. The forum was well attended with nearly 100 parents and educators from District 2
and beyond.
Creating Diverse Learning Environments to Benefit All Our Students (May 2017)
A panel discussion with a principal, a classroom teacher, a student and an academic researcher
on benefits of a diverse classrooms. Panelists talked about diversity in socioeconomic status,
race, ability/disability and academic levels as separate, yet, related aspects of diversity in
classrooms and shared challenges as well as benefits. This forum was also attended by nearly
100 parents and educators.

Workshops
In order to frame the work of the Diversity Committee through the racial justice lens, we have
hosted one workshop with an outside organization and used a workshop format utilizing adult
learning theories at many of our meetings to facilitate understanding of deeper issues affecting
our school system.
Talking About Race with Your Children (January 2017)
The CECD2 retained Border Crossers to offer a one-day workshop for District 2 parents.
Participants were recruited from all District 2 elementary and middle schools. The one day
workshop introduced parents to tools and resources on how to talk to their children about race
and racism. The conversations were difficult and uncomfortable at time, but important and
necessary. The group of parents met on their own twice after the workshop to continue the
conversation. As the Diversity Committee chair, I facilitated the follow up meetings which were
hosted as workshops to ensure participation by everyone and a focused and productive
conversation.
Diversity Committee meetings (almost monthly since July 2016)
Many of our meetings are designed as workshops exploring a variety of topics such as the
definition of diversity, privilege, and screened admissions method and more. The Committee
has also analyzed demographic and test score data for elementary and middle schools to better
understand the current landscape.
Vision Statement
Out of the meetings and workshops, the Diversity Committee developed a vision statement,
which was formally adopted by the CECD2 in May 2017. The document is appended to this
testimony.
Next steps
The Diversity Committee is continuing to meet. We are now coordinating efforts with the District
2 Diversity Plan Advisory Group convened by the Superintendent. The Diversity Committee will
begin developing specific recommendations for middle school integration, including the
admissions process.
I wanted to share the work of the CECD2 Diversity Committee to make our efforts part of the
official records of the hearing and to illustrate the will and the desire of District 2 parents and
educators in creating a more equitable and just school system.

Community Education Council District 2
Diversity Committee
A Vision Statement for District 2 Middle Schools

Preamble
Public education is a public good; the resource is available to all and the benefits extend
beyond just the children being educated. As a public good it is critical to remember that the
schools are not merely designed to educate specific individuals, but to bring public benefits
to our local and national communities. As such, our public schools need to successfully
fulfill their obligation to create informed, empathetic, civic minded, problem solving citizens
who can contribute to their communities, and one key ingredient are schools and
classrooms that reflect the communities they serve.
Vision for District 2 Middle Schools
All eighth graders graduating from District 2 middle schools are compassionate and
civic-minded citizens, who will become change agents in creating a just world.
Every District 2 middle school is a fully integrated school. Fully integrated District 2 middle
schools:
● each have a student population that is representative of the racial and socioeconomic
diversity of District 2;
● educate students who reflect the range of academic levels, learning
abilities/disabilitiesand English language proficiency levels found in District 2;
● have racially and ethnically diverse teaching forces; and
● offer racially and culturally relevant pedagogy.
Why integrating schools is the path to the vision
Integration creates equal access to education because “separate facilities are inherently
unequal”. Public schools are our country’s largest public institution, with 9 out of 10 children in
America attending a public school. Our schools should advance the common good, not drive
inequality.
Integration has been shown to reduce the achievement gap. Academic success is correlated to
reduced poverty and improved health. A diverse student body helps all students, while
concentrating low performing students reduces opportunities for improvement.
Integration teaches our children to embrace diversity so they can learn to live and work better
with everyone.

Liz Rosenberg
Testimony for December 9th Hearing on Integrating Schools
To create a context where all of our city schools are reflective of the overall city
averages for race, class, ELL status and students with IEPs would be very
challenging, primarily because some districts are not diverse internally.
I do hold out hope that something could be done to integrate all of our schools,
though I encourage some giant foundation to put their money towards finding ways
to do this, but what can be done NOW?
The DOE can and should abolish selectivity in admissions in all schools where it is
possible. Aside from Stuyvesant, Brooklyn Tech, and Bronx Science, whose
admissions policies are tied to state law, all other schools that are selective can be
turned into educational options schools tomorrow.
Would there be public outcry? Indeed.
Would there be middle and upper class flight? Perhaps.
Do most politicians view this as political suicide? Absolutely.
But while people shake in their boots about all the chaos a change like this would
bring, students in segregated schools are living in the reality of the opportunity gap.
In my district (15) three middle schools cream off 87% of the students who score a
4 on the ELA tests in 4th grade. When charter schools cream students, we cry fowl.
We seem to know creaming is wrong, and yet we are not fighting selectivity as a
mechanism that furthers segregation.
My daughter goes to a school that is allowed to screen out students with chronic
absenteeism. So what happens with those students? They are concentrated in other
schools. In those schools it can be hard to keep the learning going from day to day
because ¼ to ½ of the class will be absent.
Why do we see selectivity as an entitlement? It is not and the City Council should be
fighting very hard against it.
My main question for all of you is what are you really doing to fight for integrating
schools? It must be challenging to figure out what will impress progressive voters
and what might trigger their ire. In general, progressive voters don’t really know
what their entitlements are doing to their neighbors.
In District (15), my entitlement, sending my child to a selective school, means I
contribute to the 20% disparity in graduation rate between students like my middle
class daughter and students who receive FRPL, who attend a school that serves far
more than the district average for FRPL students. I could have sent my daughter to a
different school, but I am asking that the City Council make it impossible for me to

assert my privilege. In my case, my daughter put three schools on her list, two
integrated schools and one selective. That was our compromise. Why didn’t I insist
on only the two integrated schools? I am an integration advocate, after all. It’s a very
human reason. I want my daughter to have agency. Do I think she or I are entitled to
schools that are so out of whack with district averages? NO! But asking me or any
other parent to limit our children’s choices for justice is not realistic. Very few of us
can do that. It’s not that I believe she is at a better school, I just didn’t want to
constrain her by eliminating the school that most appealed to her.
If the DOE or the City Council is waiting for progressives to give up our entitlements
(which range from a child’s school preference, to a desire to send our children to
schools that perform well on tests), they will be waiting forever. Unless our
Councilpeople really want to create a campaign to change parents’ hearts and
minds, this method (called “pioneering” will not work). What will work is removing
selectivity, which will then spread all of the high achievers around, and we will see
fewer schools with clustering of students who are chronically absent.
We live in this city together; we should go to school together. Getting rid of
selectivity won’t solve everything. It needs to be part of a much larger vision
including teaching teachers how to differentiate, hiring teachers of color, rethinking
school social and emotional supports, and moving towards culturally relevant
pedagogy. The people will not ask for this change. Not the progressives, and not the
people most impacted, and they shouldn’t have to.
As a person who has been fighting for these changes for a few years, I know that it
would take heaps of money and a full time staff to make any dent. The DOE has a
track record of making changes that are necessary to create opportunity and equity.
They moved students with IEPs into inclusion classrooms for this reason. They did
not ask districts to come up with a plan. They just did it because they thought it
would best serve all students. The City Council needs to push the DOE to end
selectivity with or without community support to do it. All of our city’s students will
benefit from attending integrated schools.

