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Introduction
On April 19, 2017, the Committee on Education, chaired by Council Member Daniel Dromm, will hold a hearing on Proposed Introduction No. 1028-A, sponsored by Council Member Laurie Cumbo; Introduction No. 1347, sponsored by Council Member Robert Cornegy; and Resolution No. 1415, co-sponsored by Council Member Annabel Palma and the Speaker, Council Member Melissa Mark-Viverito. This will be the first hearing on each of these pieces of legislation. Representatives from the Department of Education (DOE), union leaders, advocates, educators, parents, and students have been invited to testify.

Background
Sexual Health Education
New York State requires that all students meet the Learning Standards for Health at each of the elementary, middle, and high school levels.
 Although these standards cover topics related to healthy development and positive health behaviors, the State does not require specific topics in sexual health education beyond instruction regarding HIV/AIDS prevention.
 Although State law and regulations do not mandate specific sexual health topics,
 the New York State Education Department (NYSED) publishes a guidance document for teaching the state standards. This document covers sexual health more comprehensively, with topics such as sexual risk, relationship violence, and violence prevention, including child sexual abuse.
 But, the document is only a guide, and instruction in such sexual health topics is not mandated.
In 2011, the DOE, under then-Chancellor Walcott, mandated that DOE middle and high schools include sexual health education as part of the comprehensive health education course required by New York State, at the middle and high school levels.
 The DOE currently recommends that schools use the HealthSmart middle and high school curricula for the required middle and high school health education courses.
 HealthSmart is aligned with NYSED Learning Standards, and additionally covers topics in sexual health; however, there is no requirement that schools use this particular curriculum.
 There is currently no data on how many schools are actually using the curriculum or, if not, which curricula are being used. 

Although comprehensive data is not available to show whether, or to what extent, schools are complying with the City’s requirement, many advocates claim that New York City students are not receiving comprehensive sexual health education.
 The New York Civil Liberties Union Teen Activist Project and Youth Organizing Institute recently conducted an anonymous survey regarding comprehensive sexual health education.
  The two-page survey was given to a non-representative sample of 302 public high school students; 93% reported that they had taken a health class, but only 25% reported having taken a sexual health education class.
 Moreover, only 36% reported that they had learned about topics specific to non-heterosexual relationships.
 While this data is not comprehensive, it demonstrates the need for a better understanding of how many New York City public school students are receiving sexual health education. 
In 2016, the Council passed two reporting laws requiring the DOE to report on its provision of health education. Local Law 14 of 2016, sponsored by Council Member Laurie Cumbo, requires the DOE to report on its provision of health education, generally, to students in grades 6 through 12.
 Local Law 15 of 2016, sponsored by Council Member Vanessa Gibson, requires the DOE to report on its provision of sexual health training of instructors in the preceding school year.
 The Local Law 14 report received from DOE in December 2016 showed that, in many cases, students are meeting high school health education requirements only in their final semester of high school.
 Additionally, the report showed that only 57.3% of eighth graders had completed at least one semester of health instruction.
 The report does not separately track the provision of sexual health education, specifically. With regard to health education instructors, the Local Law 15 report received from DOE in December 2016 showed that in the preceding two school years, only 7.6% of all health education instructors received professional development training provided by the DOE on sexual health education,
 and only 292 instructors attended multiple sessions of sexual health education professional development.
 These reports further highlight the need for additional information on whether schools are complying with the City’s mandates for providing sexual health education. 
Gifted and Talented Programs and Exam
The DOE offers gifted and talented (G&T) programs that provide “accelerated, rigorous, and specialized instruction” to students who achieve a threshold score on an admissions assessment and who are accepted through a subsequent application process.
 The DOE offers two types of G&T programs: District G&T programs and Citywide G&T schools.
 District G&T programs, which are offered at certain district elementary schools, give priority to students who live in the school’s local community.
 Citywide G&T schools, on the other hand, accept students from all boroughs.
 Students are eligible to apply to a District G&T program if they score a 90 or above on admissions assessments, and are eligible to apply to Citywide G&T schools if they score a 97 or above on such assessments.
 
