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I. INTRODUCTION
On October 30, 2025, the Committee on Education, chaired by Council Member Rita Joseph, will conduct an oversight hearing titled Transfer Schools. Additionally, the Committee will hear the following legislation:
· Introduction Number (“Int. No.”) 1359, sponsored by Council Member Joseph, in relations to requiring the department of education to report on manifestation determination reviews; and
· Int. No. 1360, also sponsored by Council Member Joseph, in relation to outreach regarding youth programs provided by the police department.
Witnesses invited to testify include representatives from the New York City (“NYC” or “City”) Department of Education (DOE) as well as students, parents/guardians, educators, unions, advocates, and other interested stakeholders.
II. BACKGROUND 
Transfer Schools
DOE classifies transfer schools as “small, full-time high schools designated to re-engage students who have dropped out or fallen behind in credits.”[footnoteRef:2] Students disengage from traditional school settings for a variety of reasons, including a lack of connection to curriculum, mental health struggles, family or caretaking responsibilities, and structural barriers, such as housing instability and financial hardship.[footnoteRef:3] These schools offer an alternative pathway to a high school diploma for students who need more individualized support.[footnoteRef:4] [2:  NYC Department of Education, Transfer High Schools (n.d.), available at https://www.schools.nyc.gov/enrollment/other-ways-to-graduate/transfer-high-schools (last visited Oct. 20, 2025).]  [3:  Mica Baum-Tuccillo, Varnica Arora, Alison Holstein, et al., “And Still They Rise: Lessons from Students in NYC’s Alternative Transfer High Schools” The Public Science Project at the Graduate Center, CUNY (Aug. 26, 2020), available at https://publicscienceproject.org/projects-and-still-they-rise-lessons-from-students-in-nycs-alternative-transfer-high-schools/ (last visited Oct. 21, 2025).]  [4:  Id.] 

DOE operates 57 transfer schools serving approximately 12,700 students citywide.[footnoteRef:5] These schools, designed for students ages 16-21, provide a personalized instruction, small class sizes, individualized counseling, and accelerated credit recovery programs to help over-age and under-credited students earn a diploma.[footnoteRef:6] Admission is open to students who meet specific criteria including: those aged 15 years or older and who are seeking to transfer after a minimum of one year in high school; students who are 16 years or older and those students considered “at risk” or ”most-at-risk”; English Language Leaners (ELLs) and newly arrived immigrant students who are 15 years or older; and students entering high school at least two years behind their peers.[footnoteRef:7] DOE data and research from New York University’s Metro Center show that transfer school students are disproportionately Black and Latinx, with lower percentages of Asian and white students compared with citywide averages, and that students with disabilities (SWDs) and ELLs are significantly overrepresented in these settings.[footnoteRef:8] A survey of 842 transfer school students found that within transfer schools, students have reported finding a nurturing community that helps build confidence, recover credits, and successfully plan for college and career opportunities after graduation.[footnoteRef:9] [5:  NYC Department of Education, 2023-2024 School Performance Dashboard (n.d.), available at https://tools.nycenet.edu/dashboard/#dbn=18K635&report_type=HST&view=City (last visited Oct. 21, 2025).]  [6:  NYC Department of Education, Transfer High Schools (n.d.), available at https://www.schools.nyc.gov/enrollment/other-ways-to-graduate/transfer-high-schools (last visited Oct. 20, 2025).]  [7:  NYC Department of Education, Admission Reference Guide (Jun. 2018), available at https://pwsblobprd.schools.nyc/prd-pws/docs/default-source/default-document-library/transfer-school-admissions-reference-guide.pdf (last visited Oct. 20, 2025).]  [8:  Norm Fruchter & Christina Mokjhtar-Ross, “Recuperation and Innovation: New York City’s Transfer High Schools” NYU Steinhardt (n.d.), available at https://steinhardt.nyu.edu/metrocenter/recuperation-and-innovation-new-york-citys-transfer-high-schools (last visited Oct. 21, 2025).]  [9:  Supra note 2.] 

