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COW TTEE ON EDUCATI ON 4

CHAI RPERSON JACKSON:  Good norni ng
on this beautiful cold morning in New York
City. Today is, what, November 25'". |
beli eve a couple days from Thanksgi ving. My
name i s Robert Jackson. | chair the Education
Committee. W' ve been joined by our coll eague
M. King fromthe Bronx, and no one el se as of
yet. Along with appropriate staff of the
Educati on Committee, Asia Schomberg [phonetic].
OCur normal counsel is out. Her grandnot her
passed away. She’'s up above at 91 years of age.
So we cel ebrated her |ife yesterday at the wake
and her passing. W’'ve been joined by the
acting Counsel, Jeffery Conpano [phonetic]. So
with that, welconme to the Educations
Commttee’s Oversight hearing on the inpact of
standardi zed testing on students in New York
City schools. W wll also hear testinmony on a
resolution and two bills today, Resolution
1394, which | sponsored, Intro 925, which
al so sponsored, and Intro 1091 sponsored by
Andy King, my colleague to ny right. [ will
tal k nore about these itens shortly after some

opening remarks, and then we' ||l nmove on to hear




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 5
statements fromny col |l eague, Andy King, the
| ead sponsor of Intro 1091. Standardi zed tests
have been used in schools for nore than a
century, but in recent years their use has
i ncreased dramatically, mainly as a result of
t he 2001 federal No Child Left Behind Act,
commonly known as NCLB. NCLB required every
state to set education standards and to devel op
tests to measure student’s progress towards
meeting those standards. Specifically, NCLB
mandat es that states adm nister annual
assessnents in reading and math to all students
in grades three through eight. An annual
sci ence assessnments for students in three
different grade |evels, one grade in
el ementary, m ddle, and high school. NCLB has
al so made these tests nore high stakes, because
it’s attached consequences to them All
school s nmust make adequate yearly progress
t owards proficiency standards or face
escal ating sanctions. U timtely, NCLB requires
t hat schools bring all students, 100 percent of
them up to proficiency levels in reading and

mat h by the year 2014 or face the | oss federal
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COW TTEE ON EDUCATI ON 6
funding or closure. Despite all of the
attention and resources devoted to the testing
and other NCLB requirements, Secretary of
Education Arne Duncan told Congress in 2011
that nore than 80 percent of the nation’s
public schools were failing to neet NCLB
benchmarks. Furthernore, all of the enphasis
on testing has produced some unintentioned
consequences. Because there’s so much writing
on these reading and math tests, there’'s been a
| ot of teaching to the test, that is focusing
instruction on what is on the test and spending
|l ess time on what’s not on the test. |In fact,
studi es show that across the nation there has
been a narrowi ng of the curriculumw th many
school districts reducing the time spent on
science, social studies, and the arts by an
average of two and a half hours per week in
order to focus more time on reading and math.
In addition, the threat of the | oss of federal
fundi ng has created added pressure and a strong
incentive for states to where sone people refer
to as dunmb down the tests to make it easier for

them to neet federal standards. New York is a
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COW TTEE ON EDUCATI ON 7
pri me exanple as we |learned in 2010. For
several years, scores on state English | anguage
arts, known as ELA and math have been rapidly
rising, leading state and city officials to
boast about the success of their education
reformefforts. However, at the same tinme
state test scores were rising, scores for New
York City students on the National Assessnment
of Educational Program known as NAEPs
considered the nation’s report card remain
relatively flat, or in some cases declined.
After much public criticismof inflated state
test scores, New York State Education
Depart ment comm ssioned a study by outside
experts which found that indeed the test had
become much easier for students to pass. So, in
2010, the State recalibrated tests to nore
closely align with the NAEP Exam and with
hi gher col |l ege readi ness standards. Not
surprisingly, scores on the new harder tests
pl ummet ed. Three years later in the Spring of
2013, the State again raised test standards
considerably to align themwi th the new Connon

Core standards and curriculum and once again,
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COW TTEE ON EDUCATI ON 8
test scores plunged. In New York City, ELA test
scores dropped from 46.9 percent of students
passing in 2012 to just 26.4 percent this year,
a difference of nmore than 20 points. The
decline in math scores from |l ast year was even
steeper, with a drop from 60 percent of the
City' s third through eighth graders deened
proficient in 2012 to 29.6 percent in 2013, a
drop of nore than 30 points. However, State
and City officials say there will be no
negati ve consequences for students, educators,
or schools fromthese |ower test scores. To
me, that remains to be seen, and we hope to get
some nore clarity on this today. Many
respected educators, testing experts,
advocates, and parents say there has al ready
been too many negative consequences. Some
critics contend that schools are turning into
little more than test prep factories with far
too nmuch time spent on preparing for, taking,
and scoring tests. That’'s tinme taken away from
ot her essential subjects |ike Science, Social
Studi es, Art, Physical Education, as well as

from extracurricular activities. In short,
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COW TTEE ON EDUCATI ON 9
nost of the things that really engage students.
Parents conplain that all of this testing and
test prep is turning kids off from school and
denying themthe rich well-rounded educati on
t hey deserve. It’s harm ng children in other
ways, too. Like creating nore anxiety as kids
worry if they' Il be left back or if they don't
do well on the test. Parents in New York City
and el sewhere are increasingly frustrated and
angry by what they perceive as excessive
testing and have | aunched petitions and
boycotts or have chosen to opt out their
children of taking exanms. Many teachers and
adm ni strators are also angry and frustrated,
particularly about the State’s new Common Core
aligned tests and have begun their own protest.
A letter witten by a group of eight prom nent
school principals from around New York State--|I
meant Superintendents, and signed by nore than
500 Principals and nearly 3,000 parents and
teachers descri be some of the problens with
these new tests, particular their inmpact on
students. The principal said tests were too

| ong with too many questions for students to be




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 10
conpleted in the allocated time. They al so
claimthere were many ambi guous questi ons which
made it even harder, and some students sinply
gave up while others cried, vomted or | ost
control of their bowels or bladder. But by far,
parents and advocates nmamintain that the nost
worrisome inmpacts of these tests on students
come from high stakes attached to them The
Depart ment of Educati on has attached even nore
consequences than are required under NCLB.

Chil dren have often on the basis of a single
test score been denied adm ssion to a school or
program held back one or nore grades, or
unabl e to graduate. City students have al so
had their schools closed and been forced to
transfer or languish in a school that is slowy
phasi ng out or losing staff--and |osing staff,
cl asses and extracurricular activities or

per haps dropped out as a result. This school
year, there’'s nore tests than ever before, and
as a result of the State’'s new eval uati on
process for teachers and principals, according
to the law, 40 percent of the eval uation mnust

be based on the student’s performnce measures,
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COW TTEE ON EDUCATI ON 11
20 percent of the States ELA, the English
Language Arts, and math scores, and 20 percent
on | ocal neasures. Because the evaluation is
based on student growth, the |ocal measures
invol ved a pre-test early in the school year as
well as end of the year post test. Al so,
because state tests only cover ELA and math in
grades three through eight, teachers in other
subj ects and grades are evaluated on a school -
wi de ELA and math scores. However, there are 36
early elementary schools in the City that only
have students in grades K-2. So there are no
school -wi de test scores to use for teacher
eval uation. At these schools, students in
ki ndergarten through second grade have been
gi ven paper and pencil to bubble test to
conplete, which is inappropriate for that age
group according to educators and advocates. At
the Castle Bridge School in Upper Manhattan so
many parents refused to allow their children to
be tested that the school had to cancel the
test. In addition to all these tests, the
Depart ment of Educati on adm nisters other state

tests including the fourth and ei ghth grade
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COW TTEE ON EDUCATI ON 12
science test, Regents exans, tests to identify
Engli sh | anguage | earners, which are known as
ELLs, achievenent tests for ELLs, and
alternative assessnment for students with severe
cognitive disabilities. The Department of
Education al so adm nisters some other tests to
eligible City students including tests for
adm ssions to gifted and tal ented progranms, the
speci alized high school adm ssions test,
foreign | anguage achi evenent exans, and Chi nese
and Spani sh, and second | anguage proficiency
exams in French, English, Latin and Spani sh.
City students also take periodic assessments
several times throughout the school year to
gi ve teachers nore informati on about what
students have | earned. Now, if that’s not a
|l ot, what is? |'msure | left some out, and
" m not even considering tests that teachers
create and give students throughout the school
year. School officials and test proponents say
that tests provide inmportant data and prepare
students for life, but critics say that over
enmphasis on tests does nmore harm than good.

They argue that standardi zed tests do not
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prepare students for the real world where
skills like creativity and coll aboration with
others are far nmore inportant. I nst ead,
parents and advocates say that excessive
testing and test prep robs students and
t eachers of notivation and joy in school.
Further, teaching to the test narrows
curriculum and instruction thereby limting
kids world rather than expanding their
horizons. Clearly, this is an inportant topic
and we have a |lot to exam ne today about the
i mpact on standardi zed testing and students in
New York City schools. The comm ttee al so | ook
forward to hearing testinony from parents,
students, educators, advocates, unions, CEC
menbers, and others on this issue, and as |
stated earlier, we will also be gathering
f eedback on resolution number 1394, Intro 925,
and Intro 1091 today. Resolution 1394 calls on
the New York State Education Departnent, the
New York State Legislature, and the Governor to
re-exam ne public school accountability
systens, and to develop a system based on

mul tiple fornms of assessment which do not
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COW TTEE ON EDUCATI ON 14
require extensive standardized testing. Intro
nunber 925 woul d require the Departnent of
Education to submt to the City Council and
post on the Departnment’s website data regarding
t he provisions of instructional arts
requi rements in schools. Specifically, the
bill would require the Departnment of Education
to report the total number and percentage of
students grades five through 12 who have
conpleted all 75 percent, 50 percent or |ess
t han 50 percent of the State requirenents for
arts instruction. The bill would also require
that the same data be provided for English
| anguage | earners and speci al education
students, and that all data be aggregated city-
wi de as well as disaggregated by city counci
district, community school district and school.
Intro number 1091 would require the Department
of Education to distribute information on
col |l ege savings plans to all students.
Specifically the bill would require the
Department of Education to develop witten and
el ectronic materials containing information on

how to open a bank account and coll ege saving
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COW TTEE ON EDUCATI ON 15
progranms avail able to students. The bill would
al so require that such written or electronic
mat eri als be produced and distributed to each
school for distribution to every student upon
entering into kindergarten, grade six and
grades nine and to every student upon entry
into a school as a new student. Everyone who
wi shes to testify today nust fill out a witness
slip, which is |ocated on the desk of the
Sergeant at Arnms near the back of the room or
dependi ng on which way you cane in, and pl ease
i ndicate on the witness slip whether you are
here to testify about the inmpact on
standardi zed testing on students, or one or
nore of the bills or the resolutions as to
whet her you are in favor or are in opposition

to the resolution and/or bills. And please

note that all witnesses will be sworn in before
testifying. | also want to point out that we
will not be voting on the resolutions or bills

today, as this is just a first hearing. To
all ow as many as possible to testify, testinony
will be limted to three m nutes per person. So

if you have written testinony, please sunmarize
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the contents. And before | turn the floor over
to nmy coll eague Andy King for his remarks
regarding Intro 1091, | want to introduce our
addi ti onal coll eagues that have joined us. To
my left, Jessica Lappin of Manhattan, Danny
Dronm of Queens, Ydanis Rodriguez of Manhatt an,
Jimy Vacca of the Bronx, Margaret Chin of
Manhatt an, Debbi e Rose of Queens, and to ny
left--1"msorry, Staten Island, forgive me. |
don’t know. |I’m thinking of Queens. Fernando
Cabrera of the Bronx and Oiver Koppell of the
Bronx and Lou Fidler of Brooklyn. And with
that, let me turn the floor over to Andy King,
our coll eague for remarks regarding his Intro
1091.

UNKNOWN COUNCI L MEMBER: Could | ask
perm ssion to add nmy nanme to 1091?

CHAI RPERSON JACKSON: Sur e.

UNKNOWN COUNCI L MEMBER: M. King' s
Bill.

CHAlI RPERSON JACKSON: Counsel, take
note, please. Thank you. Andy King, please.

COUNCI L MEMBER KI NG: Good nor ni ng

and thank you, M. Chair. | appreciate the
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opportunity to share some remarks. If | could
be as sentinental with nmy coll eagues, this is
actually my first bill that’'s actually hitting
a commttee. So |l thank you all for all for
allowing nme this opportunity. M. Walcott,
it’s always a pleasure and honor to be in the
roomw th you and listen to you, always |isten
to your testinony and | earn something. Intro
1091 is an inspiration. Before | got into the
Counci |l working with students and under st andi ng
t he financial inpact of what higher education
means. Throughout the community that | work in
in the North Bronx many young peopl e have the
chal l enges trying to raise such noney. I
t hought that it would be a good way to come to
t he Council and figure out how do we educate
parents and students of how they invest in
their own education early on. As | |earned,
there are a | ot of savings plans that parents
are not famliar with and shoul d have access
to. 1091 is designated to educate parents when
their students, when their children start any
school, whether it’s elementary, junior high

school or high school or if they transfer into
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a new school that they' re automatically aware
t hat these savings plans exist. The notivation,
again, is helping young peopl e understand the
I mportance of investing in their future as
opposed to playing the knock out game, that
they will be | ooking at how to i mprove their
education, how to invest in their educati on,
how t hey understand the value of a dollar, how
to open up a bank account, as opposed to making
your priority buying the first pair of Jordan’s
t hat come out that you’'re investing on how I
become a better productive person. |’ m hoping
that Intro 1091 will do that. |In addition to
educating parents that the value of serving
goes a | ong way other than just an education,
but hel pi ng peopl e manage their finances as
t hey grow ol der. So again, | thank you for
allowing me to share this nmorning nmy thoughts
and nmotivation for intro 1091, and | urge you
once it does come up to a vote that we’'re able
to push this legislation through and making
sure that every child has a better opportunity

for a better future. Thank you.
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CHAI RPERSON JACKSON: Wel | thank
you, Council Menber King. | say to you as a
grandparent, nmy wife and | have already opened
a college saving plan under the state plan for
our two grandsons which is very, very
i mportant. Qur grandsons just turned a year on
Veteran’'s Day, and will four on December 3'9,
so we're already |ooking at their future as far
as investing for their education. So
congratul ations to you. W’ ve been joined by
our coll eague Mark Weprin of Queens, and now
["11 turn the floor over to Dennis Walcott, our
Chancel l or. W have Paul King, also with the
Department of Education, and Sinmone D Souza,
Departnment of Education. But before we begin,
Chancel | or and staff that are going to testify,
woul d you pl ease raise your right hand. Now, do
you swear or affirmto tell the truth, the
whol e truth, and nothing but the truth in your
testimony before this Education Committee
hearing and to respond honestly to nenmber’s
questi ons?

DENNI'S WALCOTT: | do.
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CHAI RPERSON JACKSON: Thank you very
much. Chancell or, you may begin.

DENNI' S WALCOTT: Thank you, Chair
Jackson. It’s a pleasure to be with you once
again, and to the nenbers of the Council,
especially the Education Commttee, it’'s a
pl easure to see you at the end of November, and
really an honor to testify before you once
again. As you indicated, with nme today are
bot h Paul King, who is the Executive Director
of our Arts program and Simne D Souza, the
Executive Director of the Office of Research
and Accountability and Data. | just wanted to
give you a context of Sinmone’'s responsibility
because it really enconpasses, | think, a | ot
of what you tal ked about, Chair, and i magi ne
the questions that will come up today. Under
Simone’s purview is the data managenment arm of
the DOE, the policy and the research arm of the
Depart ment of Education, our progress report
di vision as well as our research and policy
support group, our school surveys. As you know
we conduct surveys every year, and |ast year we

had 985, 000 responses from parents, students,
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and our teachers on our survey, and Sinone is
responsible for that as well, as well as state
and federal evaluations. So she has a very
conmprehensive job, and so it’s a pleasure to
sit both with Sinone and Paul. And after years
of appearances before your conmittee, | will
testify before you for maybe the last time. |
don’t know. | thought | said that once before
and | ow and behold, here | am again. So you
never know what’s going to happen in the nonth
of Decenber. You know, |’ve always teased that
| plan to have a press conference on the 31°'
of Decenber, so maybe you'll have a hearing on
t he 31" of December and we can do it together
as we fade off into whatever awaits us in the
future. I am here to address the topic of
today’s hearing which is the inpact the
standardi zed testing on our students. The
conversati on about how to best assess
performance is taking place, as you indicated,
across the country, as the gl obal econony is
demandi ng nore from our graduates |like ever
never before. Today’s students nust be

prepared to conpete, not just in school, but in
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jobs and in Iife. Tough academ c standards
that require students to think critically,
creatively are the only way we can be prepared
to succeed in our City, and our Country can out
conpete the rest of the world. As you know
fromall of our hearings and just the
conversations that the United States has fallen
further and further behind and we have a
responsibility not just for the United States
but for students of this City to make sure that
our students are able to conpete in a worl d-
cl ass economy. The world that we grew up in,
Council Menbers, is totally different as far as
the world that exists now for our students. W
were basically conpeting for jobs just in New
York City and that was it, and that was our
conpetition, and back then, while our parents
wanted us to go to high school, high school was
deemed possi bly maybe just enough for sone
students. That’s not enough for our students
any |longer. W cannot tolerate our students
only being successful through high school. W
have to make sure they’'re coll ege and career

ready and they’'re not just conpeting for jobs
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in New York City. They're conpeting for jobs
across the world, and we have that
responsibility. That’'s why this adm nistration
was one of the first in the Country to identify
col |l ege and career readi ness as a very
i nportant goal. We inplemented progranms to
I nprove the coll ege readi ness anong our
students, devel oped a relationship with the
City University of New York and set benchmarks
for achieving it. Just having this
conversati on al one, whether we agree or
di sagree is extrenely inmportant, because the
i ssue of testing and preparedness is a type of
conversation we need to be debating on a
regul ar basis on who we inmprove ourselves to
make sure our students are conpetitive in
today’s society. It is why we refocus our
instruction towards a higher baseline and
started arm ng student’s schools with
informati on on student’s performance at their
next academ c institution. It is why we’'re one
of the first urban districts in the country to
obj ectively measure student, teacher, and

school performance. It is why--it is what has
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transformed the educati onal | andscape of this
city and it is one of the primary reasons why
record nunbers of students are graduating today
prepared for future success. W celebrate
t hese acconmplishments, but we know that there’s
definitely more work that |ies ahead if our
students are able to conpete in the 21%

Century econonmy. According to research by
Georgetown University Center on Educati on and

t he workforce. Over the course of this decade,
there will be 3.3 mllion job openings in New
York State alone. The vast majority of which
will require a college education or higher. In
fact, only eight percent of those new jobs wil
be open to candi dates without a high school

di pl oma, eight percent. And in order to
prepare our students to conpete, it is

I nperative that we raise the bar and fine-tune
our rigorous assessnents, which we continue to
do on a regul ar basis. There is no question
that the experience of test taking is
stressful. When | was a student, | went

t hrough the stress of taking tests. It’s not

sonething that’s new, that’'s defined by today’s
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parent. It existed for years and years and
years and will continue to exist throughout

life. However, tests do give us a sense of
what students know and where they need to

i mprove. When the state test results were

rel eased | ast summer, there was an
under st andabl e reaction to test scores that
reflected the new Common Core standards. A
consequence we knew woul d be inherent, part of
rai sing standards and noving forward. We nmade
wi despread efforts to prepare school
communities with presentati ons about the new
tests in every borough, posting public service
announcenents in 40 percent of our subway cars
and sharing public videos and webi nars which
were viewed by thousands and thousands of
times. We wanted educators and famlies to
regard these tougher standards with an eye
towards the future to prepare students for life
of a success tomorrow. It is inperative that
our students receive adequate preparation for
that future now. There are clear signs of
progress. The city students out perform

students in every major city in New York By
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| eaps and bounds. You’'ve heard nme tal k about
this before. In math, 29.6 percent of New York
City students were proficient conpared to 14.5
percent in Yonkers, 9.6 percent in Buffalo, 6.9
percent in Syracuse and 5.0, five even in
Rochester. |In ELA, 26.4 percent of New York
City students were proficient conpared to 16.4
percent in Yonkers, 11.5 percent in Buffalo and
8.7 percent in Syracuse, and 5.4 percent in
Rochest er. It is true that no single test can
capture the full range of know edge and skills
our students are learning in the classroom each
day. However, assessnents provides feedback
which in turn leads to nore effective
instruction. Our enphasis, attention, and
resources must always return to instruction.
That is why we have invested nore than 175
mllion dollars over the past three years to
support teachers and we will continue to invest
in our teachers. Tests also provide inportant
data for our annual progress reports. Progress
reports hold schools accountabl e and have been
an inval uable tool since we introduced themin

2006, both by helping famlies choose the best
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school for their children and to reveal what is
and what is not working in our classroonms. W
are continuously fine tuning our accountability
system  The high school report, for exanple,
now i ncl udes measures of coll ege and career
readi ness, never even tal ked about a number of
years ago, and now that’s part of the
measur ement of how a high school is doing.
While the m ddle school report includes
student’s results in core academ c courses. W
share your concern about the progress of
Engli sh | anguage | earners, which is why we have
i nvested more than 80 mllion dollars over the
| ast two years directly to schools to provide
them with additional support. W have al so
created nore professional devel opnent
opportunities for educators who work with
students with disabilities. Since the city-w de
roll out of the special education reformin
Sept ember 2012, nore than 50 thousand general
and speci al educators, power professionals and
school | eaders have taken advantage of these
trainings. This summer’s test data al so

reviewed that our City’'s teachers have been
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nore successful than their coll eagues across
the state in shifting their instruction to
align with the new standards. This sumer,
state growth scores, formal neasures of how
much students inmproved over the |ast school
year, revealed that New York City had twi ce as
many hi ghly effective teachers and al nost half
t he nunmber of ineffective teachers as the rest
of New York State. This is only part of the
hi storic progress New York City school system
has achi eved over the past decade. Since 2005,
t he percentage of students who are graduating
from high school ready for college or career
has doubl ed. At the sane tinme, the drop out
rate, which to nme is a true benchmark as wel |,
has been cut in half. Only 11 percent of our
students are dropping out. Again, we want to
reduce it further, but it’'s been cut in half.
This year, as our school comunities have had
to deal with a nultitude of chall enges, the
Department of Education has intensified our
focus on commnicating with schools, famlies,
and the public. Since fall of 2012, we have

renewed efforts to share informati on about the
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Common Core standards and the new state test by
sendi ng resources to principals, back packing a
letter home to famlies, redesigning the Comon
Core library, leading interactive webinars, and
gi ving dozens of public presentations al
across districts of the City. W nust ensure
t hat parents are aware of these changes and how
their children are effected. That is why the
Depart ment of Education as part of a
col l aboration with the United Federations of
Teachers, and I want to read this paragraph so
you hear this correctly because | think this is
just the headline alone in the news item Let
me say it again. In collaboration with the
Uni ted Federation of Teachers, the Council,
supervisors, adm nistrators as well as the
Coalition for Educational Justice vested five
mllion dollars to establish extended
parent/teacher conversations, and inportant
coalition to make sure that we're able to make
sure we extend the time for parents to
under st and what was going on with their child,
especially those children who nay have been

either at a | evel one and | evel two and
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devoting five mllion dollars for that
purpose.” All elementary and m ddl e school s

have been asked to meet with famlies of
students who scored a below a |l evel three on
the new state test. An extended conversation
of up to 30 mnutes will go a long way to
support a student’s progress. Our work is
about supporting student’s devel opment and
ensuring that they have options when they
graduate from high school. Last week, the
Department of Education released a policy brief
t hat summari zes the evolution of the
accountability system shares current
initiatives, and lists possibilities of noving
forward. For exanple, Sinone’'s teamis
identifying ways to incorporate additional
measures into school accountability including
measures of academ c attitudes and behaviors
and tailor accountability reports to our
various audiences. In addition, this fall, the
Department of Education |aunched the
accountability measures pilot, which allows

sel ect network teams to work with their schools

to devel op accountability measures other than
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state tests that are best fit for them for
i nstance, student work or course grades. To
ease the pressure on students and educators,
t he Department of Education is appealing to New
York State Education Departnment to create nore
flexibility for students. For exanmple, because
of the structure of the new teacher eval uation
and devel opment system as you indicated M.
Chair, 36 early childhood schools with grades
K-2 have been required to adm ni ster bubble
tests in math. Both the Departnment of
Education and the United Federation of Teachers
found this requirenment devel opnmentally
I nappropriate, and earlier this nonth, | sent a
letter to Conm ssioner John King to request
nore options for this subset of schools. The
changes we are inplenmenting now are extrenely
I mportant. While the new tests have hel ped us
achi eved a higher standard for our students,
they also tell us that we have more work to do.
Wth time and support, | am confident that we
will all rise to the chall enge. We nust
continue to focus on rigorous instruction and

hi gher quality tests to support the deeper
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| ear ni ng our students need to achieve futures
t hey deserve, to graduate high school, attend
college, thrive in a career and earn wages that
will allow themto support a famly. A slew of
i ndependent studies this Fall have reached a
strikingly simlar conclusion. This well
adm ni stration has achieved a historic turn
around of the school system many had all but
given up on a decade ago. It is now up to the
next adm nistration to build on that progress
and we | ook forward to that building on the
progress and working with themin whatever way,
shape, and form Finally, being honest about
academ c achi evement both is a strength and
weakness. It is the best |egacy we could | eave
our students. Thank you once again for the
opportunity to testify. It has been a pleasure
to work with all of you during nmy tenure as
Chancel | or and al so as Deputy Mayor, and | | ook
forward to any questions that you nmay have.
Thank you very much.

CHAI RPERSON JACKSON: Wel | thank you
Chancel |l or Walcott. | hope this is not the

| ast hearing of this year. W have a |ot nore,
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as you know, education is continuous. It never
stops, and |’ m sure there’s a |l ot nmore things
that we will come up with before our | ast--

DENNI S WALCOTT: [interposing] I'm
confident about that as well, sir.

CHAlI RPERSON JACKSON: But thank you.
Let me turn to Andy King, our colleague, for
some questions. Council Menber King? Foll owed
by Council Menmber Weprin.

COUNCI L MEMBER KI NG. Good norni ng
agai n.

