




















From: Kerry McKibbin  

Sent: Monday, March 30, 2015  
Subject: Parent Testimony for Education Hearing on Opt Out Bill 

 

We are two former NYC public school teachers with a combined 13 years of classroom 

experience, current teacher educators on faculty at well-known schools of education in NYC, and 

parents of an NYC public school kindergartner. We are enraged by Governor Cuomo’s proposed 

changes to the current teacher evaluation system, which was already riddled with serious flaws. 

The governor’s argument that more public school teachers must be ineffective because students 

are “performing” poorly on recently implemented Common Core-aligned standardized tests is 

misguided at best. To suggest that the nuances of teaching and learning are reflected in test 

scores and should be viewed as an accurate measure of assessing a teacher’s “effectiveness” is 

absurd and cannot be tolerated. 

 We are particularly worried for the teachers and students at our son’s school, Central Park East 

I. CPEI is an internationally known progressive school in Manhattan’s underserved District 5, 

one of the few schools in the city that combines unprecedented diversity and excellence in an 

otherwise scholastically segregated city. We consider ourselves very lucky to have our son in 

this school, which was our first choice over any other primary school in Manhattan because of 

CPEI’s successful implementation of their student-centered approach. At CPEI, students are 

immersed in authentic problem solving. As endless amounts of research can attest to, this is the 

most effective and sustained learning method. Our son is engaged in school. He is learning what 

numbers represent through both math and cooking. He sews and paints, reads and creates 

elaborate stories and builds cities out of blocks. His teachers recently sent home a five-page 

hand-written narrative report outlining his areas of growth and what he needs to focus on. We do 

not need standardized tests to know how well our son is doing in school. We do not need 

standardized tests to know what or how well his teachers are teaching. Entrance into our school 

has been highly competitive for decades. Each year, our school earns an A+ in parent evaluation 

while officially doing “mediocre” on standardized tests. Maybe because our teachers do not 

teach to the test, our students learn more than how to fill in bubbles as documented by their 

resounding success in middle school and beyond. 

The standardized tests our students in NYS are being asked to take - with increasing frequency - 

lack precision, accuracy, and validity. Standardized tests do not and cannot measure what they 

pretend to assess – what and how students learn – and they are certainly poorly suited to assess 

the “effectiveness” of our son’s teachers.  We will be opting out of all such tests as long as they 

are being used to these ill-conceived ends. 

 

Thank you, 

Kerry McKibbin 

Tom Liam Lynch 



From: lisa cooley 

Sent: Monday, March 30, 2015  
Subject: Fw: Hearing testimony, Res. 577-2015 

 

  
March 30, 2015 
 
Re: Committee on Education Hearing 
http://legistar.council.nyc.gov/MeetingDetail.aspx?ID=389491&GUID=CC0C9E24-B32A-4686-84C7-
CF9E60443C11&Search  
 
To the City Council: 
 
I began teaching the 1990s. Many teachers and parents don’t remember what school was like at that 
time. The students in school today weren’t even born. I had the pleasure of having one of the best jobs I 
could have dreamed of. I was a librarian for a Pre-K - 8th grade school.  When the state came to look at 
our school, they called the library an oasis.  
 
It was fantastic. In large part this was because we brought the community to the students and the 
students into the community.  We had business executives supporting students. We had Power Lunch 
where our students spent one lunch period a week reading with a mentor. We had a large law firm donate 
thousands of dollars for new books, each signed by a member of the law firm with words to the students. 
Our students were exposed to and supported by the type of people they could one day become. Our 
students spent time learning out in the world in the greatest classroom of all - New York City. We learned 
about our community by going into it and interacting with it. We learned about other cultures by interacting 
with our amazing melting pot that is New York City. We explored communities and museums.  
 
Learning was a blast. 
 
Students mattered.They knew they could change the world because we let them make a difference. They 
wrote proposals and gave speeches to the local community decision-makers when they wanted the way 
the playground was run to be redesigned. We (the students and I) created rubrics to assess their work. 
Students were empowered to self-assess and peer assess their work while asking for feedback from real-
world experts they knew from their learning programs. 
 
At the end of the year, students had portfolios of work they were proud of. These portfolios had comments 
that mattered. Self reflection. Feedback from peers and family. Comments from experts and mentors. 
Insights and guidance from their teacher. They could see where they started the year and ended the year 
and how they’d grown. It was their own “All about me” portfolio.  This was the assessment that mattered. 
 
This still happens in many private schools. Parents of these children know many reasons these 
standardized tests are not best for kids and have the means to choose alternatives.  
 
You may not be aware but there are also regular, non-charter public schools where learning still looks like 
it did in my public school in the 90s.  In these schools they look at the work students accomplish as their 
learning. Rather than learning by drill and kill, and measuring by bubble fill, they are assessed on their 
performance. They are called Performance Based Assessment schools.  
 
You might recognize some of the school names: Beacon, Brooklyn International, City-As-School, School 
of the Future. These schools are considered some of the best in the city and often chosen by parents 
because their children can be judged based on a body of work they create and their performance in 
school rather than a high-stakes test. The New York Performance Standards Consortium developed an 
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assessment system that leads to quality teaching, that enhances rather than compromises our students' 
education. Consortium school graduates go on to college and are successful. 
 