Learning to Work
All DOE transfer schools are supported by the Learning to Work (LTW) program, a partnership between DOE and community-based organizations that provides paid internships, student support services, in-depth job readiness, and college and career exploration activities.[footnoteRef:10] Educators and advocates have expressed that the services provided through LTW can be “lifeline” for high-need students who enroll in transfer schools and evening classes offered through Young Adult Borough Centers.[footnoteRef:11] LTW staff supplement school teams by conducting attendance outreach, connecting students to social services, and supporting individualized college and career planning.[footnoteRef:12] The program also funds thousands of paid internship placements, offering students valuable work experiences intended to build professional skills and reduce the financial barriers that often contribute to school disengagement.[footnoteRef:13]  [10:  NYC Department of Education, Transfer High Schools (n.d.), available at https://www.schools.nyc.gov/enrollment/other-ways-to-graduate/transfer-high-schools (last visited Oct. 20, 2025).]  [11:  Alex Zimmerman, “Programs for high school students at risk of dropping out face ‘catastrophic’ funding cliff” Chalkbeat (Feb. 24, 2025), available at https://www.chalkbeat.org/newyork/2024/02/28/learning-to-work-funding-in-jeopardy/ (last visited Oct. 22, 2025).]  [12:  Id. ]  [13:  Id.] 

III. ISSUES & CONCERNS 
Enrollment Fluctuations 
DOE high schools have experienced declining enrollments since the beginning of the COVID-19 pandemic,[footnoteRef:14] but the impact has been especially acute in DOE transfer schools.[footnoteRef:15] A 2023 Chalkbeat analysis found that enrollment in transfer schools declined by 22% between 2019 and 2023, far outpacing the 5% decline across traditional high schools.[footnoteRef:16] By 2023, approximately 70% of transfer schools enrolled fewer than 200 students, compared to 26% in 2017 and several had fallen below 100 enrollees.[footnoteRef:17] [14:  Amy Zimmer, “NYC schools want to boost enrollment. It might prove a major challenge.” Chalkbeat (Feb. 9, 2023), available at https://www.chalkbeat.org/newyork/2023/2/9/23591966/nyc-schools-covid-enrollment-loss-population-exodus/ (last visited Oct. 22, 2025).]  [15:  Alex Zimmerman, “Enrollment at NYC’s transfer high schools tanked during the pandemic. Can it rebound?,” Chalkbeat, (Apr. 28, 2023), available at https://www.chalkbeat.org/newyork/2023/4/28/23703142/nyc-transfer-school-enrollment-west-side-high-school/ (last visited Oct. 23, 2025).]  [16:  Id.]  [17:  Id.] 

Enrollment fluctuations pose unique challenges for transfer schools because DOE’s Fair Student Funding (FSF) formula allocates resources largely on a per-pupil basis.[footnoteRef:18] Declining enrollment therefore results in reduced budgets, even though transfer schools require higher staffing ratios and wraparound supports to meet the needs of students who are often over-age, under-credited, ELLs, or justice-involved.[footnoteRef:19] As a result, low enrollment can trigger a feedback loop: reduced funding limits services, which in turn makes it harder for transfer schools to attract and retain students who need intensive academic and social-emotional support.[footnoteRef:20] This dynamic increases the per-student cost of operating transfer schools, even as overall resources decline.[footnoteRef:21] [18:  NYC Independent Budget Office, “What is Fair Student Funding?” (May 2025), available at https://www.ibo.nyc.gov/assets/ibo/downloads/pdf/education/2025/2025-may-what-is-fsf.pdf (last visited Oct. 22, 2025); see also Zimmerman, supra note 14.]  [19:  “Transfer Schools Guide” (n.d.), available at https://www.schools.nyc.gov/enrollment/other-ways-to-graduate/transfer-high-schools/transfer-schools-guide (describing services offered) (last visited Oct. 22, 2025); Supra note 2.]  [20:  Id.; see also Independent Budget Office, supra note 17.]  [21:  Id.] 