DENNI'S WALCOTT: Council Member.

COUNCI L MEMBER KI NG And as | said,
it’s always a delight to listen to you testify.
But I'"m-1"mgoing to shift right now. You
started out earlier in your testinmony talKking
in regards to how we’ ve done this before. W
come to these conversations, and how do we make
sure that testing is not necessarily taught to-
-teaching to the test. One of the things that
|”m hearing frombeing in the school and around
a ot of students, sonmetimes when we testify
the testinmony seens al most cold, that when

you're in a classroomw th students, how do you
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notivate their juices to want to learn? So |
really want to--1 wanted to ask the question in
regards to, is there an eval uation system that
shows how the students |evel of eagerness to
participate in |learning, other than statistics,
you know. We got to make sure that they--we
put together a curriculumw th Conmmon Core and
the teachers. What are the things that we' re
doi ng outside of the white and bl ack that
stimul ates the child when they cone into the
classroom that they want to | earn when they
come into it as opposed to | ooking at them as
robots and we got to get them through a
curriculumthat will--that we believe as adults
will get themto an end gane.

DENNI' S WALCOTT: So, that’s a great

guestion. One, | don’t view them as robots at
all and far fromit. I'’msorry that, you know,
the hearing is cold. I mean, I'’min classroons

all the time, and I’min schools all the tine,
and when | walk into a classroom you can feel
the vibrancy of Iearning taking place, and I
t hi nk part of what Common Core has been about

is maki ng sure that we inmprove that vibrancy.
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Like | go into a school and | see our students
havi ng debates and having evidence to support
their answers and the type of stinulation
that’s taking place by our great teachers in
maki ng sure they' re both educating but also
getting the information from our students. |
see that on a regular basis, is a living
breat hing attitude that takes place in the
school. MWVhen | go into a school and | hear
parents tal king about teachers who assign not
just homework to the students but to the

fam lies around Common Core, and having them

jointly participate in that. That to me is
great learning. |It’s all connected to
everything that |’ ve testified before the

comm ttee about, whether it’s principal

empower ment, making sure the principals are
empowered to create great |earning environments
in the schools to | earning environnent survey
as well, which measures that. |It’s the type of
debates that occur incorporating whether it’'s
English | anguage arts, or math, or science or
arts or whatever the case may be. That should

be part of the learning that’'s taking place in
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school. The evaluation systemthat’s newis to
measure a | ot of that instead of having the old
arcane fossilized SMJ system now with a four
poi nt review of our teachers. W’I|| be able to
give them better feedback in tal king about how
effective they are or if they're not effective,
what they need to do to inprove, and that’s al
part of this. So the blending of both Comon
Core, the blending of evaluation is all to
benefit our students along that, and | see that
when | walk into it. There are some schools
and sonme classroons you walk into you can tell
that great learning is not taking place.

COUNCI L MEMBER KI NG. Okay.

DENNI S WALCOTT: And it’s the
responsibility of the principal through the
i nformal observations and the formal
observation and working with that teacher,
devel oping a teacher inprovenment plan to
i ncrease the learning that’s taking place in
that particular classroom W can feel it. |
don’t want to be able to walk into a classroom
and see a student being treated as a speci al

educati on student and one as a general
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education student. | don’'t want to be able to
tell the difference, and | see that when | walk
into classrooms for the nost part, and then if
| walk into a classroom where | see
di stinctness, there’s something wong in that
particul ar classroom and the principal should
be working on that, and | think part of the
role of both the network and the
superintendents is to provide the support to
the principals to make sure of that vibrancy.
So it’s all part of all the reforms that have
taken place over the years to benefit the
students in the long run, and | see the results
of that. So, | see l|learning taking place when I
wal k in. I went to a school in Brooklyn one
time where | think it was either the sixth or
seventh grade, it was definitely a m ddle
school, and they had to work on a math problem
and the students cane up with the same answer,
but their approach to answering the question
were all different because they were allowed to
think. They weren't robots, and said two plus
two is four. They were able to apply their

t heory and have the evidence to support it.
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When | hear the students tal king about the
reports they read or the books they read and
nore non-fiction books than ever before. It’'s
bei ng able to analyze it, and I think the piece
that wasn’t captured in ny testinmony in that,
you know, the teaching to the test and we're
tal ki ng about bubble test. As we nove forward
in this new system all the tests, nost of the
tests are going to be around essays and not
have to think about it. When | give
presentations by the students it’s about them
t hi nki ng and having the evidence to support
their answers. All that is taking place in the
classroomand | think is night and day from
especially when | was a student.

COUNCI L MEMBER KI NG Okay. |'m just
ask two nore questions, and |’ m-oh, you have
answer, okay.

DENNI' S WALCOTT: Can you--sonmebody
give us a little nore wire space here? Alittle
nmore slack. Thank you, sir. There we go. Never
mnd, | got it.

SI MONE D' SOUZA: Okay, thank you.

woul d just add to Dennis’ point. W have
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started to neasure some of these elements in
the | earning environment survey. So we measure
for students and for teachers academc
expectations, comunications, and engagenent,
and what we’ve seen is both high | evels of
sati sfaction, but also an increase over tine.
So we do see students reporting that they are
nore engaged in their classroom that their
t eachers expectations of themto try harder and
sone of the other, sort of, academ c personal
behavi ors that we know result in high
performance when they |eave is also continuing
to increase. So | think that’s a positive sign
as we continue to--the shift to the Common
Cor e.

DENNI' S WALCOTT: And just to build
on that, | think one of the things that hasn’t
gotten a lot of attention, but if we haven’'t
shared it with you, we should get it to you
are the summary results of the Learning
Envi ronment Survey. Second to the census, this
iIs the largest survey conducted in the Country.
I mean, 985,000 responses is not sonething

that’s small, and a key part of that is what
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Si none tal ked about, is always fine tuning the
survey, but better measuring what you’ ve asked,
Counci| Menmber, and that information is the, |
t hi nk, bread and butter of giving us feedback
as well fromthe teacher, the parents, and the
students as far as what they feel is going on
within their schools.

COUNCI L MEMBER KI NG: Ri ght . el |,
I think, and |I don't dispute the majority of
the things that you’ ve just, both of you just
said. I was just extremely curious because the
coupl e high schools that I work with currently,
some of the teachers are a little annoyed of
how t he systemis set up that they have to
train children to take the test and not
stimulate their creative juices that helps them
| earn nmore, and like | said, there are a nunber
school s that are doing exactly what you're
sayi ng, but there are a nunber of schools that
are falling short of this initiative, and
that’s what 1--1"m addressing those students
and those concerns fromthose principals and
t hose teachers that are having these

conplaints, and that’s why | asked about how do
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we- - notivating students, because in sone school
bui |l di ngs, since you have five schools in a
bui l di ng, you know, the school camaraderie is
not even there. You know, students are
denoral i zed, you know. | know | may be going
off, but from you know, standing--to standing
outside trying to get into a building and now
have to try to figure out what the teacher’s
trying to teach me. There's a whol e host of
t hings that are going on, and then we can cone
up with test scores that show that in
conmparison to the rest of the state that we're
doi ng a whole | ot better, but and in sone
I ndi vi dual spots in the borough, some of our
students are not fitting in those numbers, and
I want to address how they--how do they--don’t
fall through the cracks.

DENNI S WALCOTT: | don’'t necessarily
di sagree with you at all, sir, and that, you
know, in a systemthis |arge, you're going to
have schools that are not nmeeting expectations,
and | think you and I were in a school when
probably you were first el ected.

COUNCI L MEMBER KI NG.  Yeabh.
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DENNI' S WALCOTT: And that was
definitely a school that was neeting
expectations, and the principal of that
particul ar school created a culture that
al l owed his students to thrive, and we' re very
big on school culture as well. Excuse me. And
but there are those schools that don’t have
that culture, per say, and so it’s our
responsibility to work with themand to inprove
the overall culture, and | think the survey
does that, observations do it, the work with
the staff and especially through the principal
hopefully creates that |earning environment
that | tal ked out.

COUNCI L MEMBER KI NG. Ckay, thank
you. | thank you M. Chair.

CHAlI RPERSON JACKSON: Thank you.
Chancellor, as | indicated in nmy opening
statenment and not only are we having an
oversi ght hearing on testing, but there were
two bills, Intro 1091 which is about the
col | ege savings plan that Council Member King
i ntroduced, and also Intro 925, which is a

required reporting on data regarding arts
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educati onal requirenents. | don't believe, and
correct me if I"’mwong, if | heard--did |I hear

anyt hing that you nentioned about these two
I ntroductions, or whether or not you' re going
to comment on those?

DENNI S WALCOTT: You did not hear nme
mention it in nmy testinmny. So that is
correct, sir. And, you know, | never comented
on bills before. This is the first tinme that’s
happened. | knew that you would have these
bills as part of the discussion, so, | mean,
I’ m not into having DOE and especially DOE
under a new chancellor respond to a bill that
woul d basically concretize something. | think a
| ot of the work that we do is done by principal
empower ment and putting suggestions out there.
| "ve asked Paul to join around the art side
because we have done a lot of work in the arts,
and as you know, we have a special arts
commttee as well, and the arts commttee |
think reported to our panel for education
policy around two nont hs ago, give or take.

And so we’'d be glad to comment on that, and I

t hi nk what the Council Menber has proposed is
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| audabl e, and when | was Deputy Mayor, | doing
a lot of work through one of ny former staff
members, Anthony Tassey [phonetic] around
financial literacy, the inmportant financi al
literacy, and we try to incorporate that, but
by mandating it through bills, | would not
al pi ne [ phonetic] on that, but | believe in the
goal s of creating bank accounts and coll ege
incentives through financial planning for our
fam lies, but not necessarily confortable for
saying that it’s something that should be in
| aw t hat schools have to do, because then you
have something else that’s inmposed on the
system by law, and | think our goal has al ways
been through principal enpowernent, providing
the informati on and allowing the principals to
do job, and if you want, Council Menber, |
coul d have Paul respond to the arts piece.

"1l defer to--Paul?

PAUL KING:  Hi, thank you very much.
| apol ogize for my cold. Let me know if you
can't hear me. So, first of all, | just want
to reiterate that as you probably know, the New

York City Departnment of Education has done an
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annual arts survey for the |last seven years,
and this is a conprehensive report of all our
1,700 schools that respond. More inportantly,
however, each school gets an individual arts
report that is posted on that school’s website
that is available to comunity menbers, arts
partners, organizations in the comunity so
they can see the level of arts instruction and
arts program ng at the individual school site,
and those are widely avail able. Schools use
them as a diagnostic tool to think about their
own arts programm ng and how they bring
addi tional resources to bear. Those individua
arts reports ook at the hours of instruction
t hat are provided, how schools allocate space,
who the personnel is that is teaching and who
the arts partners are anong other things. As
you were probably or also aware, we provided
the City Council Members with CD s of all of
the individual arts reports for the schools in
their district. We have done that for the |ast
four years, have burned CDs and delivered them
to the Education Comm ttee for distribution.

At this point in time, in terns of the deeper
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dive that you're looking for in ternms of data
related to ELS [phonetic] and--excuse me--

El Il i son [phonetic] students with disabilities.
We actually believe that we’'re capturing nost

of that data in the individual arts reports.

We | ook forward to working with the Council,
should this resolution nmove forward. There are
some very challenging elements of the current
resolution the way it’s constructed in ternms of
the | evel of data we could get to, how that
woul d be captured and what that means in terns
of additional resources. So we |ook forward to
working with you on that to help refine that
resol uti on.

CHAI RPERSON JACKSON: Yeah, that--
this is not a resolution. It’s a bill that will
be a | aw, but my staff has informed that the
i nformati on being provided is only by
i ndi vi dual schools and is not aggregated by
City Council district, by borough, by school
districts. As far as neeting the requirenments
on the state law with regards to educati on.

Now, if in fact, you have that information by

i ndi vi dual schools, I would think in today’s
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computer age that it’s easy to aggregate that
by City Council district so that | would know,
you know, how things are going as far as
meeting a requirement by community school
districts, since we do have 32 districts, by
borough, by elementary school, intermediate
school, high schools. That should be pretty
easily accessi ble and put together
understanding |’ m not a conmputer programer,
but I would assume that that’'s pretty easy to
do. So ny understanding is that you don’t have
t hat aggregated by those factors, but only by
school s, specifically.

PAUL KI NG So you're correct. It
woul d be easy to aggregate. However, what |
want to point out is there are issues in the
way the bill is crafted that address elenmentary
school where the capturing of data at
el ementary schools is very different. So as
you probably know where el enentary school s
don’t have course codes. It’'s nuch nore--don’t
have course codes.

CHAI RPERSON JACKSON:  Okay.
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PAUL KING It’s much nore
chall enging to capture that data at this school
| evel . El enmentary school data in ternms of the
arts remains mainly self-reported. So we can
certainly report back on that, but | just want
to be clear that is a different kind of data
set. But certainly we could run the data in
terms of Council districts. | think what we
want to ask is, is it necessary to run it both
by Council districts and community school
districts as well as by individual schools, and
that’s something we could certainly discuss.

DENNI' S WALCOTT: As you know, Chair,
we meet on a quarterly basis and we sit down
and have very productive nmeetings with you, me
and our respective teans, and so we’'re al ways
interested in seeing how we can cut data to
meet the requirenment of the Council. And so,
that’s something that we can start to process.
Obvi ously, the next Chancellor will take that
one, | imagine as this moves to fruition, but
you know, as you want sonething, your folks and
my folks talk all the time, and if there are

ways to cut it, whether you're trying to--try
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to find ways to cut it to neet your
requi rement .

CHAI RPERSON JACKSON: Sure. And M.
King, | do understand what you said in response
to the elementary school is mainly self-
reporting. | do believe based on ny historical
aspect and dealing with arts education and the
funding for arts, and |I remenmber art used to--
specifically amunt of nmoney used to be
targeted for arts and then it became nore
general based on the school, and |I renmenber the
representatives fromthe Departnment of
Education giving testinony | believe after
that, that nmore noney was being spent on arts
education than is required by the |aw, and
just think that is inportant that we know
whet her or not all of the requirenment, self-
reporting or not are being nmet with regards to
the m nimum requirenment, that’'s what--that’' s a
mnimm | mean, we'd like to see a |ot nore
than that, but so--and one of the things that |
say as an individual as you know, Dennis,
you're leaving. |1’mleaving too. |’ m out 12-

31. |s setting the paranmeters for the next
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Chancel | or and the next adm nistration. | think
t hat that’s what Mayor Bl oonberg did when he
put forward | ast week. What he said was he’s
| eaving the Adm nistration with a bal anced
budget. So this is the first time he’s come out
with a budget prediction before the end of the
year and obviously from his perspective it’s
because he’s | eaving now, and he wants to
communi cate publicly about the shape that he’s
| eaving the City in. There’s certain things
that we're putting forward as far as
| egi sl ation that we want in place before the
next adm nistration so that they have to deal
with it. And so this is one of the things that
has been out there for a while in which we want
to try to lock in now and not wait until next
year.

DENNI' S WALCOTT: So, as you know,
Chair, that the mayor way of education has put
in an additional two billion dollars to make up
for the short fall fromthe feds in the state
and as you well know that the distribution,
percentage distribution of funding fromthe

state and the city has changed drastically.
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VWhereas the City now through city tax | evy has
pi cked up a way higher percentage than the
state historically had put in before, and as a
result of that, you know, schools have had to
have made difficult choice but what we’'ve tried
to do is not go by the way of other districts
where they have laid off teachers in record
nunbers. Just go a little bit further south and
take a | ook at what they did in Philadel phia.
And as far as the laying off of teachers, and
we’'ve tried to preserve funding. And |’'ve
al ways said this, while over the | ast several
years fundi ng has basically been stable, we
understand the buying power of schools as a
result of step increases on salaries erode sone
of that buying power, but at the same tine
through the arts, we've tried to maintain as
much both of monies going to our schools around
arts, but at the sanme time giving the
flexibility for our principals to decide on how
to use the money and Paul can talk a little
further about that.

PAUL KI NG  So, you' re absolutely

right in 1990’ s--excuse me, in 2007 the project
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arts funds were unrestricted. Those nonies,
however still go to the school budgets. This
year SAM [ phonetic] allocation, the schoo
al l ocati on memorandum for the arts for
suppl enentary arts fundi ng was 63 doll ars per
student that went out to every school in the
system SO those nonies still exist within
school budgets. The other thing that we're
seeing is pretty nmuch a flat trend in ternms of
the school’s spend at the | ocal |evel on the
arts over the last five years, not seeing a
substantial increase or decrease, but nore
i mportantly as a percentage of the school
budgets art spend remains at--has remai ned
consi stent at three percent of school budgets
over the last five years. W are absolutely
aware how challenging is it for school | eaders
to make these decisions in ternms of how to
al l ocate resources. We have seen schools
struggle with buying basic art supplies, but
what is nmore encouraging is that they have not
| aid off teachers in substantial numbers. We' ve
actual ly maintained our numbers of arts

teachers for the nmost part. W' ve seen a small
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decl i ne of about 200 teachers or seven percent
of arts teachers over the last five years,
whi ch is conmparable with other content areas.
So there's certainly work to be done and 1'd
| ove to see sort of fine arts teachers in al
of our 1,700 schools, but we’'re not in a dire
situation. What we’'re seeing is principals
maki ng smart decisions in really difficult
recessi onary budget tines.

CHAlI RPERSON JACKSON: Okay. Let ne
turn to our coll eague, Mark Weprin for sonme
questions and then we’ll move on.

COUNCI L MEMBER VEEPRI N:  Thank you,
M. Chair. | won't be |long. Chancellor, it’s
good to see you as al ways.

DENNI' S WALCOTT: (Good seeing you

agai n. District 26 doing well?

COUNCI L MEMBER VEPRIN: Still doing
wel |, yes.

DENNI' S WALCOTT: Excellent. G ad to
hear that.

COUNCI L MEMBER VEPRIN: As is
district 29. So | just got a--1 was curious

about the Conmmon Core, just as far as the

53
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assessnments go or the test goes, how are they
different? |1 know you referenced nore writing,
but could you describe exactly how they’'re
different than the other standardized tests
they were taking before the Common Core?

DENNI S WALCOTT: Sure, | nean, in a
very sinple way and then we could get into a
nore sophisticated description as well, it’s
not as wi de as before. 1t’s nmore deeper in
depth as far as the type of content know edge
that’s being neasured. | think Common Core al so
deals with more non-fiction texts and making
sure students are able to anal yze and support
t he answer to question. You will see it noving
away and it had been noving away from bubbl e
test type of responses and dealing with nore

essays and critical thinking in their responses

to questions as well, having evidence to cite
it. 1’ve seen it in evidence in other subject
areas as well. Wth math, as | indicated, |

t hink you were here as well, and how one cones

up with an answer and be able to support him
com ng up with the answer and being able to

think critically along that process as well.
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So | think it’s that deep anal ysis of answers
to questions and the research that goes into
preparing for it. | think the overall teaching
you see it differently where you see nore
shared di scussion taking place with our
students as well as far sharing information,
bei ng able to analyze that information, be able
to debate each other around the questions and
t he answers, and teachers facilitating that
process instead of pointing to one student and
then putting that student on the spot.

COUNCI L MEMBER VEEPRI N: The shared
answers part is not part of the exam You're
saying in classroonms, you're talking--

DENNI' S WALCOTT: [interposing] Yeah,

it’s about Common Core in general, not about

the test.
COUNCI L MEMBER VEPRI N: Ri ght .
Ri ght .
DENNI' S WALCOTT: [cross-talk]
COUNCI L MEMBER WVEPRI N:  Now on the
test, though, there s still bubble answers on

the test, sonme?
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DENNI' S WALCOTT: Sinmone can get into
the actual test part of it. Some, but it’s been
nmovi ng away, and the State is gearing up
t hrough a variety of measures in having total
novi ng away from bubbl es, but Sinone?

SI MONE D SOUZA: Sure. Yes, there
still are some nmultiple choice response
questions, but the difference is that they' re
much deeper nulti step questions. So even the
mat h questions that are nmultiple choice ask
students to do sort of nulti-step math probl ens
to get to the answer. So even those nultiple
choi ce questions are richer

COUNCI L MEMBER VEPRIN: Do they still
have Stanl ey Kaplan packets to send home with
the kids for these questions as well, or no?
They used to get packets home from Stanl ey
Kapl an telling them how to get the right
answers on tests, like the little tricks, you
know. |If it says always or never, it’s the
wrong answer, those type of things. Do t hey
still make those for this test as well?

DENNI' S WALCOTT: There will always

be conpani es that have, | think, supports for




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 57
fam |lies and students and famlies and students
seeki ng out conpanies, whether it’s Stanley
Kapl an, or--

COUNCI L MEMBER VEPRI N:
[interposing] No, no. This wasn’'t parents
seeki ng out the conpanies. This was going home
with their regular curriculumin their folders,

St anl ey Kapl an packets. Are you unaware of

t hat ?
SI MONE D' SOUZA: For this test--
COUNCI L MEMBER WVEPRI N: [i nterposing]
No, no. | haven’'t been--

DENNI'S WALCOTT: It sounds |ike
you’' re asking a general question and |I’'m not
sure | want to--

COUNCI L MEMBER VEEPRI N: [i nterposing]
No, no.

DENNI S WALCOTT: So then they--

COUNCI L MEMBER VEEPRI N: [i nterposing]
"Il be more specific.

DENNI S WALCOTT: Yeah, please.

COUNCI L MEMBER VEPRI N: The ol d test,

the kids used to get Stanley Kaplan packets
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home with tricks on getting the right answer on
tests. That was given to them by school s.

DENNI S WALCOTT: Every student woul d
get this?

COUNCI L MEMBER VEPRI N: Well, | don’t
know about every student. | only--

DENNI' S WALCOTT: | know District 26
has been one of the highest performance. Are
you saying there’s something wrong with what
t hey were doi ng?

COUNCI L MEMBER VEPRI N: I n a high
perform ng school district, kids were getting
St anl ey Kapl an packets home, teaching them how
to get the right answer on the old standardi zed
test. | was just curious--

DENNI'S WALCOTT: [interposing]
Teaching them how to take a test? Because |
mean, | wanted your distinction between test
prep and test sophistication.

COUNCI L MEMBER WEPRI N: Okay.

DENNI S WALCOTT: And that, to nme, in
knowi ng how to take tests is an extrenely
i mportant part of life for a student and a

famly as well and | ot of students just don’t
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know how to take tests, and they need to becone
nore sophisticated in taking tests, and that’s
somet hing that | believe in. In test prep, we
shoul d not be teaching to the test. |[|’ve been
very clear about that before, and the way
you’' re asking the question and not famliar and
Simone’s not famliar, it sounds |like there' s a
pejorative attached to Stanl ey Kaplan packets
goi ng honme, and so | just wanted to try to
tease out where it’s going with the question.

COUNCI L MEMBER VEPRIN: | don’t want
to belabor this. | know, | mean, they used to
have packets go home actually witten by
St anl ey Kapl an, that would go home as part of
their curriculum | mean, well probably the
school giving them out and it would give you
tricks. Like, they would say if an answer
choi ce says al ways or never, it's the wrong
answer, or they tell you to read the first line
of every paragraph. | mean, that may be--

DENNI' S WALCOTT: [interposing] It
sounds |like the old things when they used to

t ake the SAT, and then--
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COUNCI L MEMBER VEEPRI N: [i nterposing]
Yeah.

DENNI S WALCOTT: | would go to--

COUNCI L MEMBER WVEPRI N: [i nterposing]
When you went privately--

DENNI' S WALCOTT: [cross-talk]

COUNCI L MEMBER VEEPRI N: when you went
privately to a tutor probably and they taught
you how to trick the test. | wouldn't be a
| awyer today, probably--

DENNI S WALCOTT: No, no, it wasn't--

[ cross-tal k]

DENNI' S WALCOTT: nore sophisticated
in taking and SAT and different steps of things
to do and things not to do in taking the SAT.

COUNCI L MEMBER VEPRI N: Ri ght .

DENNI S WALCOTT: So |I'm not sure if
that’s the distinction--

COUNCI L MEMBER VEEPRI N: [i nterposing]

DENNI'S WALCOTT: [interposing] that
you're--
COUNCI L MEMBER VEEPRI N:  But alright,

alright, so you re saying that--1 was just
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curious whether these new tests still allow for
that. 1t does, obviously. It seemlike,
right? | mean you could still send what you say

Is ways to take the test to make it easier to
get the right answer.

DENNI' S WALCOTT: | think you m ssed
t he overall point around Common Core. It’'s
allowing a student to think critically,
allowing a student to think critically to come
up with the answers on their own, and the

teacher’ s preparing that student with evidence

based- -

COUNCI L MEMBER VEEPRI N: [i nterposing]
| didn't nean to--1 really didn't mean to
bel abor this point. Could I ask this question,

on the test as far as the Common Core, how are
t hey graded conpared to the other tests? What-
-the grading systemthe same as far as, you
know, how they come back with threes and fours
and do you come back with a nunber?

SI MONE D SOUZA: There is a four-
poi nt scale. So students are given a
proficiency score and a proficiency rating that

ranges from 1.0 to 4.5.
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COUNCI L MEMBER VEPRI N: Ri ght .

SI MONE D SOUZA: Each score means
sonething slightly difference because the
standard has been raised. So proficiency on the
new test nmeans that students are coll ege-ready.

COUNCI L MEMBER WVEPRI N: Ri ght .

SI MONE D' SOUZA: And on the old test,
proficiency nmeant a different standard. It was

nore simlar to sort of the graduation

st andard.
COUNCI L MEMBER WVEPRI N: [cross-tal k]
DENNI' S WALCOTT: Just if | may for
one second. | really want to highlight that

because | think that’s not really been part of
the public debate as far as how one views
proficiency now and what a three actually
represents, because that’'s a key marker now as
far as the college readiness itself, and then
to me what we’ve been able to do if you do a
two, while two is bel ow where we want t hat
student to be, the two does nean that that
student is ready potentially to graduate from

hi gh school and it’s been part of that change
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that | think is an inmportant part of the
di scussi on as wel |.

COUNCI L MEMBER VEEPRI N: Now, are the
grades normreferenced or with a bell curve or
are they criteria referenced with just |like a
passi ng grade? Because | was even curious
about that | ast year when every body said the
grades are so bad, but why were--were they
curve or they just were--they were just bad and
they just--they didn't make the |evel?