With regard to outreach efforts and notification about the availability of such programs, the DOE posts a G&T Program Handbook on its website that outlines the admissions process for students entering grades K-3.
 The website and handbook set forth an admissions timeline; frequently asked questions; and other resources, such as email updates.
 
In January 2017, Brooklyn Borough President Eric Adams and Bronx Borough President Ruben Diaz created a task force to study issues surrounding G&T programs and admissions, and the task force has begun holding public hearings on issues related to G&T programs.
 
Culturally Responsive Education
Researchers have argued that, overall, school curricula and instruction are presented from a white male perspective,
 and often do not encourage students to think critically about society and challenge the status quo.
 Culturally responsive education (CRE) is a teaching practice that recognizes the importance of including students’ cultural experiences and identities in all aspects of their learning.
 CRE includes a social justice component that teaches students to recognize and challenge injustices and inequities in their communities and daily lives.
 The main principles of CRE are that students should (1) experience academic success; (2) develop and/or maintain cultural competence; and (3) learn to think critically about the world.

While research on the benefits of CRE is limited, some research supports that it can have a positive impact on students’ academic achievement. Schools that have implemented CRE have seen positive results,
 and culturally responsive teaching practices have been shown to have a positive impact in areas that correlate with high test scores, such as improving student motivation and confidence in themselves, and increasing students’ interest in content.
 Moreover, when school curricula do not reflect students’ cultural identity and experience, students may be more likely to disengage. According to some experts, many African American students relate academic achievement with being white because they are not exposed to examples of African American academic achievers during their younger years.
 Such lack of exposure results in many African American students believing that only white students excel in school.
 
CRE can also foster a positive learning environment for all students by allowing students to learn about the experiences and history of under-represented groups. According to research, when students learn about the experiences of individuals from marginalized groups, they become more tolerant and accepting. A 2009 survey administered by the Gay Lesbian and Straight Education Network, found that lesbian, gay, bisexual, and transgender students in schools with an inclusive curriculum were “half as likely to experience high levels of victimization because of sexual orientation or gender expression.”
 Additionally, a report released by the National Institute for Urban School Improvement acknowledges that the more students learn about people with disabilities the more comfortable they will become with their classmates who have disabilities.
 Thus, CRE can have the added benefit of promoting tolerance and acceptance in schools.
New York City is one of the most diverse cities in the world,
 and yet, advocates argue that New York City schools are not culturally responsive.
 Although data on the inclusiveness of the DOE’s curriculum is limited, advocates have argued that many DOE schools fail to teach the experiences of all students, including, for example, lesbian, gay, transgender, and questioning individuals.
 Moreover, at the State level, although New York State learning standards make reference to cultural understanding, cultural relevance is not required in all aspects of student learning,
 and the State learning standards do not include explicit standards that challenge racism, ableism, and sexism.
 
Analysis of Legislation
Prop. Int. No. 1028-A

Section one of Prop. Int. No. 1028-A would provide the following definitions: “Age-appropriate” would mean topics, messages and teaching methods suitable to particular ages or age groups of students, based on developing cognitive, emotional and behavioral capacity typical for the age or age group; “Medically-accurate” would mean verified or supported by the weight of research conducted in compliance with accepted scientific methods and published in peer-reviewed journals, where applicable, or comprising information that leading professional organizations and agencies with relevant expertise in the field recognize as accurate, objective and complete; “School” would mean a school of the city school district of the city of New York.
Section one would establish a task force consisting of at least eight members. It would provide that the members of the task force would be appointed by the Mayor after consultation with the Speaker of the Council, and that one member would be designated as chairperson by the Mayor after consultation with the Speaker. Section one would require that the task force would include at least three experts in sexual health education, at least one teacher from a New York city public school, at least one staff person from a school who is not a teacher (such as a guidance counselor or social worker), at least one high school student; at least one expert in the field of lesbian, gay, bisexual, transgender, questioning and gender non-conforming health education and at least one representative from the Department of Health and Mental Hygiene. The bill would provide that such members would serve without compensation, and that members of the task force would only be able to be removed for cause and upon notice and a hearing. The bill would further provide that any vacancies on the task force would be filled in the same manner as the original appointment – by the Mayor after consultation with the Speaker.
Section one would additionally provide that the task force would be required to do the following:

1. Review whether the curriculum recommended by the DOE: aligns with national standards, is age-appropriate and medically-accurate, covers the issue of sexual abuse prevention, covers the issues of healthy relationships and consent, and covers relationships other than heterosexual, including but not limited to lesbian, gay, bisexual, transgender and gender non-conforming;
2. Review the implementation of sexual health education in kindergarten through twelfth grade, including: the number and percentage of students in each grade receiving sexual health education; the amount of instruction time dedicated to sexual health education in each grade; whether the instruction is provided by a teacher, other staff member, community group or other instructor; whether curricula other than the sexual health education curriculum recommended by the DOE is being used for instruction, and for each such curriculum, whether it  (1) aligns with national standards, (2) is age-appropriate and medically-accurate, (3) covers the issue of sexual abuse prevention, (4) covers the issues of healthy relationships and consent and (5) covers relationships other than heterosexual, including but not limited to lesbian, gay, bisexual, transgender, questioning and gender non-conforming;
3. Make recommendations for any changes to the recommended sexual health curriculum for students in grades K-12;
4. Make recommendations for any changes to the implementation of sexual health education for students in grades K-12;
5. Make recommendations regarding any training or professional development for school staff related to providing sexual health education; 
6. Make recommendations regarding any issues related to sexual health education that are specific to students who identify as other than heterosexual, including but not limited to lesbian, gay, bisexual, transgender, questioning and gender non-conforming students, including recommendations that specifically address sexual health knowledge for same-sex relationships.
Section one would also provide that the task force would be required to provide an opportunity for students and parents to provide comments and feedback to the task force.  The bill would also provide that the task force must submit a report of findings and recommendations to the Mayor and the Speaker no later than December 1, 2017. The bill would further allow the task force to make ongoing findings and recommendations, as the task force deems necessary.

Section two would provide that the law would take effect immediately and would expire and be deemed repealed five years after the date of the local law.  
Int. 1347

Section one of Int. No. 1347 would define “Department” as the Department of Education (DOE), and would also require the DOE to include information regarding gifted and talented programs and the gifted and talented examination in the materials that the DOE provides to parents regarding the DOE’s universal pre-kindergarten program. 


Section two would provide that the law would take effect 60 days after it is enacted.
Res. 1415
Res. No. 1415 would state that research shows that people of color, people with disabilities, women, and those who identify as lesbian, gay, bisexual, transgender (LGBT) and gender-nonconforming (GNC) are vastly underrepresented in curricula. The resolution would note that according to the National Education Association (NEA), education textbooks are often dominated by white history and perspectives, which causes many students of color to disengage from academic learning.  The resolution would also highlight that according to the NEA, African Americans appear in limited references in school textbooks outside of the context of slavery, and Asian Americans and Latinos appear in in school textbooks as if they have no history or contemporary ethnic experiences.
The resolution would acknowledge that the New York City public schools serve a diverse population of students and would cite to the fact that 40.5% of students are Hispanic, 27.1 % are Black, 15.5% are Asian and 14.8% are White. The resolution would also state that according to the NEA, school textbooks incorporate limited information about contemporary race relations, racial issues and racism, and therefore are not encouraging students to think critically about racism. The resolution would state that minimal attention to racism results in students perceiving racism as an issue from the past rather than an ongoing problem. 


The resolution would note that according to the Disability Studies Quarterly, individuals with disabilities, one of the largest minority groups in America, are also underrepresented in school textbooks and curricula despite the fact that they have made significant contributions to our history. The resolution would recognize that research shows that students with disabilities are disproportionately victims of bullying in comparison to their able-bodied peers.  The resolution would further cite to the fact that, according to the DOE, students with disabilities represent 18.7% of the DOE’s student population. The resolution would note that the DOE does not separately track students with physical disabilities only, and that advocates acknowledge that the more able-bodied students learn about the experiences of students with disabilities, the more they will embrace students with disabilities.