Wouldn’t it be great if all parents who wanted an alternative to high stakes assessment had that right? 
Well they do. Many just don’t know it.  
 
This lack of awareness results in schools where students and teachers know that teaching and learning 
could be better, but because they are unaware of their rights, they feel helpless. They see how the 
manner of assessing students damages their learning experiences, but they don’t know that they can take 
a stand. 
 
Students like Joel know better. In the fifth grade he wrote an essay where he shared his suggestion for 
determining if students are learning. He said, “That is what a report card is for.  If students are getting 3’s 
and 4’s on their report card, then we know that they are listening and doing well in school on a daily basis. 
Not by  judging from one test.”  
 
My heart swelled before testing season one year at a school where I saw learners full of pride as they had 
become experts on their projects. They were literally bursting with excitement as they explained what they 
had discovered and why it was important. As I was leaving the building, I stopped to use the restroom and 
saw the teacher of this class who confided, "You know come next month, this goes out the window and all 
we'll be able to do for the rest of the year is worksheets and test prep.” She said, “It's so depressing when 
you know you can help kids get excited about learning, but you're forced to put that aside to teach to the 
test. You see the excitement and love of learning drain right from them and right from me." "Today was 
wonderful," she said, "but it just makes me more depressed when I think about what I'm going to have to 
do to these kids and I don't know how much longer I can do this for a living."  
 
We don’t have a bad teacher problem. We have a good teacher retention problem.We have a great new 
way to evaluate teachers today based on the Danielson Framework. We look at their practice in areas like 
planning and preparation, classroom environment, professional responsibilities, and instruction.  We don’t 
blame teachers because a student doesn’t speak English, has special needs, or does not have engaged 
parents. We know most of what we see on tests is outside the teacher’s control.  
 
Americans pride themselves on living in free country, but how free are we if we are making it difficult for 
citizens to know their rights? 
 
Failure to educate our families of options available to them is a failure in the system. We can not hide the 
truth. What are we afraid of? If  informed families want to make an educated decision to opt their children 
out of testing, then it is the school’s responsibility to serve the community in the way they believe is 

best.  Please pass Res. 577-2015 so that all families know they have a say in their children’s 

education.   
 
Sincerely, 
New York City Public School Educator 
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 New York City Council  
Committee on Education 

Hearing on Resolutions 0563-2015, 0577-2015, 0592-2015 
March 30th, 2015 

 
Testimony of Sheelah Feinberg, Executive Director  

The Coalition for Asian American Children and Families (CACF) 
 

Good Afternoon.  My name is Sheelah Feinberg and I am the Executive Director of the Coalition for 
Asian American Children and Families (CACF).  I would like to thank Committee Chair Dromm and 
members of the Education Committee in holding this important hearing today to discuss Resolutions 
0563-2015, 0577-2015, and 0592-2015. We support Resolution 0592-2015 and join the City Council 
Committee on Education in calling on the New York State Legislature to fully implement the 
education funding requirement for New York City resulting from the Campaign for Fiscal Equity v. 
the State of New York case. 
 
Since 1986, CACF is the nation’s only pan-Asian children’s advocacy organization, and works to improve 
the health and well-being of Asian Pacific American (APA) children and families in New York City in three 
key policy areas: education, health and child welfare. CACF challenges the stereotype of Asian Pacific 
Americans as a “model minority” and advocates on behalf of underserved families in our community, 
especially immigrants struggling with poverty and limited English skills. We work with our membership of 
over 40 community based organizations to promote better policies, funding, and services for East Asian, 
South Asian, Southeast Asian, and Pacific Islander children, youth, and families.  
 
CACF supports the Campaign for Fiscal Equity (CFE)’s approach to more equitably fund New York’s 
public schools. Funding was to be distributed based on student need factors including poverty, English 
language learner status, number of students with disabilities as well as the local level of poverty or 
wealth, based on income or property values, but we have yet to see this funding distributed. 1 out of 2 
Asian Pacific American children in New York City are born into poverty, 23% of APA students live in 
linguistically isolated families, and 18% of students identified as English Language Learners are also 
identified as having special needs. Between 2008-09 and 2012-13 school year, there was a 20.8% 
increase in the number of ELLS from Chinese-speaking homes, and 29.6% increase in the number of 
ELLs from Bengali-speaking homes. These students would benefit greatly from the implementation of the 
education funding requirement resulting from the Campaign for Fiscal Equity v. the State of New York 
case ruling.  
 
While 5% of APA students attend the top 3 specialized high schools in New York City, there are many 
more APA students who struggle throughout their academic career with language acquisition, challenges 
associated with poverty, and adjusting to new educational systems without adequate guidance or 
support. These students find themselves isolated and marginalized, and lack the necessary support to 
navigate the education system and access services critical to becoming competent, well-adjusted, civic-
minded adults. 1 in 5 APA students in New York City’s public school system does not graduate on time 
or at all. We want to ensure that education funds are distributed and programs implemented in a 
manner that  preserves and advances education equity to ensure that every public school child 
receives the constitutional standard of “a sound basic education” within a four year period.      
 
Thank you again for holding this important oversight hearing and for giving me the opportunity to testify.   