SI MONE D' SOUZA: They are largely
criterian [phonetic] reference. There was a
standard setting process at the state where
educators cane together to | ook at what each
| evel meant and what a student’s understanding
was at every |evel, and they established the
sort of cut off for each grade and | evel at
that nmeeting. So they are largely criterion
referenced benchmarks.

DENNI' S WALCOTT: Right, and so the
state had a very, very conprehensive process
that they put in place to establish that
benchmark, that line, and the criterion

reference that Sinmne tal ked about.
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COUNCI L MEMBER VEEPRI N: And that’ ||
probably happen again this year. That’'s the
way we do this. We have the state set a number
of what you're trying to reach, and then you
figure out--

SI MONE D' SOUZA: [interposing] It
was just especially important in the first year
as we for the first time established what those
benchmar ks wer e- -

COUNCI L MEMBER VEPRI N:

[interposing] Right.

SI MONE D' SOUZA: for the Common Cor e,
and they’'re probably will be sone revi ew of
that, but | think now, the benchmarks have been
establ i shed of what each |evel cut off is.

DENNI'S WALCOTT: So for the next
round of tests, hopefully there’s a comonality
around that benchmark referencing that wl
take place. So again, as we always tried to
say in the beginning in the inplementation of
the new Common Core tests, it is not fair to
conmpare one versus another because a whol e set

of criterion were established and benchnmar ks
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were established that were totally different
than the prior test. That woul d have been--

COUNCI L MEMBER VEEPRI N: [i nterposing]
So that’s what we expect to happen this year,
too. Again, like sort of having the state wll
set the number or city will set--

DENNI' S WALCOTT: [interposing] State
every--go ahead Sinone.

SI MONE D SOUZA: Alright. I think we
expect the standards to be the same, and then
student’s performance agai nst that standard
could and hopefully will imrove, but this
standard should remain the sane as they were
this past year.

DENNI S WALCOTT: But that is
somet hing that he state will let folks know
about, but again, we expect and the State, when
we’ ve been aware the state has basically said
t hat what Sinmone said, that it will be
basically the same, and that way we will have
an apple to apple conparison or a better
conmpari son versus--really there is not a
comparison fromthis year’s results to | ast

year’s results.
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COUNCI L MEMBER VEPRI N: Ri ght . Look,
I don’t have a problemwith the Conmmon Core. |
think it, you know, |I think it is good to raise
t he standards for students. |, you know -you
know |’ ve al ways had a beef with the way we
assess students and | think it’s unfair of you
to say that you know, the tests are simlar to
when we were younger. Because when | was
younger | took those standardi zed tests that
you referenced, and | don’t ever remenber
feeling the pressure that the kids today feel
because nostly because they weren’'t really
assessing the teachers back then with my grade.
They were assessing ne. Now we’'re assessing
the teachers, principals, chancellors and
mayors with the tests and the kids feel it. |
mean, | didn’t have subway ads when | was a kid
telling me standardi zed tests are com ng. All
| did was literally the day before the test,
t he teacher would say, “Tonobrrow, bring two
nunmber two pencils.” That was the build up.
There’s a lot of build up now, Chancellor that
wasn’t there when you were younger and | was

younger.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 67

DENNI S WALCOTT: Well, first | want
to thank you for including me in your
gener ati on. My generation was totally
di fferent than your generation, so | want to
t hank you for that, but two, quite frankly and
| m not joking, | do renmenber when | was third
and fourth grade feeling the sanme pressure, and
it wasn’t about just a regular test. It was
about that reading test and whether | would be
pronoted to the next grade. And so there was
pressure when | was taking the tests, and |
al ways dedicate nmy life to my third grade
readi ng teacher who took extra tinme to make
sure that | was prepared for that, and so yes--

[ cross-tal k]

COUNCI L MEMBER VEPRIN: WAs it Ms.
Brown was it? What was her name?

DENNI S WALCOTT: M's. Long.

COUNCI L MEMBER VEPRI N: Long, okay.

[ cross-tal k]

DENNI'S WALCOTT: | can tell you all
every elementary teacher that | had because
they had a significant part of nmy life, and

t hen hopefully, and I can’'t talk to this for a




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 68

fact, but there was some form of evaluation,
but that form of evaluation that | can say from
fact was an SMU system So the systemthat’'s in
pl ace now is even fairer for our teachers to
give them a better neasure of their performance
and then the feedback, as far as making sure
they’'re doing the job because we want great
teachers in front of the classroomto succeed
for our students to benefit in the--

COUNCI L MEMBER VEPRI N: [interposing]
And 1’11 agree with you on that, that the nore
broad base the evaluation | think the better it
i's, because then the teachers don’t feel as
much pressure about this one test and making
sure these kids are doing well on this one
test, because that’s how |I’m going to be
eval uated. You know, that’s al ways been ny
beef all al ong, honestly. You know, | have, as
you know, three kids in New York City public
schools, so | do see it nyself not only ny kids
school s, but | visit schools as an el ected
official. Wen | visit as an elected official
and | go into a classroom they know |’ mthere,

and you know, and you feel that vibrancy, but
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I"mtelling you that a | ot of these
st andardi zed test succession has deadened a | ot
of the education in other classroom and | have
a feeling it’s different when I walk in a room
as an elected official and when I’ m wat chi ng
what happens as a parent.

DENNI' S WALCOTT: There’s a school in
your district that we both been to, maybe not
t oget her, but that that vibrancy exists and--

COUNCI L MEMBER VEPRI N: [interposing]
That’ s true.

DENNI' S WALCOTT: the schools
t hroughout your district and other districts
t hroughout all of the--

COUNCI L MEMBER VEEPRI N: [i nterposing]
No, it does.

DENNI S WALCOTT: Because where the
vi brancy exists, you see the |earning taking
pl ace. You see the teacher energized, but we
do understand, a | ot of new has taking place
this year, and we respect what people are
saying, but the same time it is our
responsibility to put this in place to benefit

our students in the long run. Life would have
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been easy not to do anything that’s new, but
t hen that woul d have been totally unfair to our
students. We have to tackle these difficult
topics and make sure that we put the systens in
pl ace to make sure our students are able to
conmpete, and that’s the chall enge that we too
on and | am not shying away fromt hat
chall enge, and | think in the long run it wll
benefit our students and we' re laying a solid
foundation for the next mayor and the next
Chancellor to build on and that’'s sonething
that this debate will allow us to build on that
as wel .

COUNCI L MEMBER VEPRI N: Wel |, good.
| don’t disagree with that. [It’'s a good
chal l enge, and | want to see the kids
chal  enged. There's just a question of how we
assess it. | apologize, M. Chairman, | have
to run across the street to another commttee
meeti ng and apol ogi ze- -

CHAI RPERSON JACKSON: [i nterposing]
Can | say that as well?

COUNCI L MEMBER WVEPRI N:  No.
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CHAI RPERSON JACKSON: So before we
turn to my col |l eague Danny Dromm since we're
tal ki ng about tests, | have one question maybe
you or staff can answer it, then Il nove to
Danny Dromm  How many tests to New York City
students take on average over the course of a
school year and over the school career?

SI MONE D' SOUZA: Sure. So the only
state mandated test for the sort of our general
educati on population is the three through eight
state test that students take, so a math and
the ELA test every takes in third through
ei ghth grade. |In high school students are
required to pass five Regents to graduate. So
over the course of their four years in high
school, students nust take and pass five
Regents in order to earn a diploma. There are
some ot her alternative assessnments that are
Engli sh | anguage | earners take that our
students that don’t take the standardized tests
take. So our alternative assessnent students
t ake anot her set of tests, but in general there

is one set of state tests that our students
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take and that adds up to sort of day or so of
i nstructional time.

CHAI RPERSON JACKSON: So, let ne--
|”ve heard your response. So is it 10, 15, 20,
30 tests over the course of a school year? |
know you broke it down specifically three to
eight, they take the math. They take the
English, the ELA, and then a certain grades
take others. So on an average, so based on al
of this stuff that | mentioned--not stuff, but
all of the exanms that | mentioned in nmy opening
statenent, what would you say if you know, an
average nunber of tests that a student takes
over the course of a year, 15, 20 or what?

SI MONE D SOUZA: So there’'s
actually--it’s just one ELA state test and one
mat h state test, and then for the measures of
student | earning as part of the teacher
eval uation, there are performance based
assessnents that students m ght al so take.
Those are much nore rigorous sort of essay-
based assessnents that really feed into the
instruction that’s happening in the classroom

So there really are sort of in terns of nore
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standardi zed tests, there's just the state ELA
and math test and then for sone students they
take some form of the performance based
assessnments for measures of student | earning.

DENNI' S WALCOTT: Because | was going
to ask you, Chair, it depends on how you're
defining tests as well. So as Sinone indicated
there are those, and then as you know, with the
Regents, over the | ast nunber of years the
requi rements have increased to the five now.

It was at four once before, then the grading of
t hose changed from 55 to 65 and that’'s changed
as well. And then the--

CHAI RPERSON JACKSON: [i nterposing]
Appropriately so, too. Appropriately so.

DENNI' S WALCOTT: Agreed. And so
again, it depends, and then sone schools have
flexibility as well. So |I think that’s what
you hear Sinmone tal king about.

CHAI RPERSON JACKSON: Okay. But well
what about now with the evaluations in place
and, you know, people being eval uated based on
student’s progress. | believe there’ s in

pl ace, and correct me if I’m wong, a sort of
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li ke a test at the beginning of the year to

determ ne where they are and then a test at

74

t he

end to determ ne what they ve | earned so that

that can be part of the evaluation. And |I'm

just trying to get an assessment based on al

t hi ngs considered. Not only the mandat ed

exams, but exams if | had to take one for ELL

or if I had to take one for my conpetency in

Chi nese or French, on the average 10 exans a

year, 15, 20, on the average? |’ m not talKking

about a little test as a teacher. | may say,

“Okay, you' re going to do a teacher assessnent

of how you’'re doing in this subject area on

this chapter.” 1’mjust tal king about on an

average, 15, 10, 207

SI MONE D SOUZA: Sorry, to not

answer the question. | think it’s really hard

to give an average. So for some students, for

many of our students it’'s just two. [It’s just

the state math and the ELA exam if they use

t hose exams for teacher evaluation. | think

for

others, it could be five or six. | don’t think

it’s going into the range of 10 or 15, but
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think that it could range fromjust the two
state exanms to sort of up to five or six.

CHAI RPERSON JACKSON: Okay. Let nme
turn to our coll eagues, Danny Dromm We’ ve bee
joined by Eric Urich from Queens. Earlier, we
were joined by coll eagues Charl es Barron of
Br ookl yn--and who el se? And he said he’'d be
back. Okay, Danny Dronm of Queens?

COUNCI L MEMBER DROMM  Thank you.
Thank you, M. Chair. A lot of what | wanted to
ask about has been questioned already. | would
like to say that it’s ny belief as well as |
think a number of people on this commttee that
the problemisn’'t so much the test but how
they' re used, and since tests are now being
used to eval uate teachers, evaluate principals
to determne the report card for the school
determ ne raises for people in the school
etcetera, and there's even talk in political
circles of even furthering that. For me, it’s
this over enphasis on testing that determ nes
so much of how we eval uate schools that is the
problem and | think we need to nove away from

that and the resolution that we' re talking
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about today actually addresses that, and that
is to have alternative types of evaluation
going on in the classroom and |I’m sorry |
forgot your nane?

DENNI S WALCOTT: Si none.

COUNCI L MEMBER DROMM Si nrone, when
you were tal king you had nentioned the
cl assroom assessnment, | guess, but you know as
a teacher for 25 years before | got elected to
the Council, and when I left in 2009, we were
required to give a pre-test and a post-test
al nost for every chapter in every subject in
the school, and then to record that as well
because of this over enphasis, what | believe
to be an over enphasis on testing. That still
occurs in the schools, am |l right?

SIMONE D SOUZA: I n some cases, Yyes.

COUNCI L MEMBER DROVM So when you
add the fact that kids are taking a test, pre-
test and post-test once a nonth at | east
probably in all of those subjects and then you
have the standardi zed test on top of that,
that’s the type of pressure that we’'re talking

about, and when the Chancell or menti oned that
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we all took tests when we were younger, yes,
but the difference was that the tests weren’t
used in the same way. And | think that’s part
of what the problemis that’'s going on here. So
I don’t recall when | was younger, when | was
in school having the test used to eval uate
teachers or schools per say in such a way that
they’'re being used today. | also don't recal
when | was teaching, for the nmost part. |
mean, the principal would bring you down in the
begi nning of the year and he would say to you--
in those days would raise them by year, 2.1 or
3.4, wherever they fell on the spectrum and
he’'s ask you to go through it. Then at the
year he’d bring you down again and say to you,
“Well this is how far your Kkids have cone.”

Part of the problem today al so, and maybe it’s

changed a little bit since | left, is the fact
when the tests are given. So when | left they
were being given in January. | think maybe

there in March or April--
DENNI S WALCOTT: [interposing] March,

April .
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COUNCI L MEMBER DROMM Ri ght . So
that it doesn’t fully reflect the full year of
teaching of the person who's actually giving
the test. So I don’'t know if you can respond to
that as well.

DENNI'S WALCOTT: So let ne take the
general and then we can get into the specifics.
And that | think we ve tal ked about this in
vari ous appearances before you, the body
itself, and that | think we may just have a
phi | osophi cal di sagreement around the val ue of
testing and what tests are used for, and |
think tests are extremely inportant tool for
accountability and nmeasure not just student
performance but how well a teacher is doing and
al so the principal and the school, and it al
goes back to students perform ng at a high
| evel to conpete in today's society. And |
believe in that. W have tal ked about and |
tal ked about it a little bit in my testinmony
and we’ ve tal ked about it before, also that not
havi ng tests be the sole criteria, and | do
understand that, and there should be a variety

of mechani sns. And | think the difference from
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when you were a teacher now as far as
eval uation, nmore informal observations, and
then in New York we are one of the few
districts that will have students as a part of
t hat process as well, because students know
what’s going on in their respective classroom
That builds a robust system of benefitting our
students in the long run, and | think testing
is a key conponent of that. And so, yes,
students do the pre and the post and that’s
part of something that’'s used for devel oping
teachers, but | guess there’'s nothing wong
with that. | mean, it’s all about connecti ng
the dots, and the connecting of the dots is,
school are you doing well? Teachers are you
doi ng well in teaching our students? Students,
are they performng at a |level that we expect
them and will they be able to nove on to that
next grade at a higher level, and all of that
is a direct line connection of accountability
of the performance and assessing how well a
school, a teacher, but nost inportantly how
wel | our students are doing. So | think that is

just how you view it sometimes and how maybe
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view it are different. And with specific
answers, Sinmone can give you those.

SI MONE D SOUZA: Sure. It m ght be
worth just tal king through how the tests are
used for the various stakehol ders and the other
information that's really valuable to our
deci si on making as well. So when we think about
students, certainly the tests are part of the
data that we use in ternms of understanding
whet her students are ready to nove to the next
grade | evel, but we also | ook at other
performance assessments. Principals have a | ot
of discretion in determ ning whether or not
students are in fact ready to be pronmoted and
can pronote students outside of their test
performance. From a teacher perspective, as
Denni s nmentioned, the teacher evaluation system
does incorporate test performance, but it is
the mnority of what is used in eval uating
teachers. So the actual neasures of practice
of teachers and those observations matter a | ot
nore to the overall teacher eval uation, and
then finally for school accountability, there’s

vari ous conponents and the progress report is
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the one that is nost focused on test
performance, but even the progress report | ooks
at much nore than just tests. It | ooks at
course grades for students. It |ooks at how
students perform when they nove onto their next
institution. It |ooks at the school survey
results that we just nentioned, attendance, and
a variety of other factors, and then beyond the
progress report, the quality reviewis really
deep and rigorous assessnent of a school from
the inside. So educators spend two days in the
bui l di ng and really understand the
instructional work happening in the school.

COUNCI L MEMBER DROVM But those
quality reviews today are done internally or
they’re done externally? Does somebody come in
fromthe outside? Because when | was teaching
al so, we used to have the Australians cone in,
and they’'d be--

DENNI' S WALCOTT: [interposing] Is
t hat your definition? No, it’'s our team of
I ndi viduals fromdifferent schools and networks
and ot hers and superintendents as well that go

in and do the quality review and | think it was




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 82
a good throw away |ine, but the reality was
that, you know, we listened to a variety of
di fferent stakeholders and building in the
process for the QR, the quality review, but
it’s teams of individuals and our staff prepare
for the quality reviews including teachers and
all, and that’s what the process is, and |
t hi nk what Sinone indicated, that is a very
ri gorous intensive process on tal king about the
overal |l performance of a school and the deep
under st andi ng of what’'s going on both the good
and the bad.

COUNCI L MEMBER DROMM What about
portfolio of planning and portfolio--and the
portfolio planning, but portfolios using as--to
be used as systens of evaluation? Why has that
been elim nated?

SI MONE D SOUZA: So there are in
certain cases portfolios that are used to
eval uate students, particularly some of our
hi gher needs students that we think the test
doesn’t fully evaluate that student’s

performance, and so portfolios are used in many
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cases across schools. They’'re not use system
wi de in part because of scope, but the--

COUNCI L MEMBER DROMM [i nterposing]
And by scope you nmean?

SI MONE D SOUZA: Just the reality of
the work involved in assessing portfolio for
every single student in our system So we use
portfolios where we think they re nost needed
in terms of evaluating student performance.

COUNCI L MEMBER DROMM To be honest
with you, in some ways he’'s a teacher and the
information that |’ ve received fromthe prior
t eacher that contained a witing sanple and an
art sanple, a math sanple, a problem sol ving
pi ece gave me nore information about where that
student was at than a standardi zed test score.
So do you have any plans to go back or to
system zing that or, you know, making it across
t he whol e system because that’s really the type
of information that | think teachers want about
students rather than just a standardi zed test
score.

SI MONE D SOUZA: | nean, teachers

al so have student grades and information from
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prior teachers. So that’s a sort of proxy, |
t hink, for some of what you're talking about,
under st andi ng how students did in the course at
| arge, not just on the test, but certainly,
there’s other pieces of information that
teachers have about their former students when
they- -

COUNCI L MEMBER DROMM So | hate to
keep harping back to ny old days as a teacher
but from nmy experience in the classrooml
remember when the principal would come to ne in
t he beginning of the year actually and tell me
not to |l ook at the record cards because it
woul d pre-judge. Sonetines teachers would pre-
judge their students by how they performed on a
st andardi zed test, and he said, “Put those
record cards away and get to know your Kids
first.” We’ve cone so far fromthose days. Do
you feel that these scores prejudge, because
basically you're testing a student on how t hey
perform on one day. Maybe that student canme to
school when they were sick. Maybe they were
t hrowi ng up because of nervousness fromthe

exam And | taught elementary school, so the
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experience in high school is probably somewhat
different. And maybe that child can actually
perform better as they go through. So, | think
that this reliance on jus that one test or
those two tests, the math and the reading, is
an enmphasis on those tests.

SI MONE D' SOUZA: Yeah, | nean, |
think that there is certainly other information
that is used besides just the over--I think
you' re speaking to sort of the overall result.
One thing that teachers do find very val uable
i's understanding sort of how that test breaks
down. So what we provide to schools is how
students performed on various elenents of the
assessnent. So figuring out what their
strengt hs and weaknesses are, and | certainly
agree that actually spending time with the
student is another very good way to get at this
information. The test performance is just one
ot her piece of data--

COUNCI L MEMBER DROVMM  [i nterposing]
One, yeah.

SI MONE D' SOUZA: that 1 think hel ps

understand the strengths and weaknesses of a--
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DENNI S WALCOTT: [interposing] Yeah,

| don’t think we’'re that far apart. | mean,
it’s one part of understandi ng where a student
is and maki ng sure. And | think Sinone

i ndicated as well that it just doesn’t | ook at
the raw score, but it really goes deeper into
that in understandi ng what’ s going on and then

al so sharing that information with famlies as

well. | mean, one of the things we ve tried to
do really well, we’ve done very well, is
getting information out. | think we got nore

information out to famlies in a variety of
di fferent ways about the performance of their
child and how well their child is doing, sone
areas of strengths, weaknesses, and what it
actually nmeans, and we will continue to work in
i mproving on that and making sure that | anguage
I's very clear and understandable for famlies
to understand as well as for staff to
under st and, and we continue to work on that.
COUNCI L MEMBER DROMM  So on those
extended time sessions that you had pronoted
with the UFT and the other unions, what

parents- -
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DENNI S WALCOTT: [interposing] And an
advocacy organi zati on.

COUNCI L MEMBER DROMM  Yep, advocacy
groups as wel |.

DENNI'S WALCOTT: | mean, that’s
rare. So let’s--1 mean, you guys beat us up on
that one. Let’s give us some credit on that
one.

COUNCI L MEMBER DROMM  We’re not
going to beat you up on that. | m going to--

I’ m going to ask you though, were writing
sampl es included in those discussions? Wre
parents shown sanples of the children’ s work?
Was there an opportunity--

DENNI'S WALCOTT: [interposing] That
just start. So we just allocated the five
mllion. It started earlier this nmonth. So |
mean, schools will be doing it differently, but
princi pals were providing the information
including witing sanples and other types of
informati on that they feel necessary to get the
fam lies a better understanding of what’'s going
on. And specific to the, you know, the test

itself. So it’s not just parent/teacher
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conference, but it is a deeper nmeaning, ful
under st andi ng of what’s happening with that
particul ar- -

CHAI RPERSON JACKSON: [i nterposing]
Thank you. Thank you Council Menber Dronm
We’'re going to nove on. You can cone back for
a second round.

COUNCI L MEMBER DROMM  Just one
qui ck- -

CHAI RPERSON JACKSON: [i nterposi ng]
You’ ve had about eight m nutes already, and
ot her coll eagues want to try to get in. you
can come back second round.

COUNCI L MEMBER DROMM Al ri ght.

CHAI RPERSON JACKSON: Mar garet Chin
foll owed by Debbi e Rose.

COUNCI L MEMBER CHI N: Good nor ni ng,
Chancellor. So in your testinony on page two
you tal k about assessment provides feedback,
which in turn |leads to nore effective
instructions. So what are the subject test that
student takes in each class? | mean, every
cl ass, what are the subject they are taking?

They al so have tests as a routine. So why
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aren’t those tests in ternms of good enough as
assessnents, but you just rely on the
st andardi zed tests?

SI MONE D' SOUZA: You're talking
about sort of social studies, science, other
subject tests in the class?

COUNCI L MEMBER CHI N: Yeah

DENNI S WALCOTT: |'m not sure--

COUNCI L MEMBER CHI N: [interposing]
Even math and English. | mean, the kids gets
regul ar testings fromtheir teachers?

SI MONE D SOUZA: Yeah, | think that
all goes into the overall grade of a student,
the value of the standardized test is that it’s
st andar di zed across all students in New York
City and across the State, so you get a
conpar abl e picture of student performance on a
relative basis, but certainly course grades and
how students are performng in their classroons
is incorporated into school accountability.
It’s a component of how teachers think about
whet her or not students should be pronpted to
the next grade as well. So | think both of

t hose pieces of information are useful.
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St andardi zed tests are just a sort of
st andardi zed way to | ook at performance across
the City.

COUNCI L MEMBER CHIN: So if it--1I
mean, now we're talking about the Common Core,
so the classwork are nmore aligned with the
State standards. Then some of these extra
assessnments would still be necessary? To sort
of like reflect nmore of a standard.

DENNI' S WALCOTT: So, if | wunderstand
t he question correctly, | nmean part of the
assessnent is as a result of law, and so it’s
form ng the basis for evaluation, which I think
several of the Council Menmbers have tal ked
about and whether they are for it or against
it, I mean, that’'s part of the |inkage of if |
heard you correctly, the pre and post
assessnents that are given as well. And then
as Sinmone indicated, then you have the ELA and
mat h standardi zed tests. So | nean, all of
these are necessary, but it gives a picture of
how well a student is doing and how well the
teaching is taking place in hel ping that

student reach that particul ar goal.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 91

COUNCI L MEMBER CHI N: But because- -

DENNI' S WALCOTT: [interposing] If |
under st ood you correctly.

COUNCI L MEMBER CHI N:  Yeah, but
because the students are taking regular tests,
whi ch their teacher will have nmore information
in terms of assessing what the students knows.
So | think the point is that standardized tests
shoul d not be, you know, the nmain enmphasis.

DENNI S WALCOTT: But | think Sinmne-

COUNCI L MEMBER CHI N: [interposing]
Because we used to conmpare, you know, student--

DENNI S WALCOTT: [interposing] Sinone
has commented standardi zed test is not solely
the main enmphasis, but standardi zed tests are
those tests that are system wi de and that gives
you the baseline conparison to how the peers
are doing as well as state-wi de how they're
doing as well. The whole thing that this--we
have to very clear that we believe in tests.
We believe in having rigorous tests. W
believe in having tests that measures a

student’s performance and where that student is
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at at any given point in time, and then having
the ability to conpare that student to their
peers and that’'s how grades are fornmed and
everything else is formed as far as
accountability, and that’s sonething we believe
in that will benefit our students in the |ong
run, and so it’s not how many, it’'s the quality
of the tests that is extrenmely inportant and |
think the quality has inproved significantly,
and we want to make sure that we have those
ri gorous tests that measure performance to
al l ow our students to conpete for today’ s jobs.

COUNCI L MEMBER CHI N: | guess ny
follow ng question with that is that is really
how t he teacher gets the information, how the
parents get the information and how the student
get the information in how ternms of how well
they did on those tests, because |I think I'm
glad to hear there’s some changes when you are
spending nmore tinme to explain to parents,
because in the past, the test conmes down to
student just hearing the nunber, “Oh, | got a
four. | got a three. Oh, | got a one.” So it

already sets a stigma that if you get a two or
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a one you're really bad. |If you get a four
you're terrific. So | think it’s really the
component of explaining where this strength and
weakness are how a student or parent could help
t he student inprove. Sane thing with the
t eacher.

DENNI' S WALCOTT: Sure.