According to Chalkbeat, transfer school leaders have attributed enrollment declines to multiple factors, including pandemic-era policy shifts that relaxed credit and graduation requirements for traditional high schools, ongoing mental health challenges, increased work and family obligations, and leaving the City due to housing affordability concerns.[footnoteRef:22] Although some transfer schools have recently seen an uptick in enrollment due to an influx of newly arrived immigrant students, the smaller average starting enrollments make such shifts especially difficult for transfer schools to absorb.[footnoteRef:23]  [22:  Zimmerman, supra note 14; see also Alex Zimmerman & Christina Veiga, “It’s official: NYC relaxes grading policies in wake of massive shift to remote learning” Chalkbeat (Apr. 28, 2020), available at https://www.chalkbeat.org/newyork/2020/4/28/21240100/nyc-school-grading-policy-coronavirus/ (last visited Oct. 24, 2025).]  [23:  Michael Elsen-Rooney, “NYC chancellor says controversial school building swap had a happy ending. Teachers disagree.” Chalkbeat (Mar. 20, 2024), available at https://www.chalkbeat.org/newyork/2024/03/20/banks-teachers-disagree-aftermath-controversial-building-swap/ (last visited Oct. 22, 2025); see also Zimmerman, supra note 11.] 

School Push-out 
In recent months, reports have surfaced of new arrival immigrant students in DOE schools being pressured to transfer out of their high schools after failing a single Regents exam – such as at Cyberarts Studio Academy in Brooklyn, where several new arrival students were told they could not graduate and were directed to transfer to a transfer school instead.[footnoteRef:24] These students had otherwise earned sufficient credits to graduate, and educators within the school confirmed that with additional time and support, they could have completed their remaining requirements.[footnoteRef:25] Advocates and staff allege that such counseling out is driven less by student need than by administrative pressure to raise four-year graduation rates,[footnoteRef:26] which is a key accountability metric for principals,[footnoteRef:27] even though ELLs are legally entitled to remain enrolled until the end of the school year in which they turn 21.[footnoteRef:28] The practice has drawn scrutiny amid a record influx of migrant students,[footnoteRef:29] with roughly 36,000 new arrival students entering DOE schools over the past two years, many of whom require intensive language support and more flexible timelines to complete graduation requirements.[footnoteRef:30] [24:  Michael Elsen-Rooney, “They Though Graduation Was Near. Instead, Several Immigrant Students Were Pressured to Transfer” The City (May 20, 2024), available at https://www.thecity.nyc/2024/05/20/ela-regents-graduation-transfer-schools/ (last visited Oct. 21, 2025). ]  [25:  Id.]  [26:  Id.]  [27:  NYC Department of Education, School Quality Reports, Educator Guide, High Schools 2023-24 (May 5, 2024), available at https://infohub.nyced.org/docs/default-source/default-document-library/2023-24-educator-guide-hs.pdf (last visited Oct. 21, 2025).]  [28:  NYS Education Department, Field Guidance: Guidance Relating to the Right of Individuals Over Compulsory School Age to Attend High School (May 2016), available at https://www.nysed.gov/sites/default/files/memo_aig_school_age.pdf (last visited Oct. 22, 2025). ]  [29:  Supra note 23.]  [30:  Office of the NYC Comptroller Brad Lander, Accounting for Asylum Seeker Services (Aug. 24, 2024), available at https://comptroller.nyc.gov/services/for-the-public/accounting-for-asylum-seeker-services/asylum-seeker-census/ (last visited Oct. 22, 2025). ] 

School Accountability 
Under the Every Student Succeeds Act (ESSA), states must design a multiple-measure accountability system that includes academic achievement, graduation rate, English language proficiency progress for ELLs, and at least one measure of school quality or student success.[footnoteRef:31] The New York State (“NYS” or “State”) Education Department’s ESSA model evaluates high schools using six indicators: weighted average achievement, core subject performance, English language proficiency, attendance, graduation rate, and college, career, and civic readiness.[footnoteRef:32] In NYC, the School Quality Snapshot and the School Quality Reports Educator Guides present graduation rates alongside other measures (e.g., progress toward graduation and college/career readiness) rather than as a single controlling metric.[footnoteRef:33] While this framework was designed to promote consistency across schools, it inadvertently disadvantages transfer schools, which serve students who enter far behind on credits and are unlikely to graduate within four years despite making substantial progress.[footnoteRef:34] These schools overwhelmingly enroll young people who have faced systemic barriers, including students who are over-age, under-credited, newly arrived, or formerly disengaged from school, and accordingly, rigid time-based accountability measures fail to capture their academic recovery and engagement.[footnoteRef:35] [31:  U.S. Department of Education, Evaluating State Accountability Systems Under the ESSA (last reviewed Jan. 14, 2025), available at https://www.ed.gov/teaching-and-administration/lead-and-manage-my-school/state-support-network/ssn-resources/evaluating-state-accountability-systems-under-the-esea-2 (last visited Oct. 22, 2025). ]  [32:  NYS Education Department, ESSA Accountability System (n.d.), available at https://www.nysed.gov/accountability/essa-accountability-system (last visited Oct. 23, 2025). ]  [33:  See, e.g., NYC Department of Education, 2023-24 School Quality Snapshot: Edward R. Murrow High School (21K525) (n.d.), available at https://tools.nycenet.edu/snapshot/2024/21K525/HS/ (last visited Oct. 23, 2025); see also NYC Department of Education, School Quality Reports: Educator Guide, High Schools 2023-24 (last updated May 5, 2025), available at https://infohub.nyced.org/docs/default-source/default-document-library/2023-24-educator-guide-hs.pdf (last visited Oct. 23, 2025). ]  [34:  Supra note 7. ]  [35:  Jill Barshay, “PROOF POINTS: Lessons from transfer schools” The Hechinger Report (May 2, 2022), available at https://hechingerreport.org/proof-points-lessons-from-transfer-schools/ (last visited Oct. 23, 2025).] 