The resolution would indicate that according to Ed Change, there is a gender-biased curriculum in schools that is unfair to girls, and that gender bias is taught implicitly in classrooms.  The resolution would further acknowledge that research shows that textbooks often portray women in stereotypical roles such as homemakers, while men are significantly represented as politicians, scientists, engineers, and law enforcement. The resolution would further cite to the fact that according to the DOE, female students represent 48.6% of the student population. The resolution would acknowledge that numerous reports show that discriminatory gender norms and practices in textbooks can negatively affect the way girls engage in school, and the underrepresentation of girls in textbooks can negatively affect their self-esteem.


The resolution would recognize that research reveals that LGB and TGNC students are also underrepresented in school curricula and that, according to a survey conducted by the Gay Lesbian and Straight Education Network (GLSEN), less than one in five students reported being taught a positive representation of LGBT people in school, and approximately one in five students reported being taught negative content about LGBT topics in their classroom. The resolution would note that, according to GLSEN’s school climate report, 74.1% of LGBT students were verbally harassed and 36.2% of LGBT students were physically harassed. The resolution would indicate that advocates argue that positive representations of LGBT history and events contribute to creating a more welcoming school climate for LGBT students.


The resolution would state that numerous advocacy groups argue that the curriculum in New York City schools lacks cultural relevance for many students and their experiences are underrepresented, and that research shows that educators are often unaware of their own biased teaching behaviors.  The resolution would also acknowledge that while fostering critical thinking is one of the DOE’s central values, it is unknown to what extent school curriculum is fostering students to challenge racism, ableism, and sexism. The resolution would recognize that New York City is one of the most diverse cities in the world and champions diversity, tolerance and inclusion of all individuals, and it is imperative to encourage students to respect, accept, and learn about people with different identities. 

Finally, the resolution would declare that the Council of the City of New York calls upon the New York State Education Department to convene a task force to assess the cultural relevance of state learning standards across subject areas in elementary, middle, and high school and explore the grounding of standards in core content that challenges racism, ableism, and sexism, and is LGBT and GNC-affirming.
Proposed Int. No. 1028-A

By Council Members Cumbo, the Speaker (Council Member Mark-Viverito), Chin, Koo, Lander, Mendez, Torres, Rosenthal and Menchaca
A LOCAL LAW

To amend the administrative code of the city of New York, in relation to creating a sexual health education task force

Be it enacted by the Council as follows:
Section 1. Title 21-A of the administrative code of the city of New York is amended by adding a new chapter 11 to read as follows: 
Chapter 11

Sexual Education Task Force
§21-973 Sexual health education task force. a. Definitions.  For the purposes of this section only, the following definitions shall apply:

Age-appropriate. The term “age-appropriate” means topics, messages and teaching methods suitable to particular ages or age groups of students, based on developing cognitive, emotional and behavioral capacity typical for the age or age group.

Medically-accurate. The term “medically-accurate” means verified or supported by the weight of research conducted in compliance with accepted scientific methods and published in peer-reviewed journals, where applicable, or comprising information that leading professional organizations and agencies with relevant expertise in the field recognize as accurate, objective and complete.

School. The term “school” means a school of the city school district of the city of New York.

b. There shall be established a sexual health education task force consisting of at least eight members. Members of the task force shall be appointed by the mayor after consultation with the speaker of the council. Such task force shall meet at least quarterly. One member shall be designated as chairperson by the mayor after consultation with the speaker.  Members of the task force shall include at least three experts in the field of sexual health education; at least one teacher from a New York city public school; at least one staff person from a New York city public school who is not a teacher, such as a guidance counselor, social worker, or public health educator; at least one student from a New York city public high school; at least one expert in the field of lesbian, gay, bisexual, transgender, questioning and gender non-conforming health education and at least one representative from the department of health and mental hygiene. All members of such task force shall serve without compensation. No member of the task force shall be removed except for cause and upon notice and hearing by the appropriate appointing official. Any vacancies in the membership of the task force shall be filled in the same manner as the original appointment.