COUNCI L MEMBER CHIN: 1 think that’s
the piece that needs to really be expanded on
and getting support to teachers so that they
have the time to really do that with the
students, so they don't feel bad that they got
a one, and to be able to explain, you know,
what they did well on the test, what they need
to i nprove on.

DENNI S WALCOTT: Right. | nean, |
totally agree. So for exanple, this represents
informati on that we’ ve sent out to parents
al one, and it goes into chapter and verse about
Common Core, what it nmeans, giving information,
and it lays out very detailed way Common Core
standard shift, was is taught in literacy and
mat h across subject areas, for exanple, | just

happened to open it up to this. And it talks
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about instructional shifts in math, focus,
| earn more about less, build skills across
grades, devel op speed and accuracy, really know
it really good. | mean, all of these are
t hi ngs that have been sent out to famli es.
t hink we’ve done a very conprehensive job in
getting informati on out and also trying to de-
stigmatize what it means in the schools. As |
indicated in my testinony as far as even the
public service canpaign with the ads that we
have in the subway cars, information, the
webi nars we’ ve done. | mean, we’ ve done a
comprehensive job in getting informati on out,
and we’ ||l always do nore. As you know,
penetrating the media market in New York is
al ways a very difficult market, just because
we're so big and large. | mean, we’'re talKking
about 1.1 mllion students, and with this
particular case with three through eight, you
know, |less than a mllion students. But we have
sent out a tremendous anmount of information and
we will continue to make sure we do that, and
that’s part of the allocation also of the five

mllion dollars around extending the
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i nformation out to our famlies so children
have a | evel one and | evel two.

COUNCI L MEMBER CHIN: | think that’s-
-1 mean, | think it’s as inmportant. | don’t
want to focus so nmuch on the mass media, really
wi t hin each specific school in getting to
parents. | nmean, even if that information, |
assume is translated into the major | anguages- -

DENNI' S WALCOTT: [i nterposing]
Transl ated into the mandatory | anguages.

COUNCI L MEMBER CHIN: | mean, any
parent, if you just give them a stack of paper
l'i ke that, they’ re not going to understand,
because | have constituents that couldn’t
under st and why, you know, her second grade kid
was put into with first grade kids and the kids
start like, “Am | a second grader or am | first
grader?” and they didn’'t understand the concept
of which class and how teaching is going to be
taught. So | think there’'s still a lot of tinme
t hat needs to be spent, you know, by the
teacher to really talk to the parents and
explain the concept, and also to the student in

t he cl ass.
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DENNI S WALCOTT: Well | don’t

di sagree with you, and I think one of the
things we try to do, | nmean this is just one
exanmpl e, the public service canpaign is just
anot her exanpl e, and you know we’ve devoted 75
to 80 mllion dollars for parent coordinators
and parent coordinators have been working in
our schools, providing that informati on and we
will continue to do this. | think the flame of
this discussion is that this is something brand
new, and it’'s something that people correctly
so have a |l ot of questions about, and we
understand the anxiety, but it was part of our
responsibility to make sure that we put this in
pl ace and not delay it, delay it, delay it,
because then we delay |earning for our children
to be prepared for today’'s society, and we
cannot do that. And part of our goal as a
systemis to make sure we find various vehicles
for getting the information out to our famlies
so our fam lies understand exactly what’'s going
on and addressing the questions. So again,
we’'re always interested in other ways to do it,

but we have done, | think, a very conprehensive
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job at getting information out and we wl
continue to do that, and | never sell our
fam lies short in what they can understand, and
our goal is to make sure we continue to provide
that information so they're able to absorb
something that is so brand new, that people
rightfully so will have questions and sayi ng,
“What is going on? What does it mean for ny
chil d?” because |like us, their best interest is

in what’s in the best interest for their

chil dren.

CHAI RPERSON JACKSON: Wel |l we’ ve been
j oi ned- -

COUNCI L MEMBER CHI N: [interposing]
Thank you.

CHAI RPERSON JACKSON:  Thank you
Counci | Member Chin. W' ve been joined by
fourth grade students from the Brooklyn Charter
School. Welcone children. And their teachers
is must G na [phonetic] and Ms. Laura
Wel come. You're at--

[ appl ause]

CHAI RPERSON JACKSON: You are hearing

a di scussion. Chancell or Dennis Walcott is here
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along with other representatives fromthe
Depart ment of Education at a hearing
concer ni ng- -

DENNI S WALCOTT: [interposing] |I'm
nore scared of their questions.

CHAlI RPERSON JACKSON: the issue of
standardi zed testing, and so the commttee
report is--what’'s the subject of it again?

DENNI' S WALCOTT:  Your subject?

CHAI RPERSON JACKSON: | npact on
standardi zed testing on New York City’s
students. That’s the oversight hearing that
were hearing the discussion about in the |ast
five to seven mnutes while you were here. So
t hank you for com ng and enjoy your tour of
City Hall. Okay? Thank you boys and girls.
Now, we’'re going to turn to our coll eague,
Debbi e Rose, and then we’'re going to follow up
wi th our coll eague Vincent Ignizio is here, |
mean, if you were here, but Eric Urich has a
guestion after Debbie Rose. Council Menber
Rose of Staten |sland.

COUNCI L MEMBER ROSE: Good nor ni ng,

Chancel | or.

98
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CHAlI RPERSON JACKSON: Council Menber.

COUNCI L MEMBER ROSE: It is--it’s not
cl ose enough? Good norning, Chancell or.

DENNI S WALCOTT: Mor ni ng.

COUNCI L MEMBER ROSE: And staff. In
recent discussions with teachers in ny
district, 1’ve been told that they do not have
the teacher’s guides to the Common Core
curriculum Do you know when they will
actually receive thent

DENNI' S WALCOTT: So, let nme deal wth
that, in that if their specific case, then you
should | et us know because both with guides and
i nformati on, we put material out to the field,
and so if there' s a specific school that’'s
m ssi ng sonet hing, please get to our staff and
we'll respond accordingly.

COUNCI L MEMBER ROSE: WAs there a
delay in schools getting the materials and
t hi ngs or guides that they needed for Conmmon
Core- -

DENNI' S WALCOTT: [interposing] Yes.

COUNCI L MEMBER ROSE: before in fact

it was inplenmented?
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DENNI' S WALCOTT: 1’ ve been public
about that. \When we delivered roughly 1.6
mllion new books. | think the |argest delivery
in the history of the Departnment and then there
have been cases where sonme didn't get materi al
or some got the wwong material, and some
deliveries were |late, some went to other
schools. So, you know, there are a variety of
cases, and |’ve said that super mpjority have
been delivered out there, and any type of
questions or concerns that are raised, we have
a teamin place to respond to that and we’ ve
been doing that. So, again, that’s why if you
hear something that’s current now, then |et us
know. You know, we can respond that.

COUNCI L MEMBER ROSE: Do you think
that the delay in the materials or anything
wi |l have any particular effect on the testing?

DENNI S WALCOTT: No, | do not.
mean, because materials have al so been
avail able online as well, and so online
mat eri al has been there and our teachers have
been extrenely resourceful as well as our

principals. So, again, | have not know the
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specific case that you' re tal king about or
cases, so let us know and we’ll get back.

COUNCI L MEMBER ROSE: | will.

DENNI' S WALCOTT: OCkay.

COUNCI L MEMBER ROSE: Do you know how
| ong that delay was?

DENNI'S WALCOTT: It varies. Some was
very short and some--it depends on what it may
be. Maybe mani pul ative at a school. It may
not be a book itself. So it varies. There's no
one answer to that question.

COUNCI L MEMBER ROSE: Okay. But you
feel that it won't inmpact the outcone of the
examns?

DENNI S WALCOTT: Not at all.

COUNCI L MEMBER ROSE: Thank you.

CHAlI RPERSON JACKSON: Council Menber
Eric Urich of Queens?

COUNCI L MEMBER ULRI CH: Thank you,
M. Chai rman and Chancell or. Good norning.

DENNI S WALCOTT: Sir.

COUNCI L MEMBER ULRI CH: | am not
sure if this will be your |ast appearance

before the commttee.
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DENNI S WALCOTT: Before you cane in
we tal ked about doing sonmething jointly on the
31%' of Decenber.

COUNCI L MEMBER ULRI CH: Okay,
alright. Well then--well that was my question.
No, |I’m just Kkidding. No, that wasn’'t ny
question. But | want to thank you again. You
have a very difficult job, but I think that you
and the adm nistration, your predecessors have
made remar kabl e progress in our schools in
several areas. Certainly when | was attending
public schools | renmenber trailers being
outside every public school building because of
over-crowding. That is slowy become a--not
slowy, but rapidly becom ng a thing of the
past because of the tens of thousands of seats
t hat have been added to the public schools.
Violence in the high schools has been cut
drastically in the past 12 years, and | think
we have raised standards consi derably so, you
know, really challenging students to reach
their full potential and teachers to do the
best that they can possibly do. But one of the

areas that | think the adm nistration is
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| eaving to the next man it’'s a tremendous
chal l enges, is closing the achievement gap in
our schools. W’ ve seen graduation rates rise.
We’ ve seen the use of standardi zed testing to
measure student performance and how we’ ve been
able to track progress fromyear to year, but
t he achi evement gap, you know, is still--it’s
still there. And what steps are we taking to
address that today? And what steps do you
t hink the next school’s chancellor, you know,
ought to be able to take to address cl osing the
achi evenment gap in the school s?

DENNI' S WALCOTT: Sure. So before |
ask Sinmone to go into some specific numbers,
because | think we have made strides in dealing
with the achi evenent gap, but the gap still
does exist and the gap existing is still
unaccept abl e, and our goal has al ways been, and
that’s what the reform was about, to close the
gap. So as you know, we have put in place our
new smal |l school nmovenment. We have roughly
created 684 new schools and roughly close
around 190 some odd poor perform ng schools,

and | think we’ve seen an inmprovement in our
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rates and part of that also goes to reducing
the gap in a nunber of areas. | think all the
reforms we’'re tal king about is to address sone
of that as well, to make sure that we continue
to narrow the gap. | think the mayor does not
get enough credit for this, but the mayor
deserves a tremendous amount of credit in
creating our Young Men’s Initiative, and part
of our Young Men’s Initiative is to address not
just from an education point of view but from
heal th, corrections, you nanme it.

COUNCI L MEMBER ULRI CH: Personally
financed.

DENNI S WALCOTT: Both from a
per sonal .

COUNCI L MEMBER ULRI CH: Ri ght .

DENNI S WALCOTT: From a politica
and fromcity tax levy dollars, commtment to
address the gaps that occurred, especially with
young nmen of color, and other that in
conjunction with the Open Society and the
SoHo’ s [ phonetic] foundation, they’ ve been in
partnership together. We created our expanded

success initiative, what takes a | ook at those
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hi gh schools that have been beating the odds as
far as graduation rates for young nen of col or
and deepening that within those high schools as
well as replicating that as well, and that’'s
somet hing that is not tal king about the next
adm ni stration, because |I’m not going to be
sayi ng anyt hi ng about what they should do,
because they know what they want to do and
that’s their responsibility to talk about that
and do that when they conme into office. But |
think with ESI, Expanded Success Initiative
t hrough the Young Men’s Initiative, that’'s
anot her way of doing it. We created a program
call ed Sumer Quest and | ocated that in the
Bronx and took a | ook at a number of districts
in particular in the Bronx and |I think sonme in
Counci | Member King' s district and preventing
summer reading | oss and working and the results
are comng in, and this is our second year
doing it where we expanded it and we’'re seeing
sone progress in a nunber of areas in our
second year. And so we've tried to tackle it
in a variety of ways, but | think the overall

school reforns are a key way of addressing
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that, and the reforns are showi ng the benefit.
So MDRC has shown that that actually works.
Georgetown and others, | nean, so we have had
positive results fromthat and | think
continuing down that path will help
tremendously. | think the one thing that has,
while | understand it creates a problem for
people, but I think it really does go to the
heart of accountability in not allow ng poor
perform ng schools to stay open. | think for
too long we’ve all owed our poor performng
schools to stay open. This adm nistration took
it on. Schools that have been just existing,
exi sting, existing where students were not
perform ng, perform ng, perform ng were all owed
to continue. | think that’s unacceptable. One
of the things that we created hopefully that
will continue on as well, and it’'s been a
really good program that hasn’'t gotten a | ot of
credit are transfer schools, and our transfer
school s focus on overage under credited
students, and so taking a |ook at how we bring
t hose students back into the fold and what that

actually means. One of these things that we
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need to tal k about is how we--that goes to the
heart of the cutting in half of the drop out
rate. And all that will go together around the
new eval uation system Comon Core, what it
means and including rigorous eval uations of our
school s through progress reports and quality
review will get to the issue of the gap and
reduci ng the gap.

COUNCI L MEMBER ULRI CH: There’s no
guestion, by the way, that sone of those
reforms | would agree with have made a
consi derable dent in trying to address the
achi evenment gap. | also think, though, that
offering parents a choice where to send their
children is key to addressing some of those
i ssues. We had the Brooklyn Charter School
here. That was a big--that was not planned by
the way. | don’'t represent that district. They
just happen to be here on the trip, but when
hear the next adm nistration tal king about
charging rent to charter schools, | think that
woul d be detrinmental to students, many of whom
are of color or frommnority communities and

are now receiving an excel |l ent education in
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public charter schools, and we shoul d not be
making it nore difficult for charter schools to
exist in this City. W should be supporting
them the same way that we should be supporting
traditional public school, regular public. I
went to regular public school. | didn't go to
charter school, but I think giving parents a
choice where to send their children is a key
component of that. Other people m ght not
agree with that. | want to tal k about
accountability and then we have to nove to the
next question. We talk a | ot about
accountability. This City has ponied up
billions of dollars for public education, and
when it comes to accountability in nmy honest
opi nion, the State gets a pass. Wen mayor
Bl oonberg was el ected in 2001, the schoo
governance | aw was passed, 2002 or 2003.

DENNI'S WALCOTT: 2002.

COUNCI L MEMBER ULRI CH: And since
2002, the State’s portion of education funding
has shrunk when you consider it, you know, to
be proportional to the City’s. Now, we used to

be about half, 50/50 and now the City’'s paying
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60 percent of education expenses in the city
and the state is down to 40 percent, and they
i ke to send out press releases and have, you
know, all the record fundi ng, another 300
mllion dollars in funding. Well that’'s all
wel |l and good, but it’s a drop in a bucket
that’'s not paying bills. And what

accountability does the state have to support

the students to 1.1 mllion public school
students in New York City. I think they’ ve
gotten a pass on. lt’s not right.

CHAI RPERSON JACKSON: Before you
respond, and appropriately so, just Counci
Menber, the focus of this oversight is the
I mpact on standardi zed testing overall, okay.

COUNCI L MEMBER ULRI CH: Ri ght .

CHAlI RPERSON JACKSON:  Okay, | just
wanted to stay focused. Chancellor, you want
to respond- -

DENNI' S WALCOTT: [interposing] So |et
me tie the two together then, in that | think
part of what we try to do is use the nmoney that
we have to focus on how we inprove our schools

|l ocally, and as a result of the di mnution of
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dollars fromthe state. What we’ve done
t hrough the mayor’s office is as | indicated
had an increase of two mllion dollars, and
with that, Council Menber Jackson, Chair
Jackson, what we’'ve tried to is devolve the
dollars fromthe adm nistration to put nore
enphasis to the dollars going directly to
schools and the building the overall supports
around testing and accountability and what it
means to have performance bei ng nmeasures of our
students and how well they’ re doing, and
t hi nk by doing that we ve enpowered our
principals, and it’s all direct |ine connected,
because by giving principals the authority of
utilizing their budget through fair student
funding, it is built in the accountability of
what it means and the expectations around
performance or | ack of performance and the
consequence for the | ack of performance, and so
there is a direct correlation to both the
dol I ars, because we’ve been able to hold
funding flat for the |last couple of years and
not have m d-year cuts, and that has i nmpacted,

I think, the testing how a test is used and
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maki ng sure the supports are there for teachers
and our students to benefit fromthose supports
of the dollars. So that’s nmy connecting the
dots of the dollars and testing. And you know,

t he mayor has stepped up to the plate over and
over again. Even when we |ost the 250 mllion
dol l ars, you know, we tried to make sure we
protected the schools and dealt with the
accountability of making sure that with peer
reviews of testing results that we don’t
penal i ze our schools, and we tal ked about that
as wel |l .

COUNCI L MEMBER ULRI CH: Chai r man,

t hank you for you indul gence. Thank you,
Chancel | or.

DENNI' S WALCOTT: Thank you, sir.

CHAlI RPERSON JACKSON: So let’s go
back to--first, go back to Andy King had sone
clarification, Chancellor, on your comments
regarding the Intro 1091, so he just needs sone
clarification on that. Council Menmber King?
1091 deals with the savings information.

COUNCI L MEMBER KI NG And | don’t

know if I--1 just want to get clarification,
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because | heard you say that you didn't really
support it because you thought it was adding
anot her |ayer of responsibility to the
adm ni stration, whereas it’s not creating
anyt hing new, but it’'s just saying that
information that’'s already, that should be
avai | abl e, should be made avail abl e and be- -
parents should have access to it when their
child first enters into the school system IF
they’'re going into a new--1ike as you graduate
fromelementary, you re going into m ddle
school, they should access to do it again when
t hey graduate from junior high and high school,
t hey should have access to it again, just in
case they didn't get it earlier, and if a child
transfers into a new school, that they know
that this information is there. So it’s not
creating any--no new system or anything |ike
that. So, it’s--

DENNI' S WALCOTT: [interposing] Well,

l et’s have our folks talk then. I mean, because
you know, |’ m always interested on how we coul d
i mprove information getting out there. [It’s

just whether it’s through a law or not is |
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think the distinction. So we’'d love to talk to
you and have our staff tal k about that.

COUNCI L MEMBER KI NG. Woul d | ove to,
| ove to.

DENNI' S WALCOTT: Thank you for the
clarification.

COUNCI L MEMBER KING: If | may take
30 seconds. Is that okay with you, Chair? |
may go off the reservation on this one just a
little bit, but I’mgoing to try to stay on it.
When it comes to the Common Core tests again, |
know that | was listening to nmy coll eague talk
over--Council Menmber Dromm in regards to when
teachers are being nore eval uated and
princi pals are being eval uated, you know, the
bui |l di ng and school staff are being nore
eval uated, it al nost appears that the student
ki nd of can take a back seat, because the
adults have to make sure that they are solid in
what they’ re supposed to be doing, and how does
that take away from the devel opment of the
child? Because testing doesn’t develop a
child. You know? There’ s a whol e bunch of

| earning factors you know as an educator that
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goes into helping a child devel op, and testing
is just one aspect of it, and you kind of can
kill the nmotivation if |’ m always nervous about
having to take a test and | forget about all
the other creative juices that get stinulated
t hat make me want to learn. So, | want to know
I's there--because when we cone to these
testinoni es, we hear all the good things, but
we never really hear all the real, you know,
the things that are really challenging for our
students all the time. We get all the good
conversation. So | want to know, is there any
way that we can a little bit nmore start talking
about the real hard chall enges that students
are having in the classroom soneti nes as
opposed to all the success stories?

DENNI' S WALCOTT: Sure. | mean, |et
me broaden your question. This my be--you're
off the reservation, | can go off the
reservation too. We can get in nutual trouble.
I mean, it’s not just about the classroom but
it’s life challenges of a student and how a
student has to navigate the |ife chall enges,

and yeah, we talk about that. It may not be ne
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all the time in the different hearings before
t he Council, whether it’s Kathleen Gwen
[ phonetic] or Lana Constant [phonetic] and
ot hers who deal with the life class chall enges
of a student. | got an email first thing this
norning that really was a very eye openi ng but
unfortunately--1 won’'t say common, but it’s an
occurrence that occurs unfortunately too
frequently where a principal sent nme an email
about a student that she was advocating on
behal f who unfortunately came to her from out
of state ill prepared for high school. She
accepted this student into the high school and
I m glad she did, because this student didn’t
have a | ot of credits, 19 years old, got caught
up into the crimnal justice system and then
she went to court to be there for this
particul ar student because the student m ssed a
coupl e of days. She called the student, “Where
are you?” | got arrested around x, y, and z.
Didn’t sound correct. She went. Child s | awer
didn’t show up. Judge was about to remand the
kid to the 15 days. She called the |awyer

said, “Where are you?” He thought it was
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anot her hearing date, and she said, “No, get
over here now.” He got over there, and then as
a result of her advocacy, this student
basically was released on his own recogni zance
and is back in school. And |I say that because
that really captured, unfortunately, what some
of our students have to go through in not just
the classroom but their life and it carries on
into the classroom And then we got the new
title that we’ ve done. | always renmenber the
old title of this award cerenony we have call ed
“Beating the Odds.” And | | oved beating the
odds. The beating of the odds cerenony are
t hose students who had chal |l enges, student |ike
this particular one who may be living not with
fam |y members and navigating on their own, and
how we provide the support. W provide those
type of supports whether directly by the school
community or in partnership with the comunity-
based organization. W’'ve tried to provide the
support to that child to navigate all the
I ssues around testing, and we see that in our

school s, you know, all too often.
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COUNCI L MEMBER KING: Right. | got
to ask you sonething before your tinme explodes.

DENNI S WALCOTT: | thought it was

CHAI RPERSON JACKSON: Counci |
Menber, you said 30 seconds, and it’'s been five
m nut es.

COUNCI L MEMBER KING: |'"m sorry.
This one comes from a high school er--

CHAlI RPERSON JACKSON:  Okay.

COUNCI L MEMBER KI NG. Who wanted to
ask you a question in regards to testing.

CHAI RPERSON JACKSON: Okay, but I’'m
going--1"magoing to yield to Council Menber
Dromm and then you can cone back.

COUNCI L MEMBER KI NG Alright, thank
you. | apol ogi ze.

DENNI' S WALCOTT: We do provide the
supports to deal with those both in classroom
as well as life issues to try to help our
students.

CHAlI RPERSON JACKSON: Counci | Menber
Dromnm  We’ve been joined by coll eague David

Greenfield of Brooklyn.
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COUNCI L MEMBER DROMM Thank you.

SO nmy | ast question was going to be before, in
l'ight of all that has happened with regard to
the drop in the test scores |ast year, because
I think we rank somewhere around 30 percent, 33
percent maybe proficient in English and in

mat h.

DENNI S WALCOTT: Ri ght .

COUNCI L MEMBER DROMM Do you think
t hat you' ve beconme victimto your own over
enphasis on the testing?

DENNI' S WALCOTT: Not at all. | nean,
| was very clear and Sinone can go over in nore
detail, but I was very clear in response to
anot her question. This is a new baseline.

It’s a nmore rigorous baseline. It’s not being a
victim I f anything, we have the guts to do
this, and the guts to take this on. As far as
sayi ng we want a tougher standard and put the
informati on out there that if you do a
conparison, one is not correct to do, but you
will see a drop and that’s what everything has
been about and preparing us for that. [It’s

ri pping the band aid off and saying, “W have a
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responsibility as a state and a district to
make sure that our students are being measured
on a higher |evel of expectation than what
success actually nmeans to prepare them for
coll ege. So, no, | don’'t think we’ve been a
victim | think if anything we’ ve taken on a
very difficult challenge and taken it on with
vigor and | believe in what we’ re doing.

COUNCI L MEMBER DROMM  And M.
Chancellor, from ny experience as well, any
time we' ve brought in a new reading program
into the school, a new math program whet her
it’s everyday math, whether it was close
readi ng, whatever it m ght be, teachers
coll ege, we only saw those drops in the reading
scores, and then that’s ultimtely what the
problemis with this enphasis on testing is
t hat they change, the conpanies are not
reliable. I1t’s conparing apples to oranges.
It’s conmparing how a group of third grader
performed in third grade and then how they did
it in fourth grade and one thing has nothing to
do with the other, and that’s the point that

I"mtrying to get at. Wth all due respect,
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this over enmphasis on this testing when we know

that it’s not 100 percent reliable is a huge
part of the problem

DENNI' S WALCOTT: We had reached the
kum by yah noment in the earlier round of
questioning that we said test is not the only
thing, and we said that. | thought we were
there. | thought we had that m nd meld that
t ook pl ace.

COUNCI L MEMBER DROMM It still
remains in the mnd for many of the teachers--

DENNI' S WALCOTT: [interposing] But
the Common Core is so inportant and it’s not
just about New York State. It’s about 45
states and the District of Colunbia that’s
taking this on. 1t’s about those states that
took it on, those few states that took it on
initially and New York State is one of them
and then as a result of taking it on, they're
seeing nore--they’'re seeing deeper | earning
that’ s taking place that will benefit the
students in the long run and really the key
exanmpl e is Massachusetts, and Massachusetts is

| i ght years ahead of nost states, and you’ll
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see it in New York State and having New York
State, and | think New York State to their
credit didn't wait for the other states to junp
in. The Comm ssioner and the Chancellor of the
state felt it was inportant for us not to wait
and we whol e heartedly support themin that
regard.

COUNCI L MEMBER DROMM So with regard
to the kum by yah moment, would you then say
you agree with the resolution that’'s presented
here before us today?

DENNI' S WALCOTT: To say what ?

COUNCI L MEMBER DROMM  That the
resolution reads that we use other--let ne just
quote it, that we develop a system based on
multiple fornms of assessnment which do not
requi re extensive standardi zed testing.

DENNI S WALCOTT: No, because it

says--1 mean, again, |I’m not backtracking from
standardi zed testing. | believe in standardi zed
testing. | believe in standardized testing. |
believe in what we're doing, but I think as

Si nbne has articulated, in our schools we take

a look at a variety of different nmeasures as
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wel | , but what--bless you. What Conmmon Core
does is sonething extremely inportant that wil
benefit our students in the long run, and I
whol e heartedly support the standardized
testing that we have in place, and we’'re al ways
evolving the systemto make it better and
stronger and a new Mayor and a new Chancell or
will take it to the next |evel.

COUNCI L MEMBER DROMM Al right. And

then finally, | do have a concern, and ny
col | eague, Council Menmber King, as well, in
regard to the other--the other, | guess, intro

on providing the data, providing the

i nformati on on savings accounts because of what
you had stated and | don’t always agree with
you, but | think a |lot of burden often times is
pl aced on the school system where by teachers
are asked to provide this thing or that thing
and |library cards and voter registrations and
stuff like that which is all good and well, but
| also do think as an educator that sonetines
it takes away from the classroomtime and/or
adm nistrative time to do--to make sure that

all of those mandates happen, and so | do have
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alittle bit of concern about that as well.
Thank you.