Several published analyses emphasize that accountability systems for transfer schools must be intentionally differentiated from those used for traditional four-year schools because the student populations they serve are fundamentally different.[footnoteRef:36] DOE transfer schools disproportionately enroll students historically marginalized and underserved in conventional education systems.[footnoteRef:37] Researchers have noted that the current ESSA-aligned framework, which heavily weights four-year graduation rates, fails to recognize the progress and outcomes of schools designed to reengage over-age and under-credited students.[footnoteRef:38] The Eskolta School Research and Design, a nonprofit that partners with educators, students, and communities to co-create learning environments that foster innovation and address disparities in education, recommends adjusting accountability targets and metrics to reflect extended graduation timelines, credit accumulation, and individualized academic re-engagement for students who have experienced systemic barriers.[footnoteRef:39] Similarly, the Public Science Project at the Graduate Center of the City University of New York, argues that holding transfer schools to the same four-year cohort graduation standards used for traditional schools obscures their actual success in helping disconnected students reenter and complete their education.[footnoteRef:40] Both analyses contend that an equitable accountability model must center student growth, persistence, and socio-emotional development, rather than speed to completion, in order to capture the true impact of transfer schools.[footnoteRef:41] [36:  Eskolta School Research and Design, Guidance on an Ethical Framework for Alternative Accountability in New York State (Oct. 2021), available at https://eskolta.org/wp-content/uploads/2021/10/Guidance-on-an-Ethical-Framework-for-Alternative-Accountability-In-New-York-State.pdf (last visited Oct. 23, 2025). ]  [37:  Id.]  [38:  Supra note 2. ]  [39:  Supra note 35.]  [40:  Supra note 2.]  [41:  Supra note 34.] 

ELL Students in Transfer Schools
DOE transfer schools serve a growing population of ELLs by offering English as a New Language (ENL) instruction, Transitional Bilingual Education, and targeted wraparound supports designed for students who arrive in the United States (U.S.) as older adolescents or are reentering school after time away.[footnoteRef:42] Several transfer schools are specifically structured to serve new arrival ELLs, including the English Language Learners and International Support Preparatory Academy and Liberty High School Academy for Newcomers.[footnoteRef:43] At both schools, ELLs make up more than 90% of total enrollment.[footnoteRef:44] According to DOE demographic data,  ELLs represent approximately 21% of students enrolled in transfer schools citywide – notably higher than the 14% average across DOE high schools.[footnoteRef:45]  [42:  NYC Department of Education, Transfer High Schools, available at https://www.schools.nyc.gov/enrollment/other-ways-to-graduate/transfer-high-schools (last visited Oct. 20, 2025).]  [43:  Reema Amin, “NYC to expand transfer high schools to help English language learners,” Chalkbeat (May 11, 2022) available at https://www.chalkbeat.org/newyork/2022/5/11/23067687/nyc-newcomer-immigrants-transfer-schools-expansion (last visited Oct. 21, 2025)]  [44:  NYC Department of Education, 2023-2024 School Performance Dashboard, available at https://tools.nycenet.edu/dashboard/#dbn=18K635&report_type=HST&view=City (last visited Oct. 21, 2025)]  [45:  Id. ] 

