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	THE NEW YORK CITY DEPARTMENT OF EDUCATION 

	
	JOEL I. KLEIN, Chancellor 

	
	Office of the Deputy Chancellor for Teaching and Learning

	
	52 Chambers Street, Room 320 · New York, NY 10007


October 6, 2005

Honorable Eva Moskowitz, Chair

Education Committee

The Council of the City of New York

250 Broadway, Suite 1545

New York, NY   10007

Dear Councilmember Moskowitz:

Please find below our response to your information request dated September 8, 2005 for an Education Committee hearing on special education services.

Q1.
How many students will receive special education services pursuant to an Individualized Education Program in the 2005-2006 school year?

How many of them will be served by District 75?

How many will be served through inclusionary (LRE) programs within general education classrooms?

R1.
Students are evaluated and recommended for services throughout the school year, and, therefore, we do not now know the final student register for 2005-2006.  We have, however, projected the number of students who will receive special education services for the 2005-2006 school year.  

We project that 154,000 public school students will receive special education services for 2005-2006.  We also project that 7,600 school age non-public school students will receive special education services and 17,800 preschool aged students will receive special education services. We project for the 2005-2006 that a total of 179,400 students in public and non-public schools will receive special education services. Of the total projected register of 179,400 students, we project that there will be 19,900 students served in District 75 which includes students who receive special education services in District 75 schools, hospital settings and Home Instruction. 

We project that 86,500 students will receive their special education services alongside their non-disabled peers in general education for the majority of their day (LRE placements). 

Q2.
What percentage of special education students graduate with a Regents diploma?  What percentage graduate with a “local” diploma and what percentage graduate with an IEP diploma?  Do the remainder drop out or otherwise fail to graduate?

R2.
The PD-5 report is used to identify the status of all students with disabilities who have exited the New York City public school system during a given school year, and is provided annually by all school districts to the New York State Education Department.


Of the 7,326 students who exited the NYC public school system and had the opportunity to earn a diploma our PD-5 data for the 2003-2004 school year (latest year available) indicates the following:

· 82 students received a Regents diploma, 9 with honors, and 1,951 students received a local diploma.  This is 27.75% of the exiters.

· 1,760 or 24.02% received an IEP diploma.

· 97 students received a high school equivalency diploma (GED).

· 93 students received a local certificate, a certificate similar to the IEP diploma that is no longer granted (as of February 2005).

· 56 students reached maximum age (21). 

· 50 students obtained full time employment certificates.

· 254 students were no longer located at their given address and discharged only after an extensive series of investigations conducted by the attendance teacher. 

· 158 students enrolled in non-DOE business, trade or vocational programs.

· 42 students enrolled in non-DOE part-time GED programs.  (Confirmation in this program is required.)

· 2,762 students withdrew from school.  These are students who were over the mandatory school age and who wished to withdraw from school, or students who are over the mandatory school age and are absent for 20 consecutive days, and after extensive outreach to the parent and student do not attend a planning interview.  (There is an extensive process in place to ensure that these students are retained.)

· 19 students voluntarily withdrew due to pregnancy.
· 2 students entered the military.
In addition, the PD-5 Report indicates that there were 4,625 students who left their DOE program to continue their education elsewhere in a non-DOE program setting, 42 students who died, and 742 high school students who were declassified and returned to the general education to work towards obtaining a diploma in that setting.  These groups of students are not included in the above list because they are did not have the opportunity to earn a diploma as a student with disabilities from a New York City public school. 

Q3.
What system-wide changes to special education programs does the Department anticipate making or implementing during the 2005-2006 school year?

R3.
The Department will continue to implement the initiatives announced by the Mayor and Chancellor in 2003 and the expansion of initiatives announced on Friday September 23rd in response to the recommendations made in an independent report of the Department’s special education reform efforts.  The Department has earmarked $38 million during the next two years for the development of a significantly upgraded data system featuring an on-line Individualized Education Program, increased professional development, support for inclusion classrooms and direct grants to schools to increase academic performance and achievement.  Below are some areas of emphasis for the coming year:

· The continuing expansion of Wilson Language Training, a research validated Orton-Gillingham based reading program.  To date, more than 2,600 teachers have received professional development in the Wilson Language Training program. 

· The continuing expansion of the Schools Attuned program.  To date, more than 1600 teachers received professional development in the Schools Attuned program. 

· The expansion of professional development in the areas of positive behavior supports and differentiated instruction and the implementation of professional development in curriculum-based assessments. 

· The continuing provision of $10,000 planning and $25,000 school improvement grants for schools, in particular high schools that will be starting new programs to serve students with disabilities for the first time, and to improve upon existing programs.

· The continuing expansion of the number of students served in Collaborative Team Teaching classes, a successful integrated model, which has already expanded by 37.6% in two years since the reorganization.