CHAI RPERSON JACKSON: We’ ve been
joined by coll eague Dan Garodni ck of Manhatt an,
and you can’t--1"mgoing to hold you in
advance. 1'’mgoing to ask my questions. |
want to keep you here at the hearing so |I'm
going to let you hang in there. You have ny
back? | appreciate it. Chancellor, | have a
coupl e of questions, and | know it’s getting
| ate, but | have to ask these questions or else
my staff will not allow me to | eave this
hearing. So, let me turn to this question
here. Both the New York State Education
Department and the Departnment of Educati on,
your agency, claimthat student, staff, and
schools will not be negatively inpacted by the
| ower 2013 test scores. However, New York City
students score at |evel one on state ELA and
mat h tests are in danger of being held back,
and many nmore students scored at |evel one in
2013 than any other year. In 2013, a total of
155, 000 students or 36.8 percent of all test

takers scored at | evel one on the math test
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conmpared to 39,000 in 2012. And doesn’t that
mean that nore students are or will be held
back? Yes, or no, or nmaybe so?

DENNI' S WALCOTT: My answers not, but
we can tell you the why.

SI MONE D SOUZA: Sure. So | think
the way that we | ook at the test performance is
really inmportant in understanding why students
in schools are not penalized, which is that we
are using test performance in a relative way,
not in an absolute way, and so for exanple, for
student pronotion as you' re nentioning, what we
publicly announced was that a sim/lar
percent age of students would go to sunmmer
school and then would be held back and need to
attend sunmmer school this past year and prior
years, and so what we did was we said the
bottom students, so the bottom approxi mately 10
percent of students were sent to summer school,
which is a siml|ar percentage of students that
were sent in the past, and that’'s because we
understood that with this transition we would
see more students at |evel one, and we didn’t

want to penalize a | arger percentage of
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students or send a | arger percentage to summer
school. From a school accountability
perspective as well, we | ook at students
performance relative to each other and then we
| ook at schools performance relative to simlar
school s, and so acknow edgi ng that many school s
saw a change in their overall performance,
we’ re conparing each school to 40 other schools
or to other schools in the City that are
simlar to them So when all schools do see a
decline, you' re not negatively inpacted by just
havi ng that decline because you’'re being
compared to other simlar schools and
under st andi ng your school’s performance.

CHAlI RPERSON JACKSON: Okay. So | just
want to be able to assess this froma
perspective of I’m not a budget anal ysis
person. |’ mnmore an oversight, and if | was a
parent, okay, so you're telling ne that
basically the same percentage of students that
went to sunmmer school | ast year, even though
t he percentage that scored at |evel one, which
is the |l owest level, there’'s 36. Whatever,

155, 000, but not all of those are going to be
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hel d back or forced to go to sumer school, but
certain percentage as | ast year. \What nunber
was that |ast year, meaning 2012? |If in fact
30--155,000 or 30--and I'm not going into the
details, 155, dah [phonetic] dah, dah, but 155.
How many students went to summer school in
20127

SI MONE D SOUZA: In 2012? So the
approxi mate number | ast year that was rel eased
was in the range of 25, 000.

CHAlI RPERSON JACKSON: Okay. And so
basi cally what DOE has said that basically it
woul d be about the same amount in 2013 as it
was in 20127

DENNI S WALCOTT: It was.

SI MONE D' SOUZA: Thi s- -

CHAI RPERSON JACKSON: [i nterposing]
It was?

SI MONE D' SOUZA: Yes.

CHAI RPERSON JACKSON: Okay.

SI MONE D SOUZA: And just to
clarify, that’s the nunmber of students that are
mandat ed for summer school based on the state

test, about 25, 000.
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CHAlI RPERSON JACKSON: Okay. And how
did you do that? Was there a certain
percent age by each district, by each school, or
the total number of 155 that scored in |evel
one, did you just say, “Okay, the bottom 10
percent or x percent of that total.” And then
you go in the school? And so it could be for
exanple all of the kids in district six and
district five and none in Brooklyn based on
t hat nunmber or what?

DENNI' S WALCOTT: Depends on where
they fell. And so we announced before we knew
the results, that it would be the bottom 10
percent .

CHAI RPERSON JACKSON: Of that 36
percent in |evel one?

DENNI S WALCOTT: Of the overall |eve
ones, whatever.

CHAI RPERSON JACKSON: What ever it
was? Okay, no matter where they were from or
what district?

DENNI' S WALCOTT: The bottom 10
percent, right, across the system across the

DOE.
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CHAlI RPERSON JACKSON: Okay. So 10
percent of the 155 is about 15, 000.

SIMONE D SOUZA: It's 10 percent of
the overall nunmber of students that took the
test, not 10 percent of the |evel ones.

CHAI RPERSON JACKSON: Okay. And the
overall nunmber of students that took the exam
was ?

DENNI' S WALCOTT: Because we didn’t
know what the nunmber would be beforehand, so we
announced this beforehand.

CHAI RPERSON JACKSON: How many
students took the exanf?

SI MONE D' SOUZA: Overall it's 450,000
approxi mately, but all of those students, the
test is not used to determ ne their pronotion
level. So it will be in the range of 25 to
30, 000 students. Our expectation is it will be
in that sane range as |ast year. So the nunber
of students that are mandated for summer
school, this past summer should be. We haven’t
publicly or finalized that number, but should
be simlar to that 25 to 30,000 that went to

school sumer | ast year
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CHAI RPERSON JACKSON: About 25 to
30, 000. How many students were | eft back as a
result of their scores conpared to those that
were |eft back the year before?

SI MONE D SOUZA: So, again, our
expectation is that it will be approximtely
the same anount. So the summer school test then
det erm nes whet her students are pronoted from
the summer into their next grade, and our
expectation is that it will be a very sim/lar
percentage from 2012 to 2013. In 2012 it was
about two and a half percent of students that
were eventually left back, and so it should be
approximately in that range again this year.

CHAlI RPERSON JACKSON: And two and a
hal f percent, what nunbers are we talking?
Equate that into nunbers

DENNI' S WALCOTT: Of the 25 to 30, 000.

CHAlI RPERSON JACKSON: Say that again,
Dennis. |’ msorry.

DENNI S WALCOTT: Two and a hal f
percent of the 25 to 30, 000.

CHAlI RPERSON JACKSON: Okay. So- -
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SI MONE D SOUZA: [interposing] Sorry,
of the over--two and a half percent of the
overall nunmbers of students taking the test.

CHAI RPERSON JACKSON: Taking the
test?

SI MONE D SOUZA: Yes.

CHAlI RPERSON JACKSON: And how many
students are taking the test, about--

SI MONE D' SOUZA: [interposing] About
450, 000.

CHAlI RPERSON JACKSON: So that’s--so
one percent of 400,000 is, what, 4007?

SI MONE D SOUZA: 4, 500.

CHAlI RPERSON JACKSON: Huh?

SI MONE D SOUZA: 4,500. So it would
be in the range of slightly over 10, 000.

CHAlI RPERSON JACKSON: 10, 000 that - -

SI MONE D SOUZA: [interposing] In
t hat range.

CHAlI RPERSON JACKSON: that were not
pronoted in essence left back, is that correct?

SI MONE D' SOUZA: Yeah, | mean that’s
an approxi mate nunber. We can get you the

exact - -
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CHAlI RPERSON JACKSON: Okay, and were
there any students that started the school year
and were told they had to return to repeat the
previ ous grade as result of the test scores as
happened in 2010. | renenber one high schoo
girl very specifically. She cane to a hearing.
Her mom -but |I'm just--1 don’'t want to focus in
on her, because | don’t even remenber her name,
but | remenber that very vividly, but how many
as far as nunmbers that move forward and then
told that no, a week or two weeks into the
school year, “I’msorry, you got to go back and
repeat the grade.”

SI MONE D SOUZA: We don’t know of
i nstances--that should not have happened, and
we don’t know of instances where that happened,
but we’re happy to look into it at the school
| evel , but to our know edge- -

DENNI'S WALCOTT: [interposing] You
said that was this year, Chair?

CHAI RPERSON JACKSON: No- -

SI MONE D' SOUZA: [interposing] 2010.

CHAI RPERSON JACKSON: | don’t think--

that was | think |last year or the year before.
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It was one very clear exanple, and that’s just
in my mnd. | was just asking in situations
l'i ke that were there 10, 20, 50, 100? You
don’t have any numbers?

SI MONE D SOUZA: Of situations where
t hat has happened and it should not happen.

CHAlI RPERSON JACKSON: Okay. In 2010,
the last time the tests were recalibrated to a
hi gher standards and the scores fell
dramatically, the state granted districts
state-wi de a one year waiver from having to
provi de academ c intervention services to the
addi ti onal students who failed to neet the new
proficiency standards. But they did give
districts and option of providing the academ c
intervention services to all of them Has the
state granted a sim |l ar waiver this year, and
where do we stand as far as New York City
Department of Education regardi ng that waiver,
whet her we are taking the waiver, not taking
t he wai ver and providing Al'S, Academ c
I ntervention Services to all the children that
need? Can you give a little clarity on that if

you can?




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 133

SI MONE D' SOUZA: Sure. So in terns of
what’s happening this year, so we did announce
al so when the state test results came out that
four of those | evel one students that you were
mentioning that were not attendi ng summer
school, that there is Academ c Intervention
Service funding that is going towards providing
them with additional supports through this
school year because we know t hough we did not
send them to summer school that they still have
work to do to continue to nmove forward and
progress on in terms of their overall
performance, and so funding AlI'S fundi ng has
been provided to those students to help them
t hroughout the academ c year.

CHAI RPERSON JACKSON: |s that after
school funding, in school funding or sunmer
school funding.

SI MONE D SOUZA: It’'s not sunmmer
school funding. |It’s supplenentary service
funding. So it could be after school. It could
be vari ous- -

DENNI' S WALCOTT: [i nterposing]

Schools can use it as it see fits. Again, it’s
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around the enmpowernment of how that principal
wants to utilize those dollars.

CHAI RPERSON JACKSON: And from a
budgetary point of view, each school receives x
amount of dollars based on the nunber of
students that are in that category?

SI MONE D' SOUZA: That’'s exactly
right, yes.

DENNI' S WALCOTT: Correct.

CHAI RPERSON JACKSON: Do you know- -

SI MONE D SOUZA: [interposing] and
mat h.

CHAI RPERSON JACKSON: How much is
it? MWhat's the course factor? For exanple, |
know that there’'s a fornmula that if you have x
amount of students, that equates to x anounts
of dollars. Basically if you can provide sone
insight. Is that for exanple, one dollar per
student? |I’m just giving an exanple. Ten
dol l ars, 50 dollars, 100 dollars per student?
So for exanple, if I"'mthe principal and |I have
75 students, that’s 75 times 100 or 75 tinmes
200, so I can hire intervention specialists or

teachers to provide students with the extra
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hel p they need. MWhat is the funding fornula
for AIS?

SI MONE D' SOUZA: So |’ m not sure what
the specific dollar per student is for the
addi ti onal funding because it was sort of
rolled up into broader AIS funding, but we can
get that to you.

CHAlI RPERSON JACKSON: Yeah. Because
| guess |’m going to ask a couple of schools as
to how many students in that category and what
addi tional funding that they receive in their
budget for AIS. So |I can--because | don’'t know
for exanple is there enough noney for them-I
woul d assume that, correct me if I’mwong, if
I"’ma principal and if I--let’s say math for
exampl e, and | have a very good math teacher to
provide AlI'S, |I'm paying per session |I would
think. Is that what the process is in order
for that teacher to do the extra work that
needs to be done, is that correct?

DENNI S WALCOTT: That’s one way of
doing it.

CHAlI RPERSON JACKSON: Okay. |Is there

ot her ways, Chancellor, that anyone can
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el aborate on so that | can get a better
under st andi ng?

DENNI' S WALCOTT: It depends, | think,
on the relationship with the school with the
providers. | mean, nost |ikely through
processi on, but there nmay be other supports
that a school may do. What we can do for you
SO we can give you specific answers, is get
back to you both with the fundi ng mechani sm
and if there are other options that schools
have taken advantage of for those AIS services
so that way you have the range of information
as you reach out to your respective schools.

CHAlI RPERSON JACKSON: Okay.

DENNI' S WALCOTT: We’' Il have staff
follow up with you on that.

CHAI RPERSON JACKSON: Sure. 1’'m going
to halt my questions because we’ ve been joined
by Council Menmber Barron as | indicated earlier
and Council Menber Greenfield, and so Counci
Menber Barron and Greenfield have questi ons.
And we’ Il turn to Council Menmber Barron who was
here earlier and then Council Member

Greenfi el d.
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COUNCI L MEMBER BARRON: Thank you
very nuch- -

CHAI RPERSON JACKSON: [i nterposing]
My coll eagues. |I'’m just saying you--all of us
are on the five mnute clock. Just want to
gi ve you FYI. Thank you.

COUNCI L MEMBER BARRON: If 1'd
noti ce you make that announcement when | start
speaking, M. Chair, | just wanted to |et you
know that | noticed that. Standardized
testing, you know, a |lot of u have serious
problems with it. First of all, there was an
over enphasis on standardi zed testing. \Wen |
got to a lot of schools in nmy district, it
seenms |i ke every other period was test prep
test prep, test prep. The anxiety around that,
t he anount of teachers that were pressured by
it, parents, students, and there was a great
enmphasi s on standardi zed testing. Some of us
were concerned that one, it may not be the nost
accurate reliable way of evaluating student
performance. You know, sone people stil
bel i eve that teacher evaluation and other kinds

of projects that students can get invol ved
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with. Students know a 1,000 nore ways to | earn
t han we know how to teach them and | think
some of those nethods, thousands of methods
were not used, and | firnmly believe that
standardi zed testing usually hel ps politicians
nore than children, because you’'re focusing on
getting test scores up, and then it hel ps those
who manufacture, who produce the test. They
become mllionaires because it costs a | ot of
nmoney to purchase the test so that the people
who produce the test make a | ot of noney. The
el ected official, mayor, if they can get the
scores up, they | ook good because scores are up
and there even were sonme cases where cheating
was invol ved, and sone of that was exposed in
the City. And even cases where there was so
much enphasis put on test scores, that | ooking
at the creative devel opnment, |ooking at a
school system that had arts and crafts and
recreation and all kinds of other creative

t hi ngs were put aside for testing. Then the
state changes the testing and the school system
does even worse on these new standards for

testing. | "ve al ways detested the over use of
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standardi zed testing. So | guess, |’m hoping
that as we go forward that we | earned a | esson
fromthis, that it wasn’t the best way to
eval uate student performance, nunber one.
Number two, it created a tremendous amount of
pressure. Do you actually--could you actually
sit here and say that it was successful, and
that we achieved the objective with a
st andardi zed testing and what | considered as
over enphasis on it?

DENNI' S WALCOTT: So, yeah, 1 think
that we just have a phil osophical disagreement
around the role of standardi zed tests and the
benefit of standardi zed tests, and | think that
we have seen benefits of standardized testing
that’s taken place, but | think nore
i mportantly with Common Core, | think what we
tal ked about earlier is the deepness and the
richness of these tests and what they measure
as far as student’s performance and the ability
for our students to think critically, to have
evi dence support that critical thinking and
what it actually means, and so | think we just

have a phil osophi cal di sagreement around the
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role of standardi zed tests. And one of the
things | mentioned earlier was not just the
I ssue around standardi zed tests, but test
sophi stication and having our students being
able to think things through and how they think
in preparing for tests because it’'s preparing
for life. I mean, you prepare, and we al
prepare in different ways, and havi ng our
students be able to understand that and
conceptualize that | think is extrenely
I mportant. | think we just have a basic
di sagreenent around the role of the test, but
in fairness to your question also, we continue
to learn and establish a foundation to make it
better, and it’s not just here in New York
City, but it’s throughout the country as far as
the Common Core test and what it means and
preparing our students to understand things in
a deeper richer way in preparing themfor
col |l ege and careers.

COUNCI L MEMBER BARRON: Well, one
thing, you can reduce it to a philosophica

di sagreenent, but let’s |ook at the practical

results, and | nmentioned this at every hearing
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we have, that of the 65 percent of the students
t hat graduate, whatever the number is now,
left it at 13 percent, but now they say only 15
percent are prepared for college or a career.
Isn’t that correct?

DENNI S WALCOTT: So we’'ve doubl ed the
rate since we started neasuring college and
career readiness and as | think I my have said
to you and others in the past as well, that was
never even part of a debate or a discussion
before. | mean, we took that debate on know ng
t hat people would criticize, but we're fine
with people criticizing because it is
unacceptably low. You will never hear an
argument from me about that.

COUNCI L MEMBER BARRON: Ri ght, and
" m -

DENNI' S WALCOTT: [interposing] Let ne
just round out my point if I may. | think what
goes into nmeasuring the metrics of determ ning
soneone being college and career ready is
extremely inportant. | mean, we’'ve had that
di scussi on now over the |ast nunber of years

where that was never anal yzed before.
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Performance of schools were never neasured
based on them reaching those metrics, and al so
taking a | ook at what we’ve included in our
progress reports around the where are they now
as far as what happens when they | eave the high
schools, and all that’s part of a continuum of
accountability and assessing the performance of
a school, and I think that’'s extrenely
i mportant as far as preparing our children for
future success. So, yes, we do agree, believe
it or not, that that is not a number that we
shoul d brag about, but it’s a number that we
shoul d tal k about because we’ve increased it,
one, over the |ast nunmber of years, and we’ve
doubled it, but more inportantly, it gives an
i dea of what the expectations are now in our
school s that were never part of that debate and
expectation as far as a system w de
under st andi ng of performance’ s concern.

COUNCI L MEMBER BARRON: But the
bottomline is 15 percent. The bottomline--

SI MONE D' SOUZA: [interposing]
Clarify, it’s actually--there’ s--it’s 31

percent, 31 percent of our students that enter
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hi gh school in 2009 are coll ege ready by the
time they graduate.

COUNCI L MEMBER BARRON: Well, we
have a difference there, because all of the
studies that | read, it was 15 percent. First
it was 13 percent for a while, then it went up
to 15 percent, and--

DENNI' S WALCOTT: [interposing] We’'d
be glad to get you the updated information.

COUNCI L MEMBER BARRON: So are we
tal king about, if you | ook at--you talking
about the total number or the nunber of bl acks,
or the number of Latinos--

DENNI' S WALCOTT: [interposing] |
thi nk the Council --

[ cross-tal k]

COUNCI L MEMBER BARRON: Because ny
understanding is black and Latinos, |’msorry.

[ cross-tal k]

DENNI S WALCOTT: That’s right.
That’' s where you’re going.

COUNCI L MEMBER BARRON: | think that
whites were going--comng in at 50 percent

coll ege ready, if I’mnot m staken, but if you
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add them all together, it reduces the total
number to about whatever that is. |s that
correct?

SI MONE D SOUZA: Yes, the black--the
bl ack rate is about 19 percent, but yes.

COUNCI L MEMBER BARRON: Well, what |
left it at is city-wide was 17 percent. You
say it’s 31 percent, and black and Latino was
15 percent. But let’s just take your numbers.
Let’s take your nunbers for 24 billion dollar
i nvestment in an education systemto only have
31 percent of our students prepared for
college, and | just think that that is a
failure of the system I think standardi zed
testing is a part of the over enphasis on
standardi zed testing is a part of that failure,
and we should have | ooked at nmore creative
approaches to education. A |ot of us have made
suggestions for things that | think would work
better than an over enphasis on standardi zed
testing. So the bottomline at the 12 years of
this educati on system and a budget as high as
24 billion dollars, we probably spent over 150

billion dollars on education, which is an
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i ncredi bl e ampunt of noney in the last 12
years, and after all is said and done no matter
what was happeni ng before you cane in office,
the bottomlien only 15, 19 percent of our
bl ack and Latino students are prepared for
col l ege and/or a career. To ne, that’'s a
failure.

DENNI' S WALCOTT: So let nme, if | may,
just with ny side of discussion around your
points, in that one, for years prior to this
adm ni stration, the high school graduation rate
had flat |lined basically at 49 percent.

Col | ege and career readi ness was never even
tal ked about much | ess nmeasured at all, and so
you don’t have a conparative nunmber as far as
success, but | would say it would probably be
in single digits based closed to one to two
percent, and when you take a | ook at the
nunbers when we started measuring coll ege and
career readi ness, we have doubled it. Is it
woefully low? Sure it is. Does it need to

I nprove? By all nmeans it does, but this

adm ni stration has been able to double it. W

have shown in significant increase in the
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students who are graduating from high school.
On the flip side, we’'ve cut in half the nunber
of students who are dropping out from school as
wel | .

COUNCI L MEMBER BARRON: Let ne say
this Dennis, because my tinme is going to run
out .

DENNI' S WALCOTT: OCkay.

CHAI RPERSON JACKSON: |t ran out.

COUNCI L MEMBER BARRON: Let me just-
-this last thing.

CHAlI RPERSON JACKSON: No, go ahead.

COUNCI L MEMBER BARRON: This | ast

t hi ng.

CHAlI RPERSON JACKSON: Go ahead,
Charl es.

DENNI' S WALCOTT: Let’s do this then
let’s just--

[ cross-tal k]

COUNCI L MEMBER BARRON: This will be
the |l ast one. Even when you talk about the
prior adm nistrations before you came in, they

didn’t have 24 billion dollars. That’s nunber
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one. You had twi ce as nmuch noney. When | cane
in the education--

DENNI S WALCOTT: [interposing] That'’s
not a fair--Charles--

COUNCI L MEMBER BARRON: [i nterposing]
Wait, let ne finish. Let me finish.

DENNI' S WALCOTT: [interposing] | just
want to--because context of--

COUNCI L MEMBER BARRON:
[interposing] You' re going to have to give nme
extra tinme because he's cutting nme off, M.
Chai r man.

CHAlI RPERSON JACKSON: Chancel | or - -

DENNI S WALCOTT: [interposing] You
have to | ook at the personnel.

CHAlI RPERSON JACKSON: Wait, wait,

wai t .

COUNCI L MEMBER BARRON: But tell him
to wait until I"m finished, please.

CHAI RPERSON JACKSON: Wait.

COUNCI L MEMBER BARRON: You have to
wait until |'mfinished.

DENNI' S WALCOTT: This is part of us.

This is who we are. Yes.
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COUNCI L MEMBER BARRON: You have to
wai t .

CHAlI RPERSON JACKSON: Pl ease, no, no,
both of you wait.

COUNCI L MEMBER BARRON: Okay.

CHAI RPERSON JACKSON: Pl ease,
can’t hear both you tal king over each other.

COUNCI L MEMBER BARRON: He's the one
who i nterrupted.

DENNI S WALCOTT: | did. | apol ogi ze.
| apol ogi ze.

CHAI RPERSON JACKSON: So Charl es
asked you a question. Let the Chancell or
respond. Then we’re going to nmove to our
col | eague David Greenfield.

COUNCI L MEMBER BARRON: | was
tal king when he interrupted ne.

CHAlI RPERSON JACKSON: | under st and
that. Go ahead, please.

COUNCI L MEMBER BARRON: | was j ust
trying to--I"mtrying to let himknow that for
prior to himcomng in office, the prior
adm ni stration didn’t have near the nmoney you

have and you know it. They had nmuch | ess noney
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and see, if you are working in a corporation
and |’ ve seen this before, if you take over and
you only inprove a little bit, then you have a
| ot more, you get fired. So you can’'t base
your growth and inprovenment on those who had
much | ess than you in ternms of capital budget,
need me to talk about that, and your expense
budget. Your capital budget is very very high
compared to the capital budgets prior to your
years and your expense budget is off the hook,
and your contracting budget | always have
problems with, about a 4.5 billion dollars in
contracts. So | just think when you | ook at
the resources and the noney and then | ook at
the so-called achievement, it's been a failure.
So- -

DENNI S WALCOTT: Along that I|ine,
just to be really fast. You just can't say
that the budget is x wi thout analyzing why the
budget is x. And so when you take a | ook at 24
bill conmpared to what existed before, you
really have to analyze personnel costs that go

to support that as well as you well know that.
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And so when you--no, no, we're going to take a
| ook at the personnel.

COUNCI L MEMBER BARRON: Al low me to
finish.

DENNI S WALCOTT: That was his one
interruption to me, so now we’'re even. And so
when you anal yze that, roughly 70 percent of
the costs of the dollars are in personnel when
you take a | ook at school costs, and that’s
been going up every year, and our teachers
deserve the noney that they got fromthis
adm ni stration and we increase teacher sal aries
by 43 percent, and so as a result of that,
that’s where you see a bulk of the dollars. As
far as the capital piece, we're very proud of
our capital budget, and the capital budget over
| ast--over the last 11 years has allowed us to
build 126,000 new seats in the entire city,

i ncluding seats in your district and in schools
that are in Spring Creek and ot her places in
your district, and so that as result as well as
if you take a | ook at every building, a |ot of
bui |l di ngs around, you will see the scaffol ding

where we’' re making maj or capital inmprovenments
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to our school. The average age of our school
buil ding is roughly 64 years old and we’ ve been
i nvesting both froma technol ogi cal point of
view and as well as the brick and nortar point

of viewwith a CIP, a Capital |nprovenment

Projects, and the next Council will have before
it a 12 billion dollar five year capital plan
that they will review in conjunction with the

new mayor, and that’s something that we propose
because it will still be a continued need to

I nvest in the infrastructure of our schools as
wel | .

CHAI RPERSON JACKSON: Thank you.
Counci | Menmber--thank you. Council Member
Greenfield. Council Menmber Barron, thank you.
M. Greenfield.

COUNCI L MEMBER GREENFI ELD:  Thank
you. Thank you, M. Chairman. And by the way,
M. Barron, | refer you to Wall Street for
CEO s who do a little bit better and get paid
mllions of dollars. |I’'m not sure about that
conparison. | think unfortunately it happens

all the tinme.
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COUNCI L MEMBER BARRON: Nobody was
talking to you.