In 2022, DOE opened six new programs within existing transfer schools in Brooklyn, Queens, and the Bronx to provide targeted academic and social-emotional support for newly arrived immigrant students.[footnoteRef:46] However, a chronic shortage of certified ENL and bilingual educators in NYC has limited the capacity of transfer schools to fully serve older immigrant students.[footnoteRef:47] According to recent DOE data, fewer than 3,000 teachers citywide are certified as bilingual instructors[footnoteRef:48] — approximately one for every 47 ELL students — and these educators are unevenly distributed across boroughs and grade levels.[footnoteRef:49] While approximately 3,400 DOE educators are certified to teach ENL, these instructors are not necessarily bilingual, and instruction is primarily in English.[footnoteRef:50] Research shows that bilingual programs are more effective for long-term language acquisition, yet fewer than 17% of ELLs in DOE schools are enrolled in bilingual programs.[footnoteRef:51] Advocates, including members of the Learning to Work Coalition, estimate that an additional $3 million in baseline funding is needed to sustain comprehensive bilingual and social-emotional supports for ELLs at the six new transfer school programs.[footnoteRef:52]  [46:  Supra note 42.]  [47:  Cayla Bamberger, “NYC schools are letting down older immigrant students, activists say” New York Daily News (Apr. 13, 2023), available at https://www.nydailynews.com/2023/04/13/nyc-schools-are-letting-down-older-immigrant-students-activists-say/ (last visited Oct. 21, 2025).]  [48:  Jessica Gould, “Bilingual teachers hard to find as thousands of migrant students enter NYC schools” Gothamist (Nov. 5, 2022), available at https://gothamist.com/news/bilingual-teachers-hard-to-find-as-thousands-of-migrant-students-enter-nyc-schools (last visited Oct. 21, 2025).]  [49:  Id. ]  [50:  Id. ]  [51:  Id. ]  [52:  Supra note 46. ] 

IV. ANALYSIS OF LEGISLATION 
Int. No. 1359
This bill would require the DOE to report annually on manifestation determination reviews conducted for students with disabilities. The DOE would be required to report the number of students referred for a manifestation determination review and the number of reviews conducted each school year. The DOE would also be required to report data related to parent notification and attendance at reviews, requests for translation services, and information on the timing of key steps in the review process. In addition, the DOE would be required to report on the results of manifestation determination reviews and how many students had more than one review in the same school year. The report would also include a summary of system-wide practices used to inform parents and guardians about the manifestation determination review process.
Int. No. 1360
This bill would require the NYC Police Department (NYPD) to develop materials regarding their youth programs and provide them to the DOE. The DOE would be tasked with distributing those materials to students in the DOE school system. Additionally, the police commissioner would provide council members with information about when these youth programs occur and would post materials on the NYPD’s website and precinct landing pages.
V. FINANCE 
In comparison to traditional district school budgets, transfer school budgets are less transparent in their revenue and expenditures as well as differ in a few key areas. In a 2023 report on school budget allocations, the NYC Comptroller’s Office calculated that close to 60% of the total funding allocated to K-12 schools was composed of FSF allocations in Fiscal 2023.[footnoteRef:53] FSF is the formula that the City uses to allocate city tax-levy funds to schools. This ratio is not static and changes year-to-year, but provides a useful baseline for comparison against transfer school budgets. NYC Council Finance analysis of the Fiscal 2026 Galaxy budgets for transfer schools indicates that these schools receive a greater percentage of their overall budgets from FSF allocations than traditional district schools. Transfer schools primarily receive this bump in FSF through two separate weights that add between $888 and $1,704 in additional funds per student based on their relative difficulties in graduating.[footnoteRef:54] [53:  Office of the NYC Comptroller Brad Lander, “Spotlight: School Budget Allocations” (May 9, 2023), available at https://comptroller.nyc.gov/reports/spotlight-school-budget-allocations/ (last visited Oct. 22, 2025). ]  [54:  NYC Department of Education, “School Allocation Memorandums FY 2026,” (n.d.) https://www.nycenet.edu/offices/finance_schools/budget/DSBPO/allocationmemo/fy25_26/am_fy26_pg1.htm (last visited Oct. 22, 2025).] 