c. The sexual health education task force shall:
1. review the current sexual health education curriculum recommended by the department, including but not limited to (a) whether such recommended curriculum aligns with national standards, (b) whether such recommended curriculum is age-appropriate and medically-accurate, (c) whether such recommended curriculum covers the issue of sexual abuse prevention, (d) whether such recommended curriculum covers the issues of healthy relationships and consent and (e) whether such recommended curriculum covers relationships other than heterosexual, including but not limited to lesbian, gay, bisexual, transgender and gender non-conforming; 
2. review the implementation of sexual health education for students in each grade kindergarten through twelve, including but not limited to (a) the number and percentage of students in each grade receiving sexual health education, (b) the amount of instruction time dedicated to sexual health education in each grade, (c) whether the instruction is provided by a teacher, other staff member, community group or other instructor, (d) whether curricula other than the sexual health education curriculum recommended by the department is being used for instruction, and for each such curriculum (1) whether such curriculum aligns with national standards, (2) whether such curriculum is age-appropriate and medically-accurate, (3) whether such curriculum covers the issue of sexual abuse prevention, (4) whether such curriculum covers the issues of healthy relationships and consent and (5) whether such curriculum covers relationships other than heterosexual, including but not limited to lesbian, gay, bisexual, transgender, questioning and gender non-conforming;

3. make recommendations for the improvement and expansion, or the replacement, of the recommended sexual health education curriculum for students in grades kindergarten through twelve;

4. make recommendations for the improvement and expansion of the implementation of sexual health education for students in grades kindergarten through twelve;

5. make recommendations regarding training or professional development that would aid school staff in providing sexual health education to students; and
6. make recommendations on sexual health education that specifically addresses issues relevant to students who identify as other than heterosexual, including but not limited to lesbian, gay, bisexual, transgender, questioning and gender non-conforming students. Such recommendations shall include recommendations that specifically address sexual health knowledge for same-sex relationships.

d. The task force shall, in conducting its review and making recommendations pursuant to subdivision c of this section, provide an opportunity for students and parents to provide comments and feedback to the task force.

e. No later than December 1, 2017, the task force shall submit to the mayor and the speaker of the council a report including the findings and recommendations of the task force pursuant to subdivision c of this section. Following submission of such report, the task force may make ongoing findings and recommendations as the task force deems necessary.
§ 2.  This law takes effect immediately and is expired and deemed repealed five years after the date of the local law that added this section.
ACK/SMD

LS #6704

2/23/2017
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Int. No. 1347

By Council Member Cornegy, Wills, Torres, Richards, Cumbo, Mendez, Chin, Rodriguez, Rosenthal, Eugene, Menchaca and Kallos
..Title

A Local Law to amend the administrative code of the city of New York, in relation to requiring the department of education to distribute information regarding the gifted and talented programs and exam

..Body

Be it enacted by the Council as follows:


Section 1.  Subchapter one of chapter two of title three of the administrative code of the city of New York is amended by adding a new section 3-209.3 to read as follows:


§3-209.3 Distribution of gifted and talented program and exam materials.  a. For the purposes of this section “Department” shall mean the department of education.
b. The department shall include in materials given to parents regarding the department’s universal pre-kindergarten information regarding the department’s gifted and talented programs and examination. 


§2.
This local law shall take effect sixty days after its enactment. 

LS 8369

MWC

10/3/16
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Res. No. 1415
 
Resolution calling upon the New York State Education Department to convene a task force to assess the cultural relevance of state learning standards across subject areas in elementary, middle, and high school and explore the grounding of standards in core content that challenges racism, ableism, and sexism, and is LGB and TGNC-affirming

By Council Members Palma, the Speaker (Council Member Mark-Viverito), Levin and Menchaca

Whereas, Research shows that people of color, people with disabilities, women, and those who identify as lesbian gay bisexual (LGB) and transgender nonconforming (TGNC) are vastly underrepresented in education curriculum; and


Whereas, For example, according to the National Education Association (NEA), education textbooks are often dominated by White history and perspectives, which causes many students of color to disengage from academic learning; and