· The expansion of the Integrated Program for Students with Asperger’s Syndrome (currently in place in Region 7, Region 8 and Region 9 ) to three schools in three additional Regions next year.

· The continuing recruitment of personnel in the severe shortage areas of Occupational Therapy and Physical Therapy.  Despite these shortages, provision of Occupational Therapy and Physical Therapy increased by 6.7% and 9.8% respectively in two years since reorganization.  

· The significant upgrading of our special education student information system including a digital on-line IEP, and a real time management reporting system.  This year we have rolled out system-wide on-line reports for regional and school level staff on the delivery of special education services; implemented a new Integrated Voice Response System for reporting the delivery of special education Related Services; and will be piloting in two Regions a new on-line referral system to compliment the new on-line Student Information and Placement system already implemented in January 2005.

Q4&5.
During the 2004-2005 school year, what was the average number of days between a student’s referral for special education evaluation, and the date upon which such evaluation occurred?


What is the Department’s realistic goal for improving that timetable during the 2005-2006 school year?


During 2004-2005 school year, what was the average number of days between a student’s evaluation for special education services and the receipt of the student’s IEP?


What is the Department’s realistic goal for improving that timetable during the 2005-2006 school year?

R4&5.
When an initial referral for a special education evaluation is received the IEP Team requests parental consent, conducts the evaluation, arranges for an IEP Team meeting to discuss the results, determines the child’s eligibility for special education services and, if eligible, develops an Individualized Education Program (IEP).  During the school year 86.6% of initial referrals for public school students were completed in less than 60 days.  As of June, 2005, 88% of open initial referrals were in the evaluation process less than 60 days.  The Department continues to work to increase the number of evaluations completed within 60 days.

Q6.
During the 2004-2005 school year, what was the average number of days between a student’s receipt of an Individualized Education Program and the commencement of service under such plan?  What is the Department’s plan for improving the timetable during 2005-2006?

R6.
Special Education services and programs included in a student’s IEP are individually determined and may include the provision of specially designed instruction including Special Education Teacher Support Services (SETSS), Collaborative Team Teaching and self-contained classes.

During the 2004-2005 school year 80.23% of students initially recommended for the special education services of Special Education Teacher Support Services (SETSS), self-contained special classes and Collaborative Team Teaching classes had these services arranged within 60 days. 

Q7.
What is the total estimated budget for special education services for the 2005-2006 school year, and how has that estimate changed from the FY ’06 adopted budget?  If the budget has increased, what is the Department’s anticipated source of revenues to fund such increase?

R7.
The total budget for special education in 2005/2006 is $4,212,393,751 including fringe.  This figure has not changed since the adopted budget.

Q8.
On June 4, 2003, Linda Wernikoff detailed substantial changes proposed for the Department’s special education programs.  Which of these proposed changes occurred, and which have not occurred?

R8.
I am pleased to report that all of the changes detailed in Ms. Wernikoff’s testimony have been implemented.  In several instances (i.e. the number of teachers to be trained in Wilson and Schools Attuned) we have already surpassed our targets.

Instructional Initiatives

· Special Education Instructional Support Specialists (ISS’s) have been hired. 

· The ISS’s have been trained in the Wilson Language Training program, a research validated Orton-Gillingham based reading program.

· 150 ISS’s have achieved Level I trainer certification and 50 are working toward Level II trainer certification to further increase our capacity to expand the program.

· The ISS’s have been trained in the Schools Attuned Program, Dr. Mel Levine’s differentiated learning approach aimed at accommodating diverse learners in classrooms.

· 75 ISS’s are working toward trainer level certification to further increase our capacity to expand the program.

· To date, more than 2,600 teachers have been trained in the Wilson Language Training Program.

· To date, more than 1,600 teachers have been trained in the Schools Attuned Program.

Office of School Improvement

A comprehensive monitoring and school improvement process reporting directly to the Deputy Superintendent was created. The emphasis of the School Improvement Teams is ongoing consultation to Regions and schools in order for them to build capacity to improve outcomes for students with disabilities.  By promoting sound instructional practices, efficient administrative organization and professional collaboration with school and regional administration, School Improvement Teams facilitate the creation of effective instructional opportunities which benefit all students. The Teams’ work revolves around four core areas or indicators crucial to reforming special education services: academic achievement of students with disabilities; access of students with disabilities to the general education curriculum; development of intervention/prevention programs; and parent satisfaction. 

· 36 senior special educators were hired.

· 50 schools were identified last year by the School Improvement Teams as needing technical assistance.  School Improvement Teams have assisted with immediate action and long-term improvement plans.  $25,000 grants have been provided to these schools to assist in improvement planning.

· School Improvement Team members conducted many visits to schools and Committees on Special Education to assist with special education service delivery issues.

· School Improvement Team members have designed and presented a variety of training on special education issues to community organizations, parents, and school staff.

· School Improvement Team members have answered hundreds of individual inquiries and effectuated actions leading to a higher level of parent satisfaction.

Evaluation and Placement Improvements

· Standard procedures have been implemented to allow the finalization of evaluations at the student’s school by school-based personnel who know the child well and are likely to provide service to the child.

· More than 1,000 special education teachers serving as Education Evaluators were returned to direct instructional roles in schools, thereby increasing capacity to both provide instruction to students in less restrictive environments and intervention/prevention activities to struggling students.

· School Psychologists and Supervisors of School Psychologists have received professional development to successfully conduct psycho-educational assessments in the schools to which they are assigned.

· An additional 25 school psychologists were added to schools in 2004-2005 to reduce itinerancy of school psychologists.

· 1,000 clerical/administrative personnel were assigned to schools to support the school psychologists.

· 500 new computers were installed in schools for use by the school psychologists.

· A secure web-based placement system as part of a new special education data system was implemented in January 2005 to expedite placement of students in recommended programs system-wide.

· During the 2004-2005 school year, program recommendations, a measure of the productivity of assessment personnel, increased by 22.3% as compared to the previous year.

Regional Administrators of Special Education/Program Improvements

Regional Administrators of Special Education were hired to support principals in ensuring timely and appropriate delivery of mandated special education services.

· 50 Regional Administrators were hired, increasing the number from 37 prior to reorganization.

· New special education inclusive models have flourished:

· In the two years subsequent to reorganization, there has been a 37.6% increase in the number students served in CTT classes.  

· There has been an increase of 5.8% (4,465) students with disabilities educated in Least Restrictive Environment (LRE) settings (i.e. the majority of their day in general education).

· Despite severe ongoing shortages of personnel, we have provided more students with Occupational and Physical Therapy.  The number of students receiving Physical Therapy increased by 9.8% and the number of students receiving Occupational Therapy increased by 6.7% in the two years since reorganization.


District 75 Improvements

· District 75 business operations have been turned over to the Queens Regional Operations Center so that the superintendent and district leadership can focus exclusively on instruction.

· 5 Local Instructional Superintendents have been hired under the jurisdiction of the District Superintendent to take personal accountability for about 12 schools each.

· 33 instructional coaches have been hired who have expertise in literacy and math, and issues crucial to serving the needs of some District 75 students, such as autism, transition to work, behavior and inclusion.  They will spearhead improvement efforts in these areas as well as to serve as a system-wide clearinghouse of expertise in these areas.

· A central Space Portfolio Review Committee has been established to review District 75 space needs each year and to facilitate the identification and utilization of space as needed.

Q9.
How many special education programs use Orton-Gillingham?  Have all special education teachers received appropriate training in the Orton-Gillingham method?

R9.
The Wilson Language Training program, a research-validated Orton-Gillingham based reading program is being utilized.  To date, more than 2,600 teachers, both special and general education, in 931 schools have been trained, exceeding our target of 500 teachers trained per year.

Q10.
How many special education programs now use the Urban Schools Attuned program?  At what cost?

R10.
To date, more than 1,600 school staff in 293 schools have been trained in Schools Attuned.  
The cost of Schools Attuned training is $2400 per participant which includes training, materials and follow-up facilitation at the participant’s school.

Q11.
How has the Department dealt with the fiscal impact of special education students in restrictive programs, such as 5-1 or 12-1 programs, transferring from school to school?  Does the money follow the child?

R11.
New for FY’06, elementary, middle and collaborative schools are funded for special education based on the number of self-contained and collaborative team teaching classes, rather than on the number of students receiving these services. Therefore, since the funding is not pupil-based, the money would not “follow the child” and there would be no immediate fiscal impact associated with students transferring from school to school.  Funding classes instead of pupils protects schools from budget impact where there is a justified reason for special education classes having a register below the budgeted guidelines.  Additionally, by allowing schools to place new special education students in empty seats, this approach also funds the capacity for growth up front. This reduces the need to open new classes and shift students around during the year.  However, should there still be a need for additional classes once these seats are filled, funding is provided right away. 

This new methodology does not impact high schools and new schools. These schools are still funded on a per pupil basis and the money “follows the child”.  The mid-year adjustment period accounts for special education students transferring from school to school.  A school with an increase in special education registers would receive an additional allocation to support this population, whereas a school with a decrease in registers would see a reduction in its allocation.  

Q12.
What have the three member “school improvement teams” that Ms. Wernikoff stated would report to Deputy Chancellor Lam, accomplished in the past year?  To whom do they now report?  

R12.
The School Improvement Teams report to Linda Wernikoff who reports directly to Deputy Chancellor Carmen Fariña. See response to question 8 for a summary of their accomplishments.

I trust that this information will be helpful to you.  Thank you.









Sincerely,









Carmen Fariña









Carmen Fariña


Deputy Chancellor 

for Teaching and Learning
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Joel I. Klein
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