COUNCI L MEMBER GREENFI ELD:
[laughter] Alrighty then. | have--you know,
I’ma little nmelancholy at our |ast hearing
over here, not just because it’'s your | ast
hearing testifying, but it’'s one of the |ast of
our great Chairman Robert Jackson. He's done
an outstanding job as a steward of this
comm ttee and provided an inportant check on
t he Department of Education and its budget, and
so | thank himfor his |eadership as well. |1
actually just was curious about one thing you
said, and | just want to have some broader
questions. | hear you say a |lot and | respect
where you' re comng fromand | certainly
understand the need for testing, although I
think we can agree to disagree on the |evel of
testing, but testing is critical for the next
stages of life, right? Are you referring
specifically to college or to those of us who
sort of are adults? | nmean, | haven't taken a
test in years. | imagine you haven't take a

test in years either. So |I’m just sort of
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trying to understand the philosophy behind it.
| certainly understand it if it’s a college
phil osophy. I’mjust trying to understand the
focus of testing being inportant for further
success for the rest of a child s life.

DENNI S WALCOTT: Well, it’s the skill
sets that are involved in testing. | consider
this a test, quite frankly. 1It’'s a test of
di scussion. It’s a test of having evidence to
support your belief system and how you interact
with others as far as the ability to articul ate
t hat, whether we agree or disagree. That’'s a
test. | prepared for this hearing. | prepared
very vigorously for this hearing.

COUNCI L MEMBER GREENFI ELD: We can
tell.

DENNI S WALCOTT: And as a result of
that | think that's part of the preparation
that goes into |ife in preparing our students
for being successful in college and as adults.
So when you go for a job in any industry,
you’'re going to be measured on your ability to
do that job and how well you do it. That’s

part of testing. That's part of life
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preparation, and that’s what we nean with
Common Core. It’s the ability to understand, to
support your answer, to engage in thoughtful
Interaction with others, to have the evidence
to back it up, knowi ng how to do the research
in preparing for whatever that life issue my
be. If you go into the Army, if you go into the
mlitary you are tested. If you go for working
on a construction site, you're tested.

COUNCI L MEMBER GREENFI ELD: So- -

DENNI S WALCOTT: [interposing] All
that is part of it as well as getting that
degree, and you’ ve heard me--you alright--
tal ki ng about the new career technical
educati on schools and what that--1 nean, all
these are part of a system of preparing our
students to be successful as adults.

COUNCI L MEMBER GREENFI ELD: So,
Chancellor, I'"m going to agree with you that
testing is critical in our lives, |I’mjust not
going to agree with you that necessarily it’'s
standardi zed testing, and | think that part of
the challenge, and | think part of the

frustration is that the testing that we're
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engaging in and especially the high stakes
testing specifically focuses on one kind of
test, where as you know you coul d get straight

100 scores on all the standardi zed tests and

you could still be a colossal failure in the
real world, and so | just sort of--1"mjust
throwing it out there. | knowit’'s sort of |ate

in the tenure, just throwing it out there, that
|’ m not disagreeing with you on testing. | just
think that there’'s nore than one of test, and I
think the test that we focus on, the

st andardi zed test does not necessarily prepare
you for the cross exam nation of a hearing, for
exanpl e, that perhaps other kinds of tests

m ght prepare you for.

DENNI S WALCOTT: So, | think Sinmne
tal ked about this earlier as well, Sinpne can
chime in as far as testing, but | think with
Common Core, let’s just focus on Common Core.
There’s something that’s been adopted by 45
states and the District of Columbia and it’'s a
deeper, richer, understanding of what it neans
to be measured on performance and what’s being

measured itself, and | think it’s inportant to
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really have the ability to do that and to have
standard conpari sons to what we’ve done here in
New York City is measuring agai nst peers, and--

COUNCI L MEMBER GREENFI ELD:
[interposing] | understand.

DENNI' S WALCOTT: it takes away the
excuses, and | think all that--

COUNCI L MEMBER GREENFI ELD:
[interposing] I'"mjust referring specifically,
Chancell or, to the conparison, and it’s not a
poi nt that necessarily needs to be defended.

DENNI S WALCOTT: Okay.

COUNCI L MEMBER GREENFI ELD: 1’ m j ust
trying to observe that | appreciate the
I nportance of testing, but | think that the
variety of ways to test in order to allow
students to have the ability to be successful
in the future, and standardi zed testing in
terms of the ability to succeed beyond the
coll ege classroom | think is not necessarily
the only formof testing that we should be
| ooki ng at.

SI MONE D' SOUZA: We certainly agree

with that, and so we don’t just | ook at tests




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 157
and we talked a little bit about his earlier.
Of course, grades are very inportant. O her
ki nds of - -

COUNCI L MEMBER GREENFI ELD:
[interposing] Got it.

SI MONE D SOUZA: nore formative
assessnments are inmportant, and so we | ook at
all that, but to your point, you' re certainly
right that you could do very well on |ots of
tests and not be successful in the future, but
that’' s--we don't see that that's very likely,
actually. So test performance is a pretty
strong indication of future performance in
col |l ege, but even beyond, it’s not fully
correl ated, but we do see sone--

COUNCI L MEMBER GREENFI ELD:
[interposing] |’ m not sure. | mean, |’ m going
to disagree with you. | just want to make a
final point because |I’mrunning out of time. |
woul d agree with you that it’s--you can measure
success in college because obviously you have
simlar tests in college. However, | haven't
seen and | would love it if you had sone sort

of study that proves that those people who do
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well on tests do well in the future. | do just
want to make one final, one final point and ask
one final question if the Chair would permt
me, and that is, | do want to thank you,
because | think that despite the fact that
we’ ve agreed to di sagree on many occasions, |
firmy believe that you and your staff, you
work hard and it’s a--comes from an honest
di sagreenent over where we should be going, and
certainly you' re some of the hardest working
folks in the City of New York and |’ m grateful.
And | will |eave you because | don’t think it’s
fair that in a final hearing that we should
conmpl etely end our relationship beating up on
you. So I'll |leave you with a final open ended-

DENNI S WALCOTT: [interposing] | got
a smle on ny face.

COUNCI L MEMBER GREENFI ELD: open- -
you’'re smling because it’s your |ast hearing.

CHAlI RPERSON JACKSON: Counci | Menber
Greenfield, no one said this is the final

heari ng of the year
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COUNCI L MEMBER GREENFI ELD: For the
Chancel l or, for the Chancellor. He said it’s
his |l ast testimny. The Chancellor said he's
not testifying before us again.

CHAlI RPERSON JACKSON: | said just the

opposite.

COUNCI L MEMBER GREENFI ELD: What's
t hat ?

CHAlI RPERSON JACKSON: | said | expect
us to have a hearing on December 31°'. | mean,
["mw lling and ready. |’m not slow ng down.
I’mstill full speed ahead. | got a job unti
Decenmber 31°%'. Charles Barron’s taxes pay my
salary. So, you know, | got to earn ny sal ary.

[off mc] One of the things I'"m glad that we
have a sense of hunmor and can | augh while
taki ng care of serious business and that’s

I mportant. Council Menber, you’'re finished,
Counci | Menmber?

COUNCI L MEMBER GREENFI ELD: 1 do. |
have one final question, and as retrospective |
am curi ous about. From your perspective as the
Chancel | or, what would say is your biggest

achi evenent and what’s your biggest
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di sappoi nt ment over the |last few years, not
just as Chancellor, but both as Deputy Mayor
for Education?

CHAI RPERSON JACKSON: If you don’t
mnd, | mean, this is an oversi ght on
st andardi zed testing, and that’s--they’||
clearly be another hearing after this, and I
woul d rather stay focus on the--

COUNCI L MEMBER GREENFI ELD:
[interposing] |’'ve been over ruled by the Chair
and | respect that process. Thank you M.

Chai rman. Thank you M. Chancellor, and I'm
actually going to run across the street to vote
on a transportation hearing. Thank you very
much.

CHAI RPERSON JACKSON: Thank you.

Now, Chancellor, concerning the ELL, ELA and
math tests, they' re given in April and May, and
test scores are being released | ater each year.
And ny understanding is that we receive test
scores in June to md July to early August.

Why is it taking so long to get test results
back in today’s technol ogi cal age where, for

exanpl e, kids are--students are already been
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determ ned to be pronoted and now they’'re
getting results back in July and August where
they may be |l eft back. How can these test
scores be used for high stakes decisions such
as pronotion and graduati on when they are
received so late, which is totally unacceptable
by anyone’s standard. | don’'t know who can
justify taking an examin April or May and
wai ting until August to get the results.

SI MONE D SOUZA: Sure. So | think
that we simlarly experience some of your
frustration that state tests are--the results
are determ ned by the state and so we are sort
of at the mercy of the state to receive the
results. This year, part of the delay was
because of the standard setting process we
mentioned. So the state went through a process
where they brought educators from around the
state together to really determ ne what the cut
of f should be for proficiency and other |evels
on the test. And so that added another | ayer
to the processing of the results, but | agree
that, you know, we would |ove to see the test

results earlier as well froma pronotion
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perspective, because as | nmentioned we're
promoti ng students that performed in that top
90 percent. We're only sending school s--kids
to summer school that were in the bottom 10
percent. We have that data in advance of when
we receive the state test results. So we know
who those bottom 10 percent are before summer
school starts. So that information is actually
accurate when we' re sendi ng students to sunmer
school, and as soon as we get the results, we
do everything that we can during the nonth of
August, this year, to process and get
information to famlies and to schools and
teachers and kids on how they perfornmed on the
test. So fromthe day we get the test, we
really try to quickly get that information out
to famlies and we wait for the state to
publicly release their results before we' re
able to do that.

CHAI RPERSON JACKSON: Now, with my
under st andi ng and di scussi ons that we had
earlier this year that you actually get the

results in July, then parents can go on the
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computer and | ook at their kid s tests scores.
Is that correct? 1In either July--

SI MONE D' SOUZA: [interposing] That
was in August, this year.

CHAI RPERSON JACKSON: | n August.

SI MONE D SOUZA: I n August.

CHAlI RPERSON JACKSON: That’'s the
earliest--

SI MONE D' SOUZA: [interposing] It
happened in July in the past, but this year it
was i n August.

CHAI RPERSON JACKSON: Now, as far as
determ ning the cut off, you had indicated in
your response to nmy question that the
st akehol ders and educators and people invol ved
in order to determ ne what the cut off is going
to be. This is after they have already scored
all of the exanms and they see where it is in
order to make the cut off or is it before they
measure all of the exans?

SIMONE D SOUZA: So it’'s after they
sort of score the exams on a correct/incorrect
basis. So they know at the question |evel how

many ki ds got which questions right, and that’s
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part of a separate process and then this
process was to understand | ooking at the
content of the exam irrespective of sort of
student performance, |ooking at the content of
t he exam how did students--what |evel should a
| evel three be? So how many questions do you,
do the educators think a student needs to get
right in order to be proficient on this new
test.

CHAI RPERSON JACKSON: Now, have you,
when | say you, the Department of Education
have you expressed your frustration to the
state Educati on Department why it’s taking so
| ong, and what response if you have, and |
don’t know if you have or have not, what type
of response if you have, you received fromthe
State Education Department? If I--if
Comm ssioner King or Merril Tish [phonetic] was
in front of me, I would say it’s totally
unacceptable from April and May to wait until
August to get results. So | want to know
whet her or not you’ ve expressed that
frustration and what type of response you ve

recei ved?
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DENNI S WALCOTT: Sure. | mean, we
tal ked to both the Conmm ssioner, the
Chancel |l or, and they understand our need,
especially in New York City based on our
promotion standard to try to get the
information in as soon as possible, but they're
al so responsible for the state and coordinating
it and part of the challenge is to make sure
they do it correctly, and so they hear us, and
I think what has happened as a result of those
conversations, is that our teanms work cl ose
t oget her, closely together as far as trying to
predict so that way we don’t have students who
shoul d not be in summer school in summer schoo
or those students who should be in summer
school not in summer school, and | think over
the | ast several years, we' ve been able to work
col | aboratively along that line, and that’s
part of their own internal needs and what they
have to do as far as trying to make sure they
expedite the process.

CHAI RPERSON JACKSON: Chencell or, how
much does the Departnment of Education spend, if

you know, on testing every year, as far as
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testing to adm nister, to score the exans, and
all of the processes that we have to go through
as a systemin order to have these exans, and
not just the standardized ones but all of them
If you had to eval uate how much noney are we
spendi ng, what is the average or give ne a
range of how much nmoney we’' re spendi ng on
adm ni stering or scoring and dealing with test
resul ts?

DENNI' S WALCOTT: Si none?

SI MONE D' SOUZA: Sure. And are you
speaki ng specifically to the state tests, the
mat h the ELA test or nore broadly?

CHAI RPERSON JACKSON: Well, if you
could respond one to the state and then nore
broadly to overall, all of these tests, exans,
and |’ m not tal king about where a teacher says,
“Okay, we’'re going to have a little test on the
chapter that we're dealing with.” 1’ m talking
about standardi zed tests and other tests that
are adm ni stered system wi de.

SI MONE D' SOUZA: Sure. So for the
state tests, our responsibility in terns of

funding is largely scoring. So the funding that
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we provide to teachers to score the assessnment,
and that is approximately, this past year was
approximately 15 mllion dollars, and then for
sonme of the broader assessments, SO assessnments
such as the gifted and tal ented assessnent,
summer school assessnments that we adm nister,
that’ s anot her approximately eight mllion
dol I ars.

CHAlI RPERSON JACKSON: So give or take
approxi matel y- -

[ cross-tal k]

CHAI RPERSON JACKSON: 25 mllion?

SI MONE D SOUZA: Yeah, 24 or so
mllion dollars.

CHAlI RPERSON JACKSON: Overall ?

DENNI' S WALCOTT: Roundi ng, yep.

CHAlI RPERSON JACKSON: So and the
whol e framework of a 19 or rounded off 19.5
mllion dollar, billion dollar budget not

i ncluding the debt service and what have you

and so forth, you're spending about 25 mllion
at the nost give or take 25, 30 mllion at the
nost .
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DENNI' S WALCOTT: You upped it to 30,
but round it to--

CHAI RPERSON JACKSON: [i nterposing]
Around 257?

DENNI' S WALCOTT: you can say 30,
mean, but it’'s still a very small percentage,
but again as Sinmone Indicated is based on nore
of the procession and responsibilities in
scoring the test because the districts have to
score the tests.

CHAI RPERSON JACKSON: And the
procession is for educators that are in the
system that are basically scoring the
exam nations, is that correct?

DENNI S WALCOTT: That is correct,
sir.

SI MONE D SOUZA: In part that’s
because our goal is to not take teachers out of
the classroom as much as possi ble, so we want
themto be scoring as procession after class so
we’'re not taking out of the--

CHAI RPERSON JACKSON: [i nterposing]
Sure. | would agree with that. | don’t have the

conpl ai nts about that. You--the education and
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|l earning is in the classroom Obviously, it
coul d be outside of the classroom but we don't
want any teachers to be taken out of the
cl assroomto be scoring exams where our
students are m ssing out.

DENNI S WALCOTT: Ri ght.

CHAlI RPERSON JACKSON: Well, | want to
t hank you and your staff for comng in this
afternoon. We're going to be going to a couple
of panels here fromthe unions and advocates--

DENNI S WALCOTT: [interposing] Thank
you, sSir.

CHAlI RPERSON JACKSON: on this very
I mportant matter.

DENNI' S WALCOTT: And obvi ously, based
on the feedback from nmembers who are here
before, I'Il guess we'll be seeing each other
again before the end of Decenmber. Look forward
to it. Thank you, sir.

CHAI RPERSON JACKSON: Thank you.

DENNI' S WALCOTT: Thank you Counci
Menbers.

CHAlI RPERSON JACKSON: OQur next panel

we're getting for--is this it here? Richard
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Mantell, Vice President from M ddl e Schools for
UFT, and John Khani, Assistant Director for
Political Affairs for the Council of

Supervi sors and Adm ni strators known as CSA.
Let’s take a two m nute transition of the

envi ronnment. Okay? Okay, we’'re going to
adm ni ster the oath. Wuld you please raise
your right hand. Do you swear or affirmto tel
the truth, the whole truth and nothing but the
truth in your testinony before this education
comm ttee hearing and to respond honestly to
Counci|l Menber’ s questi ons.

JOHN KHANI : | do.

RI CHARD MANTELL: | do.

CHAI RPERSON JACKSON: Good. So,
think the first individual 1’|l call, the UFT
representative. Just identify yourself for the
record, your position, both of you, if you
don’t m nd, then you can proceed with your
testi nony.

Rl CHARD MANTELL: Okay. My nane’s
Ri chard Mantell. I'’mthe newly elected Vice

Presi dent for M ddl e Schools for the UFT.
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CHAI RPERSON JACKSON
Congr at ul ati ons.
Rl CHARD MANTELL: Thank you. My
first time testifying.
JOHN KHANI: Okay, and |’ m John

Khani, Assistant Director Political Affairs for

CSA.
CHAlI RPERSON JACKSON: Okay, proceed.
RI CHARD MANTELL: Okay. So on
behal f of our 200,000 nenmbers, | just want to

t hank you for this opportunity to testify, and
we have written testimony which we're going to
give to you. So |I’m just going to basically
summari ze. So standardi zed test results
determ ne everything in a school, from whether
a student nove on or not, the |evel of funding
a school receives, to the evaluations for
teachers and adm nistrators. Weeks of val uable
classroominstructional time are | ost every
year. For the so-called reformers obsessed with
testing, only data matters. Forget student
portfolios of work over the course of the year,
and forget too whether or not the students had

a bad day on the day of the exam That sinply
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doesn’t matter, excuse me. Our students and al
of us teachers have been reduced to nothing but
test scores. To conpound the situation,
teachers are asked to produce better results
wi th absolutely or m ssing curriculum and I
di sagree with the Chancellor’s statement
earlier that the delay in quick deliveries to
schools will not have an inpact on test scores.
How coul d they not? Regardl ess of what one
t hi nks of the Common Core standards, higher
standards are vitally inmportant for our
students, and we do them great harmif we fail
to ask themto retry, but how can you raise
st andards when the short term bottom|ine test
scores has cone to define who are children are?
The standards are not the problem it’s the
hi gh stakes attached to these standards. The
UFT Del egate Assenmbly recently passed two nmaj or
resolutions to address some of the mmjor
testing issues facing our schools. The first
resolution is a nmoratorium on attaching
consequences to standardi zed tests. Sonme
teachers, as | just mentioned still have not

received curriculumor training for teaching
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t he Common Core standards. It’s unfair and
unacceptable for teachers to be judged on tests
for which they cannot properly teach their
students and where they also | ack the necessary
supplies, reading material, and curricul uns.
Therefore, we have called for a nmoratorium on
testing until representatives of all interested
parties including parents, educators have

wor ked with menbers of Congress, the State
Legi sl ature, the State Comm ssi oner of
Educati on, the Board of Regents, and the New
York City Panel for Educational Policy to
carefully exam ne how well the new curricul um
prof essi onal devel opment, and tests aligned to
t he Common Core standards. W' ve al so asked
for a ban--well, passed a resolution, rather,
to ban standardi zed testing for pre-k to second
grade students. We have done this along with
parents--1"m sorry. The UFT along with parents
and NYSID [ phonetic] have called for his ban
because teachers have al ways assessed k-2
students for purposes of instruction and
promoti on, but we’ ve never had to use

st andardi zed testing before. Bubbl e tests
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don’t acconplish anything at a young age.
Certainly nothing renptely close to helping to
devel op cognitive thinking or problem solving
skills, and New Yorkers understand that, which
is why we’ve had an online petition and in the
first week we got over 10,000 signatures.
Testing does not have to be a high stake gotcha
game in which children, teachers, and schoo
communi ties face the potentials of being
| abel ed as failures. When we use correctly, a
quiz here, a witten examthere, tests can be
used as an inportant diagnostic tool for
teachers, a tool that actually hel ps teachers
teach. To that end, we support proposed
resol uti on nunmber 1394 and thank Council man
Jackson for support on these issues. Regarding
the two other resolutions before the body
t oday, we al so support proposed |Introduction
925 and we support proposed introduction 1091,
and thank Council Menber King for his
| eadership on this issue. Thank you.

CHAI RPERSON JACKSON: Thank you.

Next please?
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JOHN KHANI: Yes, good afternoon,
Chair Jackson and distingui shed members of the
Education Commttee who are still here. 1'd
li ke to begin by saying that we support
resol uti on nunber 1394 that calls upon the
State Ed Department, the State Legislature and
t he Governor to re-exam ne public school
accountability systenms and to develop a system
based on multiple forns of assessnment which do
not require standard--extensive standardi zed
testing. |1’ve had 30 years of experience in
the system 18 of them as a principal, and I
can tell you that high stakes testing should
not be the sole factor used to judge student’s
performance. Let me make this very clear. W
are doing the 1.1 mllion children in New York
City a disservice if we continue to judge their
academ c preparedness solely based on high
stakes testing. W are all different, and
therefore, learn differently, and Council man
Barron said that earlier. As educators and
responsi bl e menmbers of society, we nmust make
every effort to help and nurture the student as

a whol e. High stakes testing and testing
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results should not be used as a tool to tear
down school s and denoralize students, teachers,
and adm nistrators. | could sit here and quote
statistics and show you charts expl ai ni ng why

t he overuse of high stakes standardi zed testing
does not work. | can also sit here and quote
research stating how high stakes testing could
be partially to blame for the grow ng number of
school suspensions in recent years, which has
doubled fromthe 1970's to about three mllion
students a year nationally according to a study
by Liz Sullivan of Dignia Schools (SIC). Many
of our nost vul nerable students in some of the
needi est nei ghbor hoods already have to deal
with tremendous anounts of stress outside of

t he school environnment and we’ ve heard about
this earlier. Anecdotally, several of our
col | eagues reached out to us to share their
concerns about the undue stress these tests
have caused our students. One principal told
us, and | quote, “For the first time in ny
career, | have witnessed children crying during
and after the test. | also children conpletely

shut down to the point in which they stopped
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taking the test.” We are being forced to add
addi ti onal pressure on our student. M nenbers
are seeing more students being turned off from
| earni ng, often | abeling thenselves as
failures. Kids are getting sick, vomting due
to the stress of testing or with worry about
pronoti on and retention. Wth the added
pressure of the teacher and princi pal
eval uati on that mandates that eval uations be
solely based on testing, teachers are being
pressed to get away from teaching and focus
nore on testing. The school adm nistrative
from Syracuse with over 27 years of experience
decided to retire early regardless of the
penal ties. He became di sheartened by the data
driven education systemthat seeks only
conformty, standardization testing and zombi e-
| i ke adherence to generic Common Core
standards. He went further to say, and | quote,
“l am not | eaving ny profession. In truth, it
has left nme. It no |l onger exists. | feel as
t hough I had played some game hal fway through
its fourth quarter, a time out has been call ed.

My teammates hands have all been tied. The goal
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post nmoved. All previously scored points and
honors expunged and all of the rules altered.
How are we to guide the | eaders of tonorrow
with our hands tied?” Testing can be hel pful
in some instances. Sone testing can give
educators a great deal of useful information as
a tool to teach. However, the DOE' s using
testing to make deci sions about situations that
the tests were not nmeant to assess. How can
the DOE justify closing schools based on a week
of testing done during one school year? Wy
not provide nmuch needed assistance to the
school adm nistrators? Why not speak to parents
and nmembers of the community that have a vested
interest in the education of these students? |
would Ii ke to begin by saying we support
resolution 139--excuse ne. Next page. Testing
has become a big business and we’ ve heard about
this before. It is disheartening that mllions
of dollars in potential school funding are
bei ng squandered every year for profit
conpani es that specialize in test preparedness.
MIIlions wasted that should be put into the

ever shrinking New York City school budget and
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utilized to I ower class size, increase physica
educati on progranms, conbat obesity, or just
restore nmuch needed prograns that we have had
to do without. Learning time is |ost for
students who are spendi ng weeks preparing for
the test. Students are | osing precious |earning
time in order to learn test taking skills.
Teaching for the sake of testing is doing a
di sservice to our students, and finally, we
must therefore develop a system based on
mul tiple forns of assessnment, assessments to
see the student as a whole, not just a nenber
or statistic. And we also are fully in support
of intro 925, 1091, and Resol ution 1394. Thank
you.

CHAlI RPERSON JACKSON:  Thank you.
So, now both of you in your capacities
representing principals, assistant principals,
adm ni strators, educators, guidance counsel ors,
all of the people that deal with the students
at the level of in the classroom and what |’'m
hearing from both of you representing your
vari ous constituencies is that there is high

stakes testing going on to the extent that is
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detrinmental to the student’s overall

educati onal progress. Am-1’m sunmari zi ng that,
and | want to know whet her or not you agree or
di sagree with that.

JOHN KHANI: | absolutely agree with
that. | think it’s the over utilization that
we have an issue with because testing can be a
useful tool if it’'s used for teaching and
| earning, but it doesn’t seemto be.

Rl CHARD MANTELL: Absol utely. It’'s
t he be-all end-all for alnmst everything in the
school, from how the kids are pronmoted or not,
t he fundi ng, the teacher ratings, principal
ratings, everything. School opens or closes.

CHAI RPERSON JACKSON: And what about
you’ ve sat here, you heard some of the
responses to the questions that were asked, in
your opinion, as CSA or UFT, how many tests on
average do students take every single year?

JOHN KAHNI: | respectfully disagree
with the nunmbers that we heard earlier, because
they take at | east one for ELA, one for math,
they take an early assessnent. They take a

post - assessnment .
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CHAI RPERSON JACKSON: Early
assessnment meaning for this--

JOHN KHANI : Earlier year.

CHAI RPERSON JACKSON: for this
evaluation that’s in place, you nean?

JOHN KHANI :  Yes.

CHAlI RPERSON JACKSON: Okay, go ahead.
Conti nue.

JOHN KHANI: And then they take a
post assessnment. This is besides if you are in
hi gh school you' re taking a bunch of tests in
your majors. So it’'s far nore than five or six
tests. And we're tal king about the tests that
are institutionalized city-wi de as opposed to
t he ones just given within the school or just
by the classroom teachers.

RI CHARD MANTELL: | agree. | mean,
at mnimum five or six. That’s ridiculous.
Easily many nore than that.