Whereas, Furthermore, the NEA acknowledges that African Americans, the second most represented racial group in school textbooks, appear in limited references and are mainly included in history lessons in relationship to slavery; and 


Whereas, According to the NEA, Asian Americans and Latinos appear in school textbooks as if they have no history or contemporary ethnic experiences; and


Whereas, New York City public schools serve a diverse population of students, and according to the New York City Department of Education (DOE), 40.5% of students are Hispanic, 27.1 % are Black, 15.5% are Asian and 14.8% are White; and  


Whereas, According to the NEA, school textbooks incorporate limited information about contemporary race relations, racial issues and racism, and therefore are not encouraging students to think critically about racism; and


Whereas, According to the NEA, minimal attention to racism results in students perceiving racism as an issue from the past rather than an ongoing problem; and


Whereas, According to the Disability Studies Quarterly, individuals with disabilities, one of the largest minority groups in America, are also underrepresented in school textbooks and curricula despite the fact that they have made significant contributions to our history; and


Whereas, Research shows that students with disabilities are disproportionately victims of bullying in comparison to their abled bodied peers; and


Whereas, According to the DOE, students with disabilities represent 18.7% of the DOE’s student population, however the DOE does not separately track students with physical disabilities only; and


Whereas, Advocates acknowledge that the more able bodied students learn about the experiences of students with disabilities, the more they will embrace students with disabilities; and 


Whereas, According to Ed Change, there is a gender biased curriculum in schools that is unfair to girls, and that gender bias is taught implicitly in classrooms; and


Whereas, Research shows that textbooks often portray women in stereotypical roles such as homemakers, while men are significantly represented as politicians, scientists, engineers, and law enforcement; and



Whereas, According to the DOE, female students represent 48.6% of the student population; and


Whereas, Numerous reports show that discriminatory gender norms and practices in textbooks can negatively impact the way girls engage in school, and the underrepresentation of girls in textbooks can negatively impact their self-esteem; and


Whereas, Research reveals that LGB and TGNC students are also underrepresented in school curricula; and


Whereas, According to a survey conducted by the Gay Lesbian Straight Education Network (GLSEN), less than 1 in 5 students reported being taught a positive representation of LGBT people in school, and approximately 1 in 5 students reported being taught negative content about LGBT topics in their classroom; and



Whereas, According to GLSEN’s school climate report, 74.1% of LGBT students were verbally harassed and 36.2% of LGBT students were physically harassed; and


Whereas, Advocates argue that positive representations of LGBT history and events contribute to creating a more welcoming school climate for LGBT students; and


Whereas, Numerous advocacy groups argue that the curriculum in New York City schools lacks cultural relevance for many students and their experiences are underrepresented; and


Whereas, Research shows that educators are often unaware of their own biased teaching behaviors; and

Whereas, Additionally, fostering critical thinking is one of the DOE’s central values, but it is unknown to what extent school curriculum is fostering students to challenge racism, ableism, and sexism; and


Whereas, New York City is one of the most diverse cities in the world and champions diversity, tolerance and inclusion of all individuals, and it is imperative that we encourage students to respect, accept, and learn about people with different identities; now, therefore, be it

Resolved, That the Council of the City of New York calls upon the New York State Education Department to convene a task force to assess the cultural relevance of state learning standards across subject areas in elementary, middle, and high school and explore the grounding of standards in core content that challenges racism, ableism, and sexism, and is LGB and TGNC-affirming.
LS# 9211, 9653 
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� New York State Education Law § 804; Commissioner’s Regulation 135.3.


� See Commissioner’s Regulation 135.3; Learning Standards for Health, Physical Education, and Family and Consumer Sciences at Three Levels, available at � HYPERLINK "http://www.p12.nysed.gov/sss/schoolhealth/schoolhealtheducation/healthPEFACSLearningStandards.pdf" �http://www.p12.nysed.gov/sss/schoolhealth/schoolhealtheducation/healthPEFACSLearningStandards.pdf� (last visited Apr. 6, 2017) [hereinafter Learning Standards].