In analyzing the Fiscal 2026 Galaxy budgets for transfer schools, transfer schools appear to be more reliant on Federal Title I funding, on average, than other schools that receive FSF. Title I funding is supplemental funding to school districts based on the number of children from low-income families and is a potential target for funding cuts in Federal Fiscal 2026.[footnoteRef:55] [55:  U.S. National Center for Education Statistics, “Fast Facts: Title I” (2023), available at https://nces.ed.gov/fastfacts/display.asp?id=158 (last visited Oct. 22, 2025).] 

The budget for transfer schools are lacking in transparency, and there are crucial programs whose funding details are not publicly available. LTW, a program available through transfer schools, is funded at $31 million in Fiscal 2026, but is not funded beyond the current fiscal year. In addition to potential loss of funding in Fiscal 2027, the current funding is contracted through community-based organizations, and therefore tracking the level of funding and service at each transfer school is difficult. The LTW model has also not had a new Request for Proposals (RFP) since 2014. DOE stated at the Fiscal 2026 Preliminary Budget hearing in March that they were working on an RFP for LTW and hoped to issue it soon, although it has not been issued to date and the lack of baselined funding makes the process more difficult.[footnoteRef:56]  [56:  NYC Council “Preliminary Budget Hearing - Education” (Mar. 13, 2025), available at https://legistar.council.nyc.gov/LegislationDetail.aspx?ID=7106776&GUID=CD1EA1F8-0010-45BB-98BA-3B74813EFF16&Options=&Search= (last visited Oct. 24, 2025).] 

VI. CONCLUSION 
At this hearing, the Committee is interested in examining how DOE supports transfer schools in serving students who have been historically marginalized in traditional settings. The Committee seeks to understand whether existing funding, enrollment, and accountability systems enable these schools to meet the needs of over-age, under-credited, ELL, and housing-insecure students. The Committee will also explore the impact of graduation-based accountability metrics on transfer school operations, reports of student push-out, and the adequacy of programs such as Learning to Work and bilingual education in fostering equitable outcomes. Finally, the Committee aims to identify how DOE can strengthen oversight, transparency, and resource allocations to ensure that transfer schools remain a genuine pathway to opportunity and justice for some of the City’s most vulnerable students.




















Int. No 1359

By Council Members Joseph, Louis, Marte, Zhuang, Feliz, Banks, Avilés, Ayala, Gutiérrez and Cabán
..Title
A Local Law to amend the administrative code of the city of New York, in relation to requiring the department of education to report on manifestation determination reviews
..Body

Be it enacted by the Council as follows:


2

1
Section 1. Title 21-A of the administrative code of the city of New York is amended by adding a new chapter 40 to read as follows:
CHAPTER 40
REPORTING ON MANIFESTATION DETERMINATION REVIEWS
	§ 21-1012 Reporting on manifestation determination reviews. a. Definitions. For purposes of this section, the following terms have the following meanings:
	Committee on special education. The term “committee on special education” has the same meaning as set forth in section 201.2 of title 8 of the New York codes, rules and regulations, regarding procedural safeguards for students with disabilities subject to discipline, or a successor provision.
Manifestation determination review. The term “manifestation determination review” means a review to determine whether a student’s behavior that is subject to disciplinary action is a manifestation of the student’s disability, as required pursuant to subparagraph (E) of paragraph (1) of subsection (a) of section 1415 of the United States code and section 201.4 of title 8 of the New York codes, rules and regulations, regarding manifestation determinations, or a successor provision. 
Procedural safeguards notice. The term “procedural safeguards notice” means the notice required by subsection (d) of section 1415 of title 20 of the United States code and subsection (f) of section 200.5 of title 8 of the New York codes, rules and regulations, regarding due process procedures, or a successor provision.
Referral to a committee on special education. The term “referral to a committee on special education” means the act of notifying a committee on special education that a student requires a manifestation determination review, pursuant to chancellor’s regulation A-443, regarding student discipline procedures, or a successor provision.
b. No later than 120 days after the effective date of the local law that added this section, and by November 1 annually thereafter, the chancellor shall submit to the speaker of the council and post conspicuously on the department’s website a report regarding manifestation determination reviews conducted during the preceding academic year. Such report shall include the following information for each school, and shall also include such information aggregated by community school district, borough, and citywide:
	1. The number of students referred to a committee on special education for a manifestation determination review, in total and disaggregated by:
(a) Race or ethnicity; 
(b) Gender;
(c) English language learner status; 
(d) Eligibility for the free and reduced price lunch program;
(e) Status as a student in temporary housing, and
(f) Status as a student in foster care;
	2. The number of manifestation determination reviews conducted by a committee on special education, in total and disaggregated by:
(a) The number of such manifestation determination reviews in which the parent or guardian reported not receiving notice of the manifestation determination review or for which no documentation of such notice exists;
(b) The number of such manifestation determination reviews for which notice of the manifestation determination review was provided to the parent or guardian fewer than 5 days in advance of such review;
(c) The number of such manifestation determination reviews in which the parent or guardian did not attend the manifestation determination review;
(d) The number of such manifestation determination reviews in which translation services were requested by a parent or guardian and the number of instances in which such services were provided during the manifestation determination review;
(e) The number of such manifestation determination reviews for which the procedural safeguard notice was not provided on the same day as the date of referral to a committee on special education;
(f) The number of such manifestation determination reviews conducted more than 10 school days after the date of referral to a committee on special education;
(g) The number of such manifestation determination reviews resulting in a finding that the student’s behavior was a manifestation of the student’s disability; and
	(h) The number of such manifestation determination reviews resulting in a finding that the student’s behavior was not a manifestation of the student’s disability; and
3. The number of students who received more than one manifestation determination review during the same academic year.
	c. The report shall also include a summary of system-wide practices used by the department to inform parents and guardians about the manifestation determination review process.
	d. No information that is otherwise required to be reported pursuant to this section shall be reported in a manner that would violate any applicable provision of federal, state, or local law relating to the privacy of student information, or that would interfere with law enforcement investigations or otherwise conflict with the interests of law enforcement. If a category to be reported contains between 1 and 5 students, or allows another category to be narrowed to between 1 and 5 students, the number shall be replaced with a symbol. If a category contains zero students, it shall be reported as zero, unless such reporting would violate any applicable provision of federal, state, or local law relating to the privacy of student information.
§ 2. This local law takes effect immediately
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Int. No. 1360

By Council Members Joseph, Louis, Brannan, Marte, Zhuang, Feliz, Banks, Riley, Ayala, Gutiérrez and Schulman

..Title
A Local Law to amend the administrative code of the city of New York, in relation to outreach regarding youth programs provided by the police department
..Body

Be it enacted by the Council as follows:


2

1
Section 1. Title 14 of the administrative code of the city of New York is amended to add a new section 14-199 to read as follows:
§ 14-199 Youth programs. a. Development of materials. 1. No later than July 1, 2026, and annually thereafter, the commissioner shall develop informational materials regarding youth programming offered by the department.
2. Materials developed by the commissioner shall include information regarding the times and dates at which a program is offered, when and how a person may sign up for such program, and where more information about such program may be found.
3. Materials developed by the commissioner shall be available in English and the designated citywide languages, as defined in section 23-1101 of the administrative code.
b. Outreach. 1. The commissioner shall, in consultation with the chancellor of the city school district, provide the department of education the materials developed in accordance with subdivision a of this section.
2. The commissioner shall provide council members with information about youth programming sponsored by precincts located within the council member’s district. Such information shall be provided based on the frequency that the relevant youth programming is offered and allow for sufficient time for a person to enroll in such youth programming.
c. Websites. The commissioner shall post information about citywide youth initiatives created by the department on the home page of the department’s website and post materials describing youth programming specific to a precinct on such precinct’s landing page. The commissioner shall review and update information on the department’s website as necessary, but at least on a quarterly basis, to ensure that all youth program offerings are captured on the department’s website.
§ 2. The title of chapter 31 of title 21 of the administrative code of the city of New York, as added by local law 73 for the year 2023, is amended to read as follows:
CHAPTER 31
DISTRIBUTION OF INFORMATION REGARDING AFTERSCHOOL, SUMMER, AND OTHER ENRICHMENT PROGRAMS
§ 3. Chapter 31 of title 21 of the administrative code of the city of New York is amended to add a new section 21-1002.2 to read as follows:
§ 21-1002.2 Distribution of police department youth program material. Each academic year, the chancellor shall distribute to all students materials regarding youth programs created by the police department in accordance with section 14-199. Such materials shall be distributed electronically and made available in the main or central office of each school and in any other means deemed appropriate by the chancellor.
§ 4. This local law takes effect 120 days after it becomes law.
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