CHAI RPERSON JACKSON: I'mtrying to
get a assessnment. Now t hey are--the Education
Department and you represent when | say you,
both of you in your capacity represent the

empl oyees at--principal, AP, and adm nistrators
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and as teachers and educators, and gui dance
counsel ors and other staff, would you say 15 to
20 exams a year on average? Obviously, you
know, |I’mjust trying to get an assessnment on--
you di sagree with them as far as what nunbers
they say. |I'mtrying to get an opinion as you-
-woul d you say 10 to 15 or 15 to 20 exans on
average, a year?

RI CHARD MANTELL: | woul d--you know,
| don’t want to give you m sinformation. |
woul d have to, you know, check back and we can
get, easily get that information to you.

JOHN KHANI: | would say it’s closer
to twice as many as they had announced. So |
think they said five to six. | think it’s at
|l east 10 to 12.

CHAlI RPERSON JACKSON:  Okay. Counci
Member King?

COUNCI L MEMBER KI NG: Thank you both

for testifying today. First | want to really
t hank you because what | heard today, | heard
bl ood fl owi ng through veins. You know, | was

trying to ask the adm nistration where’s the

bl ood fl owi ng through the veins, because
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everything was so cold. It’s like liquid
nitrogen was running through as that testinony
was spit out to us today, and this is what |I'm
trying to get a point, when you' re teaching
young people, there’ s nore conponents to
| earning just sitting them down and having them
| ose their mnds trying to pass a test, and |
want--and |’ msorry | didn't get a chance to
ask the question, but I’mgoing to give it to
you, and because one of the students that I
have, they ask the question in which maybe you
can answer it or maybe you can be an advocate
of this, they want to know is there a way that
the testing that they take doesn’t weigh,
change the percentage of how it weighs in their
overall grades. Because a few of them have done
exceptionally well throughout the year, but
when it came to that end of the school year
exam they didn't do well on the Regence. Then
t hey got put into summer school, even though
they were 85 students and 95, they had to
exhaust their whole summer taking the class
over again to pass a--and then they would get a

failing grade and then they would take a sunmer
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cl ass, pass the Regence, but still, the first
grade that they got was a 95, was dramatically
reduced because of what they got in summer
school. So, I"'mlike, how do they change the
way--is there any way to advocate the change to
percent age of how testing plays out on the
overall grades of a student? And secondly, was
t here anything that the adm nistration said
that you agreed with?

RI CHARD MANTELL: To the second part,
no. To the first part, |ook, we believe there
shoul d be alternate assessnents. Not every

student does well on the exam We all know

t hat .

CHAI RPERSON JACKSON: Ri ght.

RI CHARD MANTELL: You happen to wake
up, you' re not feeling well, you have a bad
day, you’'re hungry, there could be a mllion

factors. You don't know. Portfolios, student
work for the course of the year, their
participation in the classroom homework
assignments, all these other factors. There

are hundreds of factors that could be utilized
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i nstead of just focusing on one test, and if
you have one bad day, you’'re punished--

COUNCI L MEMBER KI NG. Ri ght.

RI CHARD MANTELL: for every--for the
entire year, for your whole career.

COUNCI L MEMBER KI NG Well, 1 thank
you. Thank you for asking that question. And
I know, and | know ny col | eagues here. | know I
will stand with you in any way that we can to
make sure that it’'s not about the dollar. |
know m ssed sonme of the early testinony,
because | did want to know from summer schoo
was--is there noney being nmade fromthe DOE
when children go to sumer school or do they
| ose noney? Because I'mtrying to figure that
one out, why you take kids--you know, they
taking the class over nore than once if they
were successful during the fall and the spring
semester, but they have to take a class over in
the summer time. Thank you.

JOHN KHANI : Thank you.

Rl CHARD MANTELL: Thank you.

CHAI RPERSON JACKSON: Thank you.

Counci |l Menmber Barron?
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COUNCI L MEMBER BARRON: Thank you for
your testimny. | wanted to know what
percentage of the teacher evaluation is based
on student performance. Forty?

RI CHARD MANTELL: Overall 40, 20
percent for the state nmeasure on the exam and
then 20 percent for what is referred to as the
| ocal measure, which is another type of
assessment or exam

COUNCI L MEMBER BARRON: So it’s 40
percent. \What is the other 60 percent based
on?

RI CHARD MANTELL: Cl assroom
observati ons.

COUNCI L MEMBER BARRON: Cl assroom
observations and 40 percent teacher eval uation.
How does that fair in other states, is there
any conparative studies of teacher eval uations?

RI CHARD MANTELL: | believe that we,
New York City, New York State rather, we have |
think a | ower percentage for the exans, 40
percent. | believe other--many other places

have at | east 50 percent for the exams. | don’t
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have the exact nunmber. Again, we could easily
get that for you, though.

COUNCI L MEMBER BARRON: And when- - |
know we tal ked about other ways of eval uating
students, teacher portfolios, classroom
partici pation, homework assignnents, and | even
think I'ike field, independent study, you know,
assi gnments, but nmy concern about education in
New York City, of course, the highest testing
and that’s a part of Bloonberg’ s idea of
eval uating students so that he could | ook good.
Well, they--when he--when they had to do the
state requirements, it shot that down. So now
they’'re making all kinds of excuses. But just
in the evaluation of students and the whole
i dea of evaluating students on certain things,

I think in our education system | remember
when | was growi ng up not very long ago, just a
few days ago, they had things like electric
shop and they had wood shop and they had home
econom cs and they had an enriched cul tural
arts program and recreation program |t seens
l'i ke all of that has been gutted out for high

stakes testing. Do you--
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RI CHARD MANTELL: [interposing] It

has. | actually teach in the sanme m ddl e
school | went to, and when | went there | took
sewing. | took a cooking class. | took
woodshop. | took electricity class, ceramcs--

COUNCI L MEMBER BARRON: [i nterposing]
Ri ght .

Rl CHARD MANTELL: Gone. All those
cl asses are gone. There’ s no such thing
anynor e. It’s all about test prep, test prep,
test prep.

COUNCI L MEMBER BARRON: And | even
noticed that my wife, | happened to be married
to a fantastic lady. She’'s been in the
educati on system for 36 years, about 10 years
as a principal and 20 some odd years as a
teacher, and | remenber when she used to cone
home a |l ot, and there’'s just so nmuch paperwork
that a principal has to do that they don’'t get
a chance to do the paperwork. So they have
t hese paperwork, particularly around testing.
The principal doesn’t even have a chance to get
in the classroom and teach teachers how to

teach because they respond so much of the
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paperwor k and the bureaucracy that goes al ong
with these standardi zed testing, and the whole
school is just under tremendous stress just to
pass these tests, which are not accurate
eval uators of what the teacher’s doi ng or what
t he--how the student is really preformng.

JOHN KHANI: | was just going to say
you have to prioritize if you re nmore into the
people or if you re into the paper, and
hopeful |y peopl e.

COUNCI L MEMBER BARRON: Ri ght, right,
and that’s a real challenge, because you're
focused on the people |like you should and get
behind in the paper, you can get fired. Then
you' d be in trouble for not having the paper in
pl ace. But just in school managenent, | ooking
at the principal as a visionary, as a creative
t hi nker, | remenber--what was it? Kline
[ phonetic] Chancellor Kline said it was one of

t he npst ignorant statenments |’ve heard is

that, “Students cannot get into creative
thinking until they' re properly tested.” Or
something like that. | couldn’t believe he said

that, you know. As though that w thout properly
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testing them and evaluating them they can't
get into creative thinking. | nmean, one, two
years old are into creative thinking. Shows
you how creative his thinking is. But | think
this whole system has been really, really a
failure, you know, to our children. 1t’s been
a challenge for teachers and principals. Wat
woul d you want to see around the whole
eval uati on process for the new mayor who, as
he' s progressive, we will see, and his
response, what would be good for the new Mayor,
t he new Chancellor in respondi ng what we can do
to really do a better job educating our
children?

JOHN KHANI: | would just de-
enmphasi ze the over enphasis of testing and
create nultiple venues to | ook at such as the
portfolio assessnment, teacher recommendati ons,
homewor k, field work. There' s just a ton of
ot her ways to go, not just one test that a
child has taken, and they could have frozen up.
That’ s what Council man Ki ng was saying. W need

to |l ook at the whole child and not how they did
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one day when they could have been very nmuch
under stress.

COUNCI L MEMBER BARRON: And what do
you think--last question. What do you think
about the Montessori open classroom open
corridor, non-grading systemin terns of
eval uating including some of those open
cl assroom ki nds of things, open corridors, non
gradi ng, keeping multiple centers in a
classroom for a child to advance at the rate
they’ ' re capabl e of advancing as opposed to
havi ng everybody in the third grade taking a
third grade math test when someone in the third
grade may be able to function on a sixth grade
math | evel, but if you had these centers in the
classroom it allows for the child s individua
rate of growth to occur wi thout keeping them on
a third grade | evel or someone’s on a second
grade |l evel and can’t do third grade and get
frustrated or soneone’s in the third grade on
the fifth grade I evel and gets frustrated
because they’'re way advanced. What do you think

about - -




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 192

JOHN KHANI: [interposing] | think
if you have a strong | eader with a great staff
they can make any system work, and there isn’'t
any one systemthat’s better than another. You
have to be basically working with your
community to see what’'s necessary within the
conmuni ty.

COUNCI L MEMBER BARRON: Thank you
very nmuch.

CHAlI RPERSON JACKSON: Well thank you
panel for comng in and we appreciate your
testinmony. The next panel we’'re going to hear
fromis Martha Kessler, CPAC, M chell e Kupper
from CEC District 15, and Jeff Nichols, Change
the Stakes, and Martha Foote, A Time Out from
Testing. Please cone forward, please. Okay.
Mart ha, we’'ll hear fromyou first, and we’|l
continue. So, please now be seated.

MARTHA KESSLER: VWhich Martha? |’ m
Mart ha Kessl er.

CHAI RPERSON JACKSON: Foot e. Foot e.
So panel, would you please raise your right
hand? And do you swear or affirmto tell the

truth, the whole truth and nothing but the
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truth in your testinony before this Education
Comm ttee hearing and to respond honestly to
Counci | Menber’s questions?

JEFF NI CHOLS: | do.

[of f m c]

CHAI RPERSON JACKSON: Okay. Thank
you. And just state your name and your position
and your organization, and you may begin your
testi nony.

MARTHA FOOTE: My nane is Martha
Foote. | am here from Ti me out From Testing.
I”’ma public school parent, and | want to thank
you, Chairman Jackson, for hol ding these
heari ngs and giving nme this opportunity to
speak today. |’ m here today to ask for your
support of Resolution 1394 calling upon the New
York State Education Department, the New York
State Legislature and the Governor to re-
exam ne public school accountability systens
and to develop a system based on nmultiple fornms
of assessnent which do not require extensive
standardi zed testing. Sinply put, high stakes
testing does not work. It does not inprove

teaching and |l earning, and it does not i nprove
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our schools. Under Mayor Bl oonmberg, New York
City has been at the forefront of high stakes
testing policies and what do we have to show
for it? New York City’'s NAEP scores, the only
testing measure that has not been corrupted by
teaching to the test, have stagnated, and our
hi gh school graduates are woefully unprepared
for college academ ¢ work. Our school children
are not being taught to think, to wite deeply
and critically, to research and analyze.

I nstead, they are being taught to fill in
bubbl es and write, fornul ate essays on state
standardi zed tests. Why is that? Because their
state test scores are weighted so heavily in
hi gh stakes deci sions, school closings, grade
promoti ons, m ddle school and high schoo

pl acement, graduation, and now teacher

eval uations. M own son, who is now in 6'
grade, is usually engaged and ent husi astic

| earner. He was also fortunate to attend an
el ementary school that was not at risk of
closure, and thus did not engage in year-round
test prep. However, once the state teacher

eval uation | aw was passed and his teacher’s
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j obs hinged on their students test scores, |
saw the test prep at his school ramp up
consi derably, and his enthusiasm for school
dropped precipitously. Painfully, he began to
hate going to school, resenting the suspension
of in depth and creative class projects for
daily practice witing m nd nunmbi ng wrote
essays and answering nmultiple choice questions
over and over and over. All this test prep, al
this teaching to the test did nothing to
i ncrease or enhance ny child s | earning.
Instead, it served to ensure his test scores
woul d be as high as they could be so his
teacher would | ook |Iike a good teacher. It’s
ironic isn't it? H's teacher engaged in | ousy
teaching so the nmeasure of his teaching, that
Is the state test scores, would | ook terrific.
As City Council Menbers, you now have a chance
to make history. By passing Resolution 1394 you
can send a strong signal that New York City is
ready to nove away from hi gh stakes testing and
toured a system of nultiple measures that truly
reflects a child s achievenents. You can send

a signal that New York City is ready to listen
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to parents who have had enough of policies that
are harm ng education and crushing their
children’s spirits and their hopes, that New
York City is ready to stand up to Albany and to
the federal government and to urge a better
way. Thank you.

CHAI RPERSON JACKSON: Thank you.
Next please? Jeff? Yeah, you can go that way.
Pull the mc up to you and identify yourself
and your position and your organization. You
may begin your testinony.

JEFF NI CHOLS: Thank you, Council man
Jackson, Councilman Barron. It’s an honor to
be here, and I'’m here to testify in favor of
Resol ution 1394. W nane is Jeff Nichols. W
Anne Stone [phonetic] and | have two young
children, Aaron and Gabriel in 5'" and 4'"
grades, respectively. W belong to Change the
St akes, a group of parents and educators with
no budget, no hierarchy, which anyone can join,
a group of citizens united by outrage over the
astoni shing direction education has taken in
recent years. In an era of econom c scarcity,

we are wasting billions of dollars on the
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search for an illusory accountability system
that will finally allow us to quantify the

rel ati onship between a teacher and a child.

Thi nk about that for a mnute. Is there a nore
conmpl ex structure in the universe than the
human brain? And we’'re tal king about

I nteractions between two of them W want a
single score or rating to explain how one
effects the other. It is beyond ny
conprehensi on, but this futile search is the
driving force in national education policy

t oday, despite the fact that not only teachers
and parents in ever increasing nunmbers, but
testing and assessnent experts as well decry
this practice. Not because any of thinks our
children shouldn’t be challenged by difficult
tasks at school or that the performance of
teachers in the classroom should not be judged
by the highest standards, but because there is
no scientific validity whatsoever to the use of
these tests is the primary instrument for

eval uating children and teachers. W cannot
kid ourselves that just because high stakes

testing has become predom nant in our schools
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it is moral or even rational. Excuse ne.

Soci eties go astray just as individuals do. The
greatness of the United States is not that we
are immune fromcommtting profound soci al

wr ongs, but that our system of governnent
allows us to write them The tide is turning
agai nst the abuse of standardized testing.

Now, city education officials say they agree
with us that test driven education is wrong,

but their hands are tied by state officials,
and we saw that in Chancellor Walcott’s answer
to Council man Jackson about timely return of
test scores. It’'s not our fault, it’s under
the control of the State. That’'s not an excuse
for something that’s conpletely unacceptabl e.
When the state tries to--sorry. This passing
of the buck, which is endem c and which we were
seen today has to stop. In the United States,
we do not accept, “lI was just follow ng orders”
as an excuse for violations of basic rights,

l'i ke that of our children to a public education
based on best practices of the profession.

When the State tries to conpel educationa

mal practice, as Martha just outlined. It is
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the right of citizens to civilly disobey. W
wife and | have boycotted standardi zed tests
since they stole our then 3% graders |ove of
school from himtwo years ago. We and our
fell ow parents and teachers at Change the
St akes ask that our local |eaders refuse to
foll ow m sgui dance from above and fulfil their
obligation to meet the educational needs of
their constituents children. Resolution 1394
is a great step in that direction, but we want
nmore, much nmore. New York City is universally
recogni zed as a major cultural and econom c
center. Let us also become known as world
| eaders in education, not just rejecting wong
policies but promoting true innovation in the
cl assroom by all owi ng public school teachers
the same intellectual freedomthat teachers
enjoy in the exclusive private schools nost of
our political |eaders send their children to.
As the great education scholar Yung Jao
[ phonetic] has argued, “If we need everybody to
be creative, entrepreneurial, globally
conmpetent, we need a new paradigm” It would

not be to reduce human diversity through
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pervasive testing and standardi zed curricul um
but to expand human diversity through the
val ues of progressive education. As he says,
“America cannot afford to catch up to others.
We nust | ead the way, be the first to take on
so-cal | ed progressive education not as
somet hing nice to do, but as an econom c
necessity, and the central value of progressive
education is the enpowerment of the individual
m nd, be of teacher or child. [It’s liberation
fromarbitrary and constrictive external
mandat es.” Thank you.

CHAI RPERSON JACKSON: Thank you.

COUNCI L MEMBER BARRON: M. Chair, |
just have to be excused because | have a
Woman’'s | ssue Conmittee neeting.

CHAlI RPERSON JACKSON: Okay.

COUNCI L MEMBER BARRON: So | nmean no
di srespect, but | have another Comm ttee.

CHAI RPERSON JACKSON: Thank you.
Next please? Identify yourself and your
position. You may begin.

MARTHA KESSLER: Good afternoon. My

name is Mart ha Kessl er. | am the Co-Chair of
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CPAC, which is the Chancellor’s Parent Advisory
Commttee. | mean Council. Sorry. W
represent parent associations and PTA's from
every public school district in the city as
wel |l as high schools in District 75. 1’m here
to testify very briefly on the follow ng two
items. On number 925 in relation to requiring
t he Department of Education to provide data
regardi ng the provision of--that’s not for ne,
right? Regarding the provision of arts

I nstructional requirements. W’re in favor of
this law. Parents want to see their children
have a well-rounded education. Misic and arts
cl asses outside of school are often

prohi bitively expensive. W worry that with
every continui ng budget cuts and every

i ncreasing pressure fromthe standardi zed

testing that access to arts instruction will be
curtailed in the majority of schools. [t would
also be illum nating to gather data on the

fundi ng sources of arts programm ng currently
in schools as many parent associ ations are
actually raising the noney to support these

programs, which is creating further disparity
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in access to arts instruction because weal t hy
schools can afford to raise noney and pay for
programm ng. Besides gathering this data, we
woul d like to see follow through. Other
results of the studies regarding the benefits
of art instruction anong other things
conmpel Il i ng enough for the DOE to make a real
comm t ment towards sustaining and increasing
meani ngful arts programmng in schools fromK
to 12'" grade, and is the DOE willing to
mandate and invest in arts curriculumwth the
fundi ng obviously, is what that’s about. Are
they willing to put their npney where it
bel ongs? 1In regards to Resolution 1394, that
my col |l eagues have just spoken on, while
generally parents do accept that there is a
need to track student progress and testing
shoul d be part of this, nmpst of us agree that
the reliance upon test scores for so many
t hi ngs, schools grades, teachers grades,
princi pal grades, eligibility for pronotion,
It’s just not working. It discrimnates
agai nst schools and teachers that serve our

nmost needy conmunities. It discrimnates

202
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agai nst our children who have special needs,
and our children for whom English is a second
| anguage. And | | ost the second page ri ght
here. Sorry, | thought it was still beside it.
VWhat did the test scores fromthe | ast academ c
year show us? It actually illum nated,
Illustrated very clearly the fact that children
of New York City living in poverty with speci al
needs, English | anguage | earners are all
| agging terribly. What we believe is that the
way to fix this is not with nore testing. W
woul d be better used serving the vast quantity
of money that | disagree with the Chancell or
when he said it was 25, because that’'s the
| owest number |’ ve ever heard. | heard 37
mllion, and I’msorry | don’'t have the
information to back that up, but that seemed
very low balling to ne. That it would be used
t hese funds, the funds that it takes to create,
adm ni ster, and evaluate tests to support our
school s and our teachers in a real way, by
reversing sonme of these crippling budget cuts
t hat have impacted our schools. This disparity

that the tests show in academ c performance
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caused by econom c di sadvantage. It’s not
surprising piece of news, and | know that each
one of us who is a stakeholder in this system
parents, teachers, advocates, principals,
networ ks, and the Chancellor hinself want to
see every |l ast one of our children thriving in
their school, and whatever our differences of
opinion are, | believe that we're all working
for the same goal. Thank you very much.

CHAI RPERSON JACKSON: Thank you.
Next, please? Just identify yourself, your
position, organization. You may begin your
testi nony.

M CHELLE KUPPER: Hell o, nenbers of
t he Council. M nane is Mchelle Kupper, and
I’mthe mother of three year old and al so a
second grader who goes to PS29 in Cobble Hill,
Brooklyn. | have career background in
education including a doctorate in Sociol ogy of

Education. So as a parent and as a

professional |I'm deeply concerned about the
direction of education. | " m al so a nmenmber of
t he Community Educati on Council, the CEC, for

District 15 in Brooklyn, and I’m here today to
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speak on behalf of fellow CEC nenmbers from
around the City to urge you to pass Resol ution
1394. Representatives from CEC s as well as
the city-wi de education councils have been
com ng together holding nmonthly meetings and
they forged a letter to nmayor elect De Blasio
regardi ng the changes we need to see in
education, and | will read an excerpt fromthe
letter on the inmpact of high stakes testing on
students, schools, and teachers because it’'s in
full support of what your resolution would
allow. Fromthe letter, “Parents, teachers,
and adm nistrators are all increasing troubled
by the growi ng enphasis on high stakes testing
and its inpact on our schools teaching
environnment. Under the rubric of
“accountability” high stakes tests have
archived a dom nance that is dramatically
changi ng our classroom culture. Instead of a
cl assroom envi ronment whi ch encour ages
curiosity and critical thinking rooted in
teachers freedomto make professiona
i ndependent deci sions about instruction and

curriculum we’'re seeing our schools pressured
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to teach to the test and supplant their regul ar
instruction with test prep since school test
performance takes adm nistrative priority. The
nunmber of classroom hours spent in test taking,
six days this past spring, for exanple and
preparing for them takes away val uabl e and
irreplaceable teaching time and the quality of
teaching in our children’s classroonms is sadly
comprom sed. \While we acknow edge that testing
in and of itself has its uses for assessnment
and to gauge aspects of student achi evement,
nost educators and many educati on policy makers
concur that the state tests do not fit the
extremely high stakes purposes for which they
are being used. Many of the test questions
currently in use have been fl agged as

pedagogi cally unsound, and the test produce
overly narrow, inconsistent, and unreliable
measures of student progress and
accompl i shment. High stakes tests are al so
conpl etely devel opnental ly i nappropriate for

ki ndergarten through second grade students, the
newest youngest age group targeted for these

tests and as a whole chorus of child
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devel opnment specialists and educators are
attesting to this. Yet the test continue to be
used as both gate keepers to determ ne
student’s qualifications to advance a grade and
to judge the overall quality of schools. W
recommend that you,” this is to De Bl asio--
“place a moratoriumon the use of these tests
and these high stakes capacities and take a
firm stand agai nst the use of tests in
ki ndergarten through second grades which seens
a harmful trend. Most recently, and perhaps
nost insidiously, the state test results are
bei ng used as a measure of teacher performance.
The decision to |ink student performance on
state tests to a value added algorithm
assessing teacher quality makes students and
parents unwitting or unwilling collaborators in
an eval uation systemthat |acks validity,
contributes to | ower norale, and may result in
wrongfully negative teacher assessments and
time commtment job insecurity. Poverty is the
root problemin struggling schools, not bad
teachers. We recommend that you work to modify

this aspect of the teacher eval uations and we
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recogni ze that this may involve renegotiating
race to the top nmonies.” So City Counci
Members, passing this resolution to re-exam ne
our current accountability systemis a
necessary step in the right direction. Lets--
the tide is turning. Let’s get this going as
qui ckly as we can before we sacrifice a whole
generation of kids education. So thank you.

CHAI RPERSON JACKSON: Well, let ne
thank all of you for comng in and listening to
the testinony and bei ng advocates on behal f of
your children and children of New York City,
and clearly we need nore engaged parents that
can come down to these hearings |ike yourself
and give testinmony so that hopefully the system
will move in a direction that we want to see.
Thank you very nuch. Thank you. Qur next
panel is Doug |Israel, The Center for Arts
Educati on, Abja M dha, Advocates for Children
of New York City of New York, Moira Flavin,
Citizens Commttee for Children, and just Max
Ahmed, The New York I mm gration Coalition.

Pl ease come forward please. Okay. So panel,

woul d you raise your right hand. Do you swear
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or affirmto tell the truth, the whole truth
and nothing but the truth in your testinony
before this Education Commttee hearing and to
respond honestly to any Council Menber’s
questi ons.

[of f m c]

CHAI RPERSON JACKSON: Thank you.
Okay. In the order in which I called your
name, Doug |srael, just state your name, your
title, and your organi zation and you may begin
your testinmny each one of you at the time that
you begin.

DOUG | SRAEL: My nane is Doug
| srael, Director of Research and Policy with
the Center for Arts Education. Thank you today
for the opportunity to testify on Introduction
925 in relation to the establishment of
reporting requirements arts education as well
as the inpact of standardized testing in public
schools and the city and state accountability
system |I’mgoing to direct my coments
primarily to Introduction 925, although I wl
share thoughts on the other two, and would Iike

to note that we believe these, all these issues
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are intricately related. To begin with, thank
you Council Menber Jackson for the introduction
of 925 and to all the co-sponsors of the
| egi sl ation. We believe that transparency in
terms of school -based arts education can help
parents becone formed advocates for arts in
their child s school, make critical decisions
about where to send their children and provide
a map that the public and private sector could
use to target resources and efforts to close
t he educati onal opportunity gaps that exist in
city public schools. And | believe it’s
i nportant to note as M. Paul King did earlier
fromthe Office of Arts and Special Projects
t hat nost of the data that is requested in the
| egislation is already collected by the Ofice
of Arts and Special Projects and the Depart nment
of Education, and it is reported out on
i ndi vi dual annual arts and schools reports, but
as you noted, Council Member Jackson, it is not
really user friendly or provided in a way that
Council Menbers, elected officials, parents,
CEC s can | ook at the data and be able to

analyze it and really figure out how their
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schools do in conparison to others and whet her
or not there were real kind of pockets or
deserts of Arts Education that’s being offered,
and | argue that providing it in this type of
format is extrenely inmportant and will help
drive inprovements in what’s being delivered in
public schools, and also as you noted, what’s
i mportant is that what’'s requested and required
now i s voluntary, and we don’'t know what will
happen next year or in future adm nistrations,
and by putting this into | aw we ensure that we
are getting a baseline of data about what is
being offered in our public schools in ternms of
arts education. And we’'re not asking for a
mllion different indicators. Their
| egi slation primarily asks for what’'s being
offered in terms of what the state requires of
the state mandated arts education that every
single child should be receiving k-12. So we
believe that is important information and we
urge the Council to pass the bill. However, we
do have a couple of suggestions to strengthen
the bill. One, we feel strongly that the

| egi sl ation should require reporting at the
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el ementary school level. As M. King noted,
this is alittle nore difficult to do.