� A bill has been introduced in the State Assembly, A00533, sponsored by Assemblywoman Aileen Gunther, which would require health education to include information about the prevention of sexual abuse and assault.  There is no corresponding bill in the State Senate. See � HYPERLINK "http://assembly.state.ny.us/leg/?default_fld=&bn=A00533&term=2017&Summary=Y&Actions=Y&Text=Y&Votes=Y" �http://assembly.state.ny.us/leg/?default_fld=&bn=A00533&term=2017&Summary=Y&Actions=Y&Text=Y&Votes=Y�. 


� Department of Education, A Guidance Document for Achieving the New York State Standards in Health Education, available at � HYPERLINK "http://www.p12.nysed.gov/sss/documents/GuidanceDocument4.25.update.pdf" �http://www.p12.nysed.gov/sss/documents/GuidanceDocument4.25.update.pdf� (last visited Apr. 10, 2017).


� See Department of Education, Sexual Health Education in Middle and High School, available at � HYPERLINK "http://schools.nyc.gov/NR/rdonlyres/E8BEF0FA-1165-47A3-852D-618E2E0744A4/0/WQRGSexualHealthMSHS20160907.pdf" �http://schools.nyc.gov/NR/rdonlyres/E8BEF0FA-1165-47A3-852D-618E2E0744A4/0/WQRGSexualHealthMSHS20160907.pdf� (last visited Apr. 11, 2017). 


� See Department of Education, Sexual Health Education in Middle and High School, available at � HYPERLINK "http://schools.nyc.gov/NR/rdonlyres/E8BEF0FA-1165-47A3-852D-618E2E0744A4/0/WQRGSexualHealthMSHS20160907.pdf" �http://schools.nyc.gov/NR/rdonlyres/E8BEF0FA-1165-47A3-852D-618E2E0744A4/0/WQRGSexualHealthMSHS20160907.pdf� (last visited Apr. 11, 2017).


� Id.


� See, e.g., Christina Veiga, “Let’s talk about sex (education): NYC high school students weigh in on what they’re not learning in school”, Chalkbeat, March 21, 2017, available at � HYPERLINK "http://www.chalkbeat.org/posts/ny/2017/03/21/lets-talk-about-sex-education-nyc-high-school-students-say-sex-ed-is-weak-on-lgbtq-issues/" �http://www.chalkbeat.org/posts/ny/2017/03/21/lets-talk-about-sex-education-nyc-high-school-students-say-sex-ed-is-weak-on-lgbtq-issues/� (last visited Apr. 11, 2017). 


� New York Civil Liberties Union, LGBTQ Sex Ed & Safety A survey of New York City High School Students, available at  � HYPERLINK "https://www.nyclu.org/sites/default/files/field_documents/20170320-nyclu-lgbt-ed-safety-survey.pdf" �https://www.nyclu.org/sites/default/files/field_documents/20170320-nyclu-lgbt-ed-safety-survey.pdf� (last visited Apr. 11, 2017).


� Id.


� Id.


� See Local Law 14 of 2016. The law includes sexual health education in its definition of health education, but does not separately track the provision of sexual health education.


� See Local Law 15 of 2016.


� See Department of Education, Local Law 14 2016 Report – Health Education Data, available at � HYPERLINK "http://schools.nyc.gov/community/city/publicaffairs/Health+Data.htm" �http://schools.nyc.gov/community/city/publicaffairs/Health+Data.htm� (last visited Apr. 11, 2017) (showing that while 99.7% of graduates had met high school health requirements, only 62.1% of students in grades 9 to 12 had completed as least one semester of health instruction).


� Id.


� See Department of Education, Local Law 15 2016 Report – Health Education Instructor Data, available at � HYPERLINK "http://schools.nyc.gov/community/city/publicaffairs/Health+Data.htm" �http://schools.nyc.gov/community/city/publicaffairs/Health+Data.htm� (last visited Apr. 11, 2017).


� Id.


� Department of Education, “Gifted and Talented,” available at � HYPERLINK "http://schools.nyc.gov/ChoicesEnrollment/GiftedandTalented/default.htm" �http://schools.nyc.gov/ChoicesEnrollment/GiftedandTalented/default.htm� (last visited Mar. 27, 2017).
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