










































Good afternoon, City Council Members of Higher Education committee, and members of the 

City of the University. My name is John Aderounmu, I am a proud graduate of the Borough of 

Manhattan Community College with an associate degree in computer science in 2015. I 

transferred to Hunter College in 2016 where all my 69 credits were accepted and most my major 

classes were taken as electives. In a system that claims to be a university, it is important that my 

major classes that already required me to take prerequisites in my previous college are not just 

downgraded to electives forcing me to take only a lot of my major classes at my senior college 

over a spread of semesters as those classes require their own prerequisites. Furthermore, the 

additions of an extra classes needed in each college curriculum makes it difficult for students to 

branch outside there majors and take classes across the board. 

I am presently a CUNY Baccalaureate for Unique and Interdisciplinary Studies student with 

concentrations in computer science and mathematics with my home college as Hunter College. 

Ensuring I graduate equipped for a doctoral process at any university, I would prefer taking 

classes required to advance my scope of understanding and make contributions to the field. After 

consulting with the Executive Officer of the Computer Science department at the City University 

of New York’s Graduate Center. I acknowledged that as a student at Hunter College, a more 

profound understanding of mathematical concepts is essential beyond the offered for an 

undergraduate computer science degree. It is limited in creating the transition from an 

undergraduate degree to a doctoral level. The solution would be taking classes outside the major, 

subsequently going over the required credits for graduation and an extra semester to have a shot 

at any university’s doctoral process. The CUNY Baccalaureate for Unique and Interdisciplinary 

Studies eliminates the need for this and permits the flexibility in determining what would aid the 

actualization of my dream. It encourages students to take classes across CUNY campus while 

maintaining the rigor of a bachelor degree as well as taking masters classes for good standing 

students. To graduate with a degree, a mix of intermediate and advanced level classes must be 

taken in both concentrations or single concentration 

Creating my own major gives me the freedom to study my interests on my terms, opening 

endless possibilities for breaking barriers and individual improvements beyond a classroom. It 

affords the prospect of conversing with students in other parts of the university at various levels 

of their education and learning what it is to be in their field of study. The baccalaureate program, 

I believe, is the future of post-secondary education, as it shows the value of one’s decision to 

take charge of education, it immediately rewards one’s thirst for knowledge. With all the benefits 

of these program you would assume that a lot of students where in or knew about the CUNY 

Baccalaureate for Unique and Interdisciplinary Studies. The program only has about 500 

students of the 500 thousand students in CUNY less than 0.001 of the population. The main 

problem this program faces is a lack of funding and even with the continued talk of tuition 

increase the program it works of a limited budget for growing interested students. Just to make it 

clear, the pathways curriculum improved the program. The importance of the pathways process 

cannot be overstated in serving a city that houses millions of people with various backgrounds in 



education. It would greatly benefit the city if funding for the program where improved by the 

city. 

And I just want answer some of the issues raised by the committee. 

For the Chair’s CouncilMember Inez Barron question on what pops up for a student to know if 

they had completed pathways? the reply from the University dean for undergraduate students 

was degree works while my answer is nothing alerts you unless you are just a very inquisitive 

student. It took me until my 4th semester at BMCC to know I has a degree-works account. It is 

good resource but greatly underutilized as the students don’t just know about it. The 250% 

increase since pathways is extremely misleading because every student should be using it. I 

challenge the administration to give a general survey and come back and report it to the city 

council.  

For remediation question, I must commend the job being done by the University to tackle this 

issue by the improvement of the CUNY Start and CUNY Summer Start and ASAP. In my time 

in student government this was a big issue and now it has been greatly alleviated by the attention 

paid by the University 

On the standard of BMCC as a community college it was amazing. The professors where great 

and usually full time professor unlike Hunter College that relies a lot on adjuncts. 

On the topic of transfers students: there is very little support for transfer students to Hunter 

college, I wish there more students that could talk about their colleges here today but I sure it is 

the same. 

In response to the PSC President view on pathways- 

I partially agree that students have received a watered-down version of a bachelor’s degree with 

the pathways but the motive behind I believe are different as I mentioned earlier students that 

come into to city University have a huge difference in educational background for various 

reasons. One solution is CUNY Baccalaureate for Unique and Interdisciplinary Studies; another 

would be to receive more funding from both state and city to better help students with no 

previous experience of the American university educational system not to delay an entire 

generation of New Yorkers from getting the best possible bachelors education and giving each 

student the benefits of the rising tuition we are forced to pay. To get rid of pathways you have to 

come up with a way to address the issues pathways addressed. 

I do have friends that graduate before pathway and after pathways from BMCC to Columbia. 

The ones that transferred even without graduating with the associates in computer science got all 

their credits transferred why the ones that came after pathways lost a lot of common core credits. 

This might be a testament to the drop-in quality of the degree. 

In response to the gentleman from Brooklyn College 

I personally believe the idea of imposing a language at the college level is a last-ditch effort for 

students to speak a second language. This should be done at an earlier age when the students are 

in elementary schools similarly to what is done in the rest of the world. A two years of language 



forceful learning does not make a good speaker of the language if it wasn’t something a student 

was passionate about. Just student who in a couple of years can remember some verbs. 

Immersion in an area where the language is spoken helps a lot more.  
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Thank you Chairperson Barron and Councilmembers for the opportunity to address the 

committee.  Resistance to Pathways was widespread among faculty members, and I want to share 

with you the story of why and how Brooklyn College’s faculty resisted its implementation. 

 

Pathways was a solution in search of a problem.  Did the university need to do more for 

transfer students?  Yes, no one disputed that, but the real questions were: What is the scale of 

that problem?  And what are the best remedies?  Anyone who placed educational quality as a 

priority was troubled by the Pathways initiative; it was clearly an expedient way to streamline 

student transfer.  Its chief virtue was that it was cost-effective, but it is actually very costly, 

because it comes at the expense of the quality of education.  

 

As professors we work closely with students.  We do not have the view from 30 thousand feet 

up, the perspective administrators have, but we have expertise in pedagogy and curriculum.  We 

know what students need to succeed in our fields of study.  And we understand that in many 

cases, a general education course is the only exposure a student is likely to get to a certain field 

of study.  The Pathways curriculum flew directly in the face of what many of us knew was best 

for students.   

 

Decisions were made that were divorced from their academic merit.  Consider the limit 

placed on the number of credits to the student.  If a college had determined, for example, that the 

best way to teach first-year students how to read and write was a 4-credit intensive composition 

course, that was ruled out of compliance with the new mandate.  If a college had determined that 

the best way to introduce students to the sciences was to award more than 3 credits for a course 

that combined lectures and hands-on laboratory experience, that was ruled out of compliance.  If 

a college had determined that an overall total of 45 general education credits should be required, 

that was ruled out of compliance with the mandated maximum of 42 credits.   

 

A short-sighted vision of a well-rounded education characterized this initiative.  For 

example: Should students be required to demonstrate proficiency in a foreign language, a 

language other than English?  That is a debatable question, but the answer across CUNY has 

been a resounding Yes.  We’re a university that not only exists in a multicultural city but one that 

claims in all of its glossy publicity to prepare students for global citizenship, for an increasingly 

globalized economy, for engagement in a global community.  What could be more provincial, 

more antithetical to that spirit of preparation for a life beyond one’s neighborhood or one’s city, 

than to remove foreign language instruction from the general education program?  But that’s 

exactly what Pathways did.  Granted, colleges were allowed on an individual basis to include 

foreign language in the College Option 12-credit layer.  But having to place it there – rather than 

building it into the core of general education – means bumping other things out of the College 

Option.  Moves like this made it difficult to take seriously the claims the University made about 

the rigor and forward-thinking quality Pathways represented in preparing CUNY students for 21st 

century citizenship and employment. 

 



So at Brooklyn College, we refused to cooperate.  The Faculty Council, our elected 

governance body, is charged with overseeing matters of curriculum and degree requirements.  

Faculty Council passed two resolutions, one in 2014 and one in 2015, overwhelmingly opposed 

to approving courses for Pathways.  This was a reflection of broader faculty sentiment at 

Brooklyn College.  At an April 2014 meeting of all full-time faculty, a resolution opposing 

Pathways passed with 298 ayes, 9 nays, and 18 abstentions.  On what issue could 300 Brooklyn 

College professors ever agree?  But on this there was near total unanimity; we called on the 

Brooklyn College and CUNY administrations “to abide by the decisions of local faculty in 

designing a new general education program at Brooklyn College.”  That sparked a two-year, 

faculty-driven process of revising the general education program.  The committees involved 

were aware of the Pathways policies but did not treat them as a foregone conclusion.  In the end, 

our revised general education program was approved by Faculty Council by an overwhelming 

majority, but our Provost refused to send it forward to CUNY Academic Affairs, in violation of 

our governance plan.  He felt that as it was not fully Pathways compliant, it did not warrant the 

central office’s review.  In the end, after a full year of negotiations and further revisions, our gen 

ed program was finally submitted to and approved by the CUNY administration. 

 

Faculty members faced intense pressure to go along.  Department chairs felt that if they didn’t 

capitulate, they’d be passed over for resources from the college administration.  Individual 

professors were offered stipends to write curriculum for Pathways compliant courses.  The 

administration pitted departments against each other, noting that those who refused to participate 

would lose the FTE’s that come with offering general education courses (and resources follow 

FTE’s).  And the administration pitted professors against students, emphasizing that failure to 

cooperate would gum up the works and jeopardize the educational progress of the very students 

we claimed to care about. 

 

Overall, the imposition of Pathways created a toxic environment at Brooklyn College, soured 

the working relationship between professors and administrators, many of whom knew they were 

carrying out ill-conceived marching orders, and reminded us of the precariousness of our 

students’ educational experience, when it could be subject in this way to an efficiency model that 

diluted what CUNY students are entitled to receive. 

 