However, they already do collect that
information, and it would seemto be a |ogical
extension to include that in this bill. And
finally, the second point is we believe
potentially what’'s already included in

| egi sl ation could be streamlined to provide--
and still provide the key information on schoo
conpliance with arts education requirenments.
In fact, that we feel that some of the things
that are being asked to report on could
potentially be burdensome to public schools, a
little bit confusing to the public, and kind of
obfuscate the inmportant bottom Iline of what
percent age of students are being offered the
state requirenments. For exanple, the

| egi sl ation asked for, you know, the number of
students that have met |ess than 50 percent,

| ess than 70 percent in any given school year,
and you know, the state requirements at the

m ddl e school |evel. For instance, a student
needs to conplete two courses by the end of

ei ghth grade, and they can conplete them both
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in eighth grade or both in seventh grade or one
in seventh and one in eighth, and so |’ m not
sure of the value of asking for what percentage
of students conpleted course work in the
sevent h, because you can have zero percent
compl eting the seventh, yet still be in
conpliance with state requirenments, and | would
hate to detract fromthe real core inportant
i nformati on which is whether or not a school is
ultimately in conpliance. And so | just want to
touch quickly on standardized testing and
school accountability. [1t’s been the Center
for Arts Education’s position since the
i ntroduction of the school progress reports and
t he advent of the school accountability system
that the reports did not really paint a broad
enough picture of what is being offered in
public schools and whether or not those schools
are providing the education that we believe is
essential for children to be ready for coll ege
and career and life, and in fact, in a forum
| ast week Chief Academ c Officer Shale Seransk
[ phonetic] actually nentioned that he did

believe that in many instances testing and
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accountability system has led to a narrow ng of
the curriculumin public schools and that even
to the di sengagenment of many public schoo
students. We agree with this analysis fully.
It’s been a long time com ng, and we know from
research and experience that the arts provide a
great tool to engage students in school and
their education and this is particularly true
for students who are struggling and students
who are risk of dropping out, and so we
advocate the accountability system that reports
bei ng broadened to include additional array of
metrics, not only in the arts, but in physical
education, foreign |anguage, health, and the

ot her core subject areas. And we also believe
t hat what’ s being asked to be provided through
925 could be that core information on arts
education that could be transferred over into

t he school accountability system and the schoo
progress reports. | think whether or not
schools providing the m ninumrequirenents is a
good measure that parents would be interested
in knowi ng, and it would be great to see that

in a school progress report that really | ooks
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at a broad array of nmeasures. In conclusion, we
beli eve that transparency and reporting on arts
educati on serves an inportant educati onal
pur pose and provides useful information that
can help focus resources and efforts to cl ose
t he educati onal opportunity gap, and we believe
the inclusion of the arts and the other core
subjects in the school progress reports would
send a very clear nessage to parents and
principals and school communities that the City
under st ands that these subject areas are
essential to the education of our public school
children and it would al so provide them
critical information about the public schools
and their child s education. Thank you for the
opportunity to testify today.

CHAI RPERSON JACKSON: Thank you.
Abj a- - how do you pronounce your | ast name?

ABJA M DHA: M dha.

CHAI RPERSON JACKSON: M dha. And
you' re Advocates for Children?

ABJA M DHA: Yes, | am

CHAI RPERSON JACKSON: Okay. Just

pull the mc up a little closer if you don’t
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m nd. Pull up--yeah, pull the whole thing up
cl oser.

ABJA M DHA: Better?

CHAlI RPERSON JACKSON: Okay, go ahead.

ABJA M DHA: Okay, great. Good
afternoon. My name is Abja Mdha, and |I'’m a
project director at Advocates for Children of
New York. For nmore than 40 years, Advocates
for Children has worked to pronote access to
t he best education New York can provide for al
students, including students from | ow i ncome
backgrounds, students who are | earning English,
students with disabilities, and students of
color. Advocates for Children also coordinates
the Coalition for Multiple Pathways to a
Di pl oma- - excuse me--a statewi de coalition of
educati onal and advocacy organi zati ons and
famlies who have come together to urge the
creation of multiple pathways to a diplom in
New York State, each of which holds al
students to high expectations, provides them
with quality instruction, and opens doors to
career and post secondary education

opportunities. At Advocates for Children, we
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see the inmpact of high stakes standardized
testing in a variety of ways, including
cumber sone processes for providing
accommodations to students with disabilities
and English | anguage | earners. 1'mgoing to
focus my testinony today on high school exit
exams. In New York City, approximtely 40
percent of high school students fail to
graduate from high school within four years.
The figures are even higher for students with
di sabilities and English | anguage | earners at
approximately 72 percent and 65 percent
respectively. Many of these students do not
graduate high school because they are unable to
denmonstrate their know edge and skills on high
st akes standardi zed exit exanms. New York State
has ampbngst the nmost onerous high school exit
exam requirements in the nation. All students
must pass five Regents exans in order to
graduate from a public high school here in New
York State. While we support high standards of
student achi evenent, based on our experiences
working with New York City youth, we believe

that the focus on high stakes standardi zed exit
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exams creates unnecessary barriers to high
school graduation. For exanple, we recently
worked with a 22 year old student who attended
a conprehensive high school in New York City
and has taken the Regents exam nations 37 times
over the course of the past six years. This
student had excell ent attendance throughout
hi gh school and passed all of his classes on
his first try. He also finished the 12'" grade
on time, having earned all of the credits
necessary to graduate and al so having passed
all of the courses necessary to earn an
aut onotive career and technical education
certificate. The student |oved his autonotive
cl asses and during his senior year applied to
technical coll eges where he could continue to
study autonotive sciences and start his career
as an auto nmechanic. However, because he did
not pass the Regents exans necessary in order
to earn his diplom, his school could not
rel ease his CT certificate. He could not
receive a diploma, and he could not start
coll ege. W thout a high school diplom,

students are being denied access to coll ege and




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 219
careers. It is time for New York to nove away
froma one size fits all approach and take
responsibility for the thousands of students
who are at risk of dropping out of high school
because of high stakes standardi zed testing.
Specifically, we reconmmend reducing the nunber
of Regents exans required to graduate fromfive
to three. The English Regents, one math
Regents, and one science Regents would still be
requi red and mai ntaining examrequirenments in
t hese subjects would help give flexibility for
using these assessments to conmply with federal
testing requirenents. We also recomend
creating a pathway to graduation that would
allow all students to denmonstrate their
knowl edge and skills through performance based
assessnments in lieu of the Regents exans.
Performance based assessnents allow students to
show their attai nment of standards by
compl eting a series of tasks or projects in
context that are famliar and relevant to their
hi gh school experiences. W urge the City
Council to call upon the New York State

Education Departnment and the Board of Regents
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to create viable paths to graduati on and
col |l ege and career readi ness for our students
that do not rely on high stakes standardi zed
testing. Thank you for this opportunity to
speak today.

CHAI RPERSON JACKSON: Thank you.
Next, Moira Flavin, Citizen's Commttee for
Chi I dren.

MOl RA FLAVIN: Good afternoon. I'm
Moira Flavin. I'’mthe policy associate for
Early Chil dhood Education, Education and Youth
Services at Citizen's Commttee for Children.
CCC is a 70 year old independent nulti-issue
child advocacy organization dedicated to
ensuring every New York child is healthy,
housed, educated and safe. Thank you, Chair
Jackson, and to the Education Comm ttee for
hol di ng this hearing today. CCC believes that
all students in New York State deserve a
qual ity education that inspires in thema |ove
of learning and ultimately prepares them for
coll ege and careers. We recognize that
standardi zed tests play a role in our education

system and is inportant to have quality metrics
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with which to neasure and conpare students. We
are concerned, however, that the grow ng
emphasi s on high stakes standardi zed testing
may detract from other subjects and skil
devel opnment. Further, we are troubled by the
ongoi ng gap in achi evenment on standardi zed
tests for math and ELA for students of color,
econom cal ly di sadvant aged students, students
in special education, and English | anguage
| earners. We urge the city and state to take a
bal anced approach to using standardized tests
and ot her measures of assessing students, such
that all students have the opportunity to
denmonstrate their knowl edge and skills, and |
will just add that CCC is a menmber of the
Coalition for Multiple Pathways to a Di pl oma as
well. Regarding Intro 925, CCC believes that
arts education is a critical conponent of a
ri gorous and wel |l -rounded curriculum and t hat
all students should have access to quality arts
instruction during the school day. W feel
that this data collection effort will pronote
transparency as well as giving students and

parents, school |eader and el ected officials
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i mportant information about the strengths and
needs of school. While CCC is generally
supportive of this legislation and interested
in tracking the data on arts instruction, we
urge the Council to work with the DOE to ensure
that the data requested is not too onerous for
the DOE to produce. We reconmend in addition
that the definition of arts instruction include
clearly refer to nusic, dance, theater, and
vi sual and nmedia arts. We recommend that the
| egi sl ati on be amended to include the
el ementary grades and we recommend that in
addition to reporting on arts instruction,
I ncludi ng requirements that the DOE report on
physi cal education and the percent number of
students meeting state requirenments for phys
ed. We believe that including phys ed in the
bill would be an inportant step in hol ding
school s accountable for nmeeting state
requi rements for phys ed. Regarding 1091, CCC
supports Intro 1091 which would require
di stribution of college information on coll ege
savi ngs plans. To students to enhance the bil

and nmake it | ess onerous for DOE, we recommend
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shifting the responsibility for drafting the
materials to the Departnment of Consuner
Affairs, including information about where
parents can seek free counseling and answers to
their questions about coll ege saving plans in
the material, and providing these materials to
fam lies with younger children such as through
ACS, child care, Head Start, or UPK centers.
Thank you again. W' re very grateful for the
opportunity to conment on these bills and we're
encour aged by the public dial ogue about how to
ensure that students graduate from high schoo
prepared for college and career, both
academ cally and financially. Thank you.

CHAI RPERSON JACKSON: Thank you. Max
Ahmed, New York I mm gration Coalition.

MAX AHMED: Good afternoon Chairman
Jackson and menbers of the Council. M nanme is
Max, and | am an education program associ ate at
the New York Inmi gration Coalition. W are an
unbrella policy and advocacy organization with
nearly 200 menmber organizations and we aimto
achieve a fairer and nore just society that

val ues the contributions of imm grants and
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ext ends opportunity to all. There are nearly
160, 000 English | anguage | earners, or ELLs, in
New York city public schools. ElIls have
enor nous potential. Once they learn English,

t hey out performtheir native English speaking
peers, and ELLs have uni que | anguage skills, a
maj or advantage in today’'s gl obal econony.
Despite these assets, ELLs are being left far
behi nd. A neager 35 percent of ELLs graduate in
four years and proficiency scores on this years
grades three through eight test are at 3.4
percent for English and 11.4 percent in math.
There is still abysmal the anpunt of crisis for
our ELLs, both in how we educate them and how
we eval uate their capabilities. ELLs face
tremendous chal |l enges in school. They nust

simul taneously master new content and a new a

| anguage, and those born outside the US nust

al so navigate a new culture. Standardized
tests are by their nature | anguage dependent
and make it harder for English | anguage

| earners to show what they’ ve | earned. These
tests are not full neasures of what ELLS know

and they’'re not capable of assessing
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characteristics like tenacity and grit so
common anong imm grant famlies that influence
persi stence in school and success in life.
Usi ng standardi zed tests for high stakes
deci si ons exacerbates the problem and
constricts opportunity. The state English and
math test scores are used to inform decision
about adm ssion to some m ddl e and hi gh
schools. Adm ssion to the City’'s specialized
hi gh schools is based on another standardi zed
test which is the SH SAT [phonetic]. |In order
to receive a diplom, New York’s students nust
pass at |east five Regents exam as you
menti oned earlier. According to a report by the
CSS, the Community Service Society, after CUNY
seni or coll eges raised their mni mum SAT
requi rements. Their representation of Latino
and bl ack students decreased. W ’'re concerned
about this trend followi ng English--we' re
concerned about English | anguage | earners being
a part of this trend and facing fewer
opportunities for higher education as a result.
G ven these dynam cs and the fact that English

| anguage | earners are being |left behind now,
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the City should take i mmediate action. It
shoul d stop using standardi zed test results for
ELLs in high stakes decisions within the City’s
control, advocate on behalf of the City’s
students for the state to encourage broader use
and give greater rate to performance based
assessnments as nmy coll eague Abja mentioned
earlier, which have particul ar val ue when
educati ng English | anguage | earners, and
support the possibility of New York State using
t he Federal Waiver process to allow native

| anguage state assessnents for recently arrived
students in grades three through eight and al so
work with community to address barriers to ELL
adm ssions. While standardi zed tests are

probl ematic, English |anguage | earners |ag so
far behind that the City cannot afford to focus
on assessnment issues alone to boost

achi evenent. The City nmust act now to create a
systemwi de initiative to expand ELL's access
to the quality programs and additional supports
they need to master English and be ready for
col l ege and careers. We know that with the

ri ght kind of support |ike that provided by
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nodel s such as the International’s Network for
Public Schools. ELLs achievements are
extraordinary. W nust honor that potential.
Thank you.

CHAI RPERSON JACKSON: And let ne
thank all of you for com ng in and giving
testimony on behalf of your organizations, and
obviously to me, moving forward on the Intro’s
t hat have introduced by ny coll eague King and
mysel f and al so the Resol utions are very
I mportant. You may have been here when | said
to Dennis Wal cott, our Chancellor, that yes, we
want to put these in place now in order to |ock
I n whoever the next admnistration is. W know
based on all things considered that the next
adm nistration is going to be nore progressive
overall, but having the m ni mum requirenment and
documenting it and aggregating the data so we
can evaluate and determne if the m ni mum
requi rements in arts education is being done is
extremely inportant. And we don’t want to wait
until next year. We want it done now. And as
far as the standardi zed testing, you know,

alternate assessnent net hodol ogies are very
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very inmportant overall, and especially for
Engli sh | anguage | earners or ELLs, and when you
wer e- -when you were giving you presentation,
Max, | was thinking about my girls who are not
Engli sh | anguage | earners. The | anguage t hat
they only know is English and maybe a little
Spani sh, and them passing the Regents exans and
what have you and so forth, which was not a
probl em for them but |I can just inmagine if
they came here from another country and their
| anguage was not English and it was the
di fferent cultural aspects and all the other
adj ustnments, it can be pretty difficult. | can
only assume that | do know that | think at the
time when they were in school the passing grade
for exams was 65 and not 55. And obviously
it’s going up and you have to pass all five
Regents exanms in order to graduate from high
school. And the testinmony that you gave as far
as 36 tinmes, oh nmy gosh. It just--just have a
devastating inmpact on individuals trying their
har dest to achieve, to get that high schoo
di pl oma. Do you know what | nean? | can

i magine it’s not easy, but that’s why we nust
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find alternative assessnment measures in order
for people to nove forward with their
education. So let nme thank you all for com ng
in and giving testimony, and | | ook forward to
work with you in the future. Thank you very
much. Our |ast panel, Ken Cohens, NAACP New
York State Conference and Joseph MG vern,
Advocates for Healthy Education. Ken and Joe
come on down or up depending on which way
you're comng from Both of you, would you
rai se your right hand and do you swear or
affirmto tell the truth, the whole truth and
not hi ng but the truth in your testinony before
t he Education Comm ttee hearing and to respond
honestly to my or any other Council Members
questions that may arrive, do you?

KEN COHEN: | do.

CHAlI RPERSON JACKSON: Okay, good.
Ken, you may begin, Ken.

KEN COHEN: Okay. Good afternoon.
The NAACP New York State Conference is honored
to be here to give testinony on standardi zed
testing and on behalf of Doctor Hazel M Dukes

and the 14 branches of New York City, we are
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definitely in support of the Resolution and the
two Intros. The question of standardized
testing has been a strong issue for nore than
12 years, but nmore recently the recent eight
years where we have | ooked at what our schools
and children are getting out of these
standardi zed tests every year. We know that in
many of our communities children have issues
with taking these tests. Parents have issues.
We al so see that the result, the resolve, the
results come so untinmely that even if you can
eval uate a student, it’s com ng al nost too

| ate, because you' re getting it now in
September, and if you take the test in April
and May and that child now moves onto anot her
grade or is held back, the eval uation
technically can’t be inmpacted--in place until
either the follow ng January or the foll ow ng
September. So we do need to see that if we are
| ooking for true reform and education in this
City as well as this State, that these, that
the resol ution nust be put forward. We also
see that this resolution will inpact because we

have 53 branches throughout New York State, and
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we just recently, our convention addressed the
i ssue of education especially in the big six
cities of New York State, which pretty much
suffer with the same issues that we suffer here
in New York City. And we all know, as New York
City goes so does the State and the nation. So
it is so inportant that as we nove forward we
take a better | ook at how we’'re going to
eval uate and nmonitor our children and give them
the proper tools and resources so that they can
succeed in this world, because truthfully they
are the future of not only the city, state, but
the country and truthfully, the world. W nust
really |l ook at the way we’ re doing education,
and we know that one place in this government
in New York City that has been | ooking at
t hi ngs has been the Education Commttee of the
City Council. W know that the chall enges that
have come out of this particular Commttee has
been one that has represented not only the
children but the parents and the communities,
whi ch feel that especially now as we do come
into a new adm ni stration and we do agree that

this will set the tone by doing it now and put
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it in witing and making it |aw as we carry
over, because no one knows the future. And but
we do know that what is in place can be broken
but it’s a process that takes a |ot of work,
but if we put it in witing and make it | aw,
this will change the tide of the way things--
the way things are done in New York City, the
way the education process is done. We have been
in this struggle with you and with the City of
New York for 30, 40 years now, but as we see
our children being challenged consistently,
it’s inmportant that we now nove forward. So we
are both--the NAACP New York State Conference
Met ropolitan Council definitely is in support
of the Resolution and the two Intros. Thank
you.

CHAI RPERSON JACKSON: Thank you.
Next, but not |east the |ast.

JOSEPH MCG VERN: 1t’s nice being
last. | know nobody--[off m c]

CHAlI RPERSON JACKSON: Turn on your

JOSEPH MCG VERN: It’s nice being

last. | know no one’s waiting after nme. There’s
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a sense of freedomthere. Nice to be back,
Chai rman Jackson. | have been working out of
Long Island with Senator Jack Martins who is
the only Senator who' s called for Conm ssioner
King to resign. | believe nmaybe one ot her
Assenbly person, he’'s been very active with the
community out there, and I wote hima letter
with some tal king points relating to
st andardi zed testing and sonetimes standardi zed
testing and materials and things |ike that
they're all part of the same package. |’ m not
sure. It may be good to have a broader view,
but this letter I would like to read to you.
It’s called Conmon Core Hearings at M neol a
Hi gh School and the Protection of Children’'s
Data, which | won’t go into. That’s not the
nature of this hearing, but | said, “After
i stening to your extraordinary hearings at
M neola | am convinced that we will need to
start all over. Like the story of the blind men
trying to descri be and el ephant by hol ding a
different part of its anatomy, the nunmerous
i ssues and current concerns make it obvious

that no care was invested in the process that
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usual ly takes three years with cl ose
observation and input from actual teachers and
adm nistrators in the classroom This is an
i ssue that directly inpacts the safety and
emoti onal well-being of all students,
particularly early childhood, and the integrity
of the educational systems outlined recently in
a letter by the Catholic Scholars in their
letter to the bishops. Evaluations, testings
are eval uations, they are not assessnents. The
eval uati on of students m stakenly call ed
assessnents needs to be revisited while we
return the excellent New York State curriculum
that was recently in place. Teachers and
students are unable to use this data for their
own growth and understand or receive it in a
timely manner. One suggestion was to have
testing on alternate years, which could offset
the cost of being able to provide testing
questi ons and answers for our own enlightennent
and |l egitimcy. These evaluations will add to
the cost exponentially as Conmon Core
proponents | ook to the use of conputers in the

future. At your hearings, we |earned of the
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recent study indicating the severe costs to
econom cally chall enged communities due to the
federal governnent’s unfunded mandates in the
race to the top program It was indicated that
the community of Rockland County foresees an
i ncrease over four years of 11 mllion dollars
with a meager distribution of 400,000 dollars
fromthe Race to the Top program  Conmm ssi oner
King indicated that it was federal |aw that
permts the schools to be governed by the
states, when in fact it is by default in the
Constitution that mandates state’s control of
educati on and not the federal government.

Anot her issue of concern is that parents who
refuse to permt their children to be exposed
to this questionable testing and cause their
excellent | ocal schools to be | abeled in danger
of failing, which would |lead to state control
and the advent of new charter schools on these
sites. Materials--Comm ssioner King indicated
t hat resources are being provided to the
school s but they have the option of not using
them This may be the nmost pernicious problem

with the Common Core, since testing questions
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are drawn fromthe materials which are the
costliest component of the Conmon Core regine.
VWho controls the resources controls the
eval uati ons of both students and teachers, and
t hese resources “crowd out” good instruction.
The Comm ssioner indicated that these
publ i shers woul d provide informational text
materials when in fact the research fromtheir
own Common Core indicates that publishers
continue to dumb down the text books that they
produce and provi de excerpts from texts about
numer ous children with enotional stress
creating an atnmosphere of questionable social
engi neering, both in literature and testing.
Teachers become dependent on the resources
provi ded by the State’s publishers in the
absence of authentic literacy materials and
expect that they will appear on the annua
testing evaluations. The Common Core research
for English | anguage, arts, and literacy and
hi story social studies, science, and technical
subjects indicates that there is also evidence
t hat current standards, curriculum and

instructional practices have not done enough to
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foster the independent reading of conplex texts
so crucial for college and career readiness,
particularly in the case of informational
texts. OF mpjor concern is that time and noney
i's being spent by municipalities for staff
devel opment surrounding these resources that
are not required and are untried and unproven
as indicated by the |ocal school board
representative from Port Washi ngton. Those who
created the curriculumand materials were said
to be educators by the Conm ssioner. |’ m not
certain what that term means. Are these
t eachers that have spent at |east five years in
a classroom and are famliar with
devel opnental |y appropriate instruction and
| earni ng theory? Senator Martins, you need to
get a list of those that design the curriculum
mat erials, and evaluations along with their
credentials as classroomteachers.” Now the
Senator has a letter of response, but |’m sure
my time must have run out.

CHAI RPERSON JACKSON: Why don’t you

read your sunmary.




10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

COW TTEE ON EDUCATI ON 238

JOSEPH MCGI VERN: Can | read the
|l etter fromthe Senator to that letter?

CHAI RPERSON JACKSON: No, | --

JOSEPH MCGI VERN: [i nterposing]

Okay. In summary, the point |I’m making is that
t here--standardi zed testing is very pernicious,
but there are other accoutrenents to
standardi zed testing which are equally as
dangerous, and as we | ook at standardized
testing, we also have to | ook at the publishing
conpani es, the materials that are being used
that are directed toward these standardi zed
testing which are basically dumbing down the
curriculum and crowdi ng out excell ent
instruction. Thank you.

CHAI RPERSON JACKSON:  And now, this
|l etter from Senator Jack Martins, is this
before or after you wrote your letter?

JOSEPH MCGI VERN: It’s a response to
nmy letter, and it’'s a--

CHAI RPERSON JACKSON: [i nterposing]
Summari ze what he said.

JOSEPH MCGI VERN:  Well, he talks

about how he’s been very active and that he has
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called for the Comm ssioner to resign, and he
tal ks about all the different facets of that
are being addressed over the Common Core, and |
menti oned a few of them and he refers to the
met aphor | used about the blind man and the

el ephant, referring to nmy letter and it’s just-
-it was just a positive shot in the armfor
some of the ideas that | did present, and he
has been a great |eader in the state

| egi sl ature agai nst Conmon Core, and | think

that--1 think that the City Council m ght pay
heed to recognizing affiliation between the two
parties.

CHAI RPERSON JACKSON: Wel 1, thank
you. And Ken and Joe, |let me thank you for
com ng in and giving your testinony. |
appreciate it, and I know- -

JOSEPH MCGI VERN: [i nterposing]
Thank you Chair man.

CHAI RPERSON JACKSON: you sat
t hrough the entire hearing, whether you gain
anything out of it. | know | have, and
appreciate you comng in. Just for the record,

we' ve received testinmony from Fair Tests, the
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Nati onal Center for Fair and Open Testing. For
the record we’ve received testimny fromthe
Annual Report fromthe Arts Commttee to the
Panel of Educational Policy, dated Septenber
19" 2013. For the record, we received
testinmony from Cynthia Watchtell [phoneti c]
Director of the S. Dani el Abraham Honors
Program and Research Associ ate Professor of
American Studies at Stern Coll ege at Shiva
University, and for the record we received a
statenment on Proposal to Distribute Information
on Col |l ege Savings Plans to Department of
Educati on Students from Dani el Raez [phoneti c]
Seni or Manager Vanguard Educati on Savi ngs
Group, and finally, for the record we received
testinmony from Stephen Tennen, Executive
Director for the Arts Connection Inc. W also
have been joined by our college Steve Levin of
Brooklyn and with that, we are now closing this
heari ng out on the Oversight of the |Inmpact of
st andardi zed testing on the Departnment of
Education’s students and al so a hearing on
Intro 3--Intro 1091 about savings coll ege

pl ans, information being given out to parents
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and students when they' ' re entering school in
vari ous grade levels, and also Intro 925 which
Is the requirenment for the Departnment of
Education to give statistical data broken down
by specific aggregates of not only individual
school s but school districts, community schoo
districts, council districts so that we can
det erm ne whether or not the Departnment of
Education is neeting its mnimmrequirements
in providing education instruction to our
students. Wth that--and Resol ution 1394 about
alternate assessment nmeasures in evaluating our
students. So with that this hearing on these
particular matters is hereby closed at 2:10
p. m

[ gavel ]